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Abstract 
The purpose of the current study is to investigate the relationship between experiences with 
diversity offered in an international university in Malaysia and the ways students and staff 
YLHZ LQWHJUDWLRQ 7KH SUREOHP WKDW SURPRWHG WKLV VWXG\ DURVH IURP WKH UHVHDUFKHU¶V RZQ
experience of being an international student with difficulties in integrating in a multi-cultural 
environment in the university. Two outcomes are investigated in this study, the meaning of 
WKH WHUP µLQWHJUDWLRQ¶ DV YLHZHG E\ WKH VWXGHQWV DQG VWDII DQG WKH FRQVFLRXV HIIRUW WKDW LV
being implemented by authority and the students themselves towards achieving an optimal 
level of integration. This research intends to investigate the gap between the ideal level of 
integration and the existing level, and offer solution towards bridging the gap. Although 
several studies have been conducted in the past that extol the benefits of being educated in a 
more racially diverse environment, it is a relatively new area of educational research 
especially in the South Asian context and in Malaysia. Malaysia is on its way to becoming a 
hub for international students. The policy-makers in Malaysian higher education realize that 
with the influx of foreign students comes the issue of integrating these students and faculty 
that have come from other countries. This study had been designed to bridge the gap that 
exists between the local and international students and with the local community outside the 
campus. Findings from the study along with the theories from the literature review present 
the current scenario on integration and the recommendations suggest a way forward for the 
institution to reduce inter-group prejudices and foster optimal integration in the campus. 
The thesis begins with an introduction to the current scenario and summarizes the meaning of 
the term integration, race and ethnicity and its relevance to the concept of internationalisation 
as proposed by exponents in this field of research. The thesis then elaborates on the context 
of the study with the focus on Malaysian Higher Education policies and policies on 
internationalisation as drafted by the University of Nottingham and the relevance of such 
policies towards the study. The researcher explores literature found in this field of work and 
selects three theories to form the foundation of the study. The chapter on the literature review 
explains the theories in detail and how these three theories have been used to explore the 
current study. The research methodology is explained with the University of Nottingham 
Malaysia Campus being chosen as a single case study to help focus attention on the case. A 
mixed method was used in designing the research, combining both quantitative and 
qualitative research methods in different ways, where both distinctive approaches contribute 
towards an understanding of the phenomenon. Quantitative research was conducted with 291 
students from various departments in the second and third year of their studies and qualitative 
interviews were conducted with 15 participants comprising students and members of the 
teaching and administrative staff. The findings were analysed using SPSS version 20 and 
NVivo software. 
The analysis of the quantitative data was further discussed and the data showed that more 
than half the participants lacked clarity on the meaning of the word integration and its 
significance in their lives. Students and staff members showed a lack of clarity and 
understanding of the policies promoted by the university to foster integration. Students 
preferred being in their homogeneous race groups when it came to their academic activities. 
They also preferred spending their leisure time with students of their own race. The students 
were appreciative of the fact that the faculty respects every student equally and tries 
consciously to mix the races in assignment groups.  
3 
 
The study revealed the complexity of the perception-practice dynamic, and the multi-faceted 
factors which influence student perception and behaviour in relation to optimal integration. 
Taking the findings from relevant literature and the results of the present study into account, 
recommendations for the university have been formulated regarding student integration. The 
recommendations consist of a clear vision and realistic goals in terms of integration. 
Recommendations also consist of promoting intercultural exchange through inculcating 
diversity in the curriculum and promoting intercultural interaction between international 
students and the local community outside the university campus and to carefully monitor 
integration and react appropriately to changes. The thesis ends with a conclusion 
summarizing the key findings, the significance of the study, limitations of the study and the 
scope for future research. The study recommends interventions to be used at different stages 
to measure and monitor the impact of such interventions towards creating optimal integration 
in the university and reduce the prejudice prevalent amongst racial groups in the campus at 
present. 
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1.1 Introduction 
A first grade teacher asked her class, what do you think is the colour of apples? Some said 
green, some said red, while one boy stood up and said white. The boy insisted that his answer 
was right and VDLG ILUPO\ ³ORRN LQVLGH´ *ROGVWHLQ  /LNH DSSOHV ZH DUH DOO VLPLODU
inside but when put in a basket we may stand out as green, red or yellow, as we are often 
classified according to our external appearance. This research has been embarked on with the 
aim that the research finding will attempt to suggest ways to blur these apparent differences 
and try to integrate members in a university in an optimal way. 
The thesis will start by stating some of the definition of terms used recurrently in this study 
and also by justifying the context of the research, which, to some extent, is personal to the 
researcher. It is hoped that it will help readers understand the rationale behind conducting this 
research. Being an international student from India who has come to Malaysia to pursue a 
0DVWHU¶VGHJUHHLQDEXVLQHVVPDQDJHPHQWSURJUDPPHDQGLVSUHVHQWO\GRLQJ3K'UHVHDUFK
WKHUHVHDUFKHU¶VRZQH[SHULHQFHLQDIRUHLJQ-speaking learning environment has impacted her 
understanding of the cross cultural environment. The research interest, conceptualization and 
method of analysis have been informed through a plethora of personal experiences and 
through experiencing the cross cultural environment as an outsider. This has led to the 
examination of the concept of integration in the university, her study, through different lenses 
and has enabled the researcher to develop a deeper understanding of the impact of integration 
and the perspectives of the students studying in a diverse multi-cultural environment.  
The purpose of the current study is to investigate the relationship between experiences with 
diversity offered in an international university in Malaysia and the ways students and staff 
view integration. Two outcomes are investigated, - WKHPHDQLQJRIWKHWHUPµLQWHJUDWLRQ¶DV
viewed by the students and staff and the conscious effort that is being made by the authorities 
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and the students themselves towards achieving an optimal level of integration. This research 
intends to investigate the gap between the ideal level of integration and the existing level 
between diverse groups of students and offers solutions towards bridging the gap. Although 
several studies have been conducted in the past that extol the benefits of being educated in a 
diverse environment, it is a relatively new area of educational research and, subsequently, can 
still be strengthened in a number of ways (Denson et al., 2010). Most of the studies 
concentrate on studying the retention of students and educational attainment and very few 
concern themselves wiWK VWXGHQWV¶ H[SHULHQFHV DQG WKHLU SHUFHSWLRQV UHJDUGLQJ LQWHJUDWLRQ
(Chang, 2005). Some of the earlier studies have focused on outcomes of practicing 
curriculum diversity which reveal positive intergroup attitudes (Lopez, 2004); racial 
prejudice and intergroup understanding (Chang, 2005); attitudes toward campus diversity 
(Springer et al., 1996); critical thinking skills (Laird, 2005; Pascarella et al., 2004); cognitive 
and affective development (Astin, 1993a); and learning and democracy outcomes (Gurin et 
al., 2002). 
1.2 Research questions 
Two critical questions have been formulated to guide the research: 
1. How is integration between ethnicized groups understood by the higher education 
institution and the student body? 
2. What are the institutional and student related practices that support integration? 
The research questions have been designed based on two constructs, investigating perception 
and investigating practice. Both students and staff of the university, including faculty 
members, were investigated regarding their own version or comprehension of integration and 
the various ways they practice integration.  
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5HVHDUFK TXHVWLRQ  GHDOV ZLWK SHUFHSWLRQ WKH LQGLYLGXDO¶V GHILQLWLRQ RI WKH ZRUG DQG
comprehension of the various policies and measures implemented by the university. Research 
Question 2 is practice oriented and analyses how the students and the staff overcome the 
difficulties, if any, regarding the implementation of the practice of integration; this question 
explores constructive and affirmative action undertaken by students and staff. The findings 
relevant to these questions are detailed in Chapter 5, which deals with the analysis of data and 
the research findings. 
1.3 Some common terminologies 
At the very onset of this study, certain concepts and words that recur throughout the thesis 
will be explained to clarify the theoretical framework and the context which forms the basis 
RI WKLV VWXG\ 7ZR RI WKH UHFXUUHQW ZRUGV WKURXJKRXW WKH SDSHU DUH WKH ZRUGV µUDFH¶ DQG
µHWKQLFLW\¶7KHPHDQLQJRIthese two terms will be explained in the subsequent section. 
1.3.1 Defining the terms race, ethnicity and the rationale for choosing the 
terminology 
For this study it is imperative to look at the terms race and ethnicity and the process of 
constructing identity that may exist to prevent the formation of a homogenizing effect. Every 
society has elements of differentiation and discrimination inherent in them and Malaysian 
society is no exception (Holst, 2012). In this section the researcher will discuss the evolution 
DQGVLJQLILFDQFHRIWKHWHUPLQRORJLHVDQGLQWKHQH[WFKDSWHUGHDOLQJZLWKµ&RQWH[W¶WKHHIIHFW
and manifestation of such terms in the context of Malaysian society will be presented.  
The concept of race came into being when European travellers encountered people who were 
SK\VLFDOO\ GLIIHUHQW IURP WKHP $V %DURW DQG %LUG  S  VWDWH ³ WKH LVVXHV RI
corporeality were central to developing racial discourses and were seen as signs of something 
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HOVH WKDW LV VLJQV RI VXSHULRULW\ DQG LQIHULRULW\´ The concept of race and racial difference 
became the foundation on which rested the justification of colonialism and the notion of 
bringing civilization and development to a somewhat inferior world (Holst, 2012). With the 
growth of colonies and growth of enlightenment in the European world the concept of race 
needed adequate fundamentals and theory to back it. Darwin (1859) provided a biological and 
scientific perspective towards race and till today the discourse on race is dominated by the 
approach of scientific methodology. Scholars such as Van den Berghe (1995) gave a different 
dimension to the concept of race, stating that social organism could develop because of 
µQHSRWLVWLFEHKDYLRXU¶DQGVRFLDOFRQFHUQVDUHEDVHGRQELRORJLFDOO\URRWHGQHSRWLVP0DQGDl 
SGHILQHVUDFLDOL]DWLRQDVDµSURFHVVE\ZKLFKJURXSVDUHFDWHJRUL]HGVHOHFWLYHO\
privileged and marginalized without necessarily imploring the claims of supremacy, violence 
DQGRXWULJKWUHSUHVVLRQ´,QWKH0DOD\VLDQFRQWH[WWKHIRXQGDWLRQRf society has been built on 
such colonial categorization which has a fair share on impacting and fostering bonds between 
ethnic groups. 
Scholars in the social sciences soon started abandoning the concept of race as it was solely 
resting on the laurels of biological and genetic markers and were thus too unspecific and 
reflecting broad generalizations (Tonkin et al., 1989, Banton, 1998).  There has been a lack of 
clear definition and differentiation to explain the concept of race as a social category 
(Schwart]  &RRSHU  $ FRXQWU\ OLNH0DOD\VLD KDV XVHG UDFH WR ³XWLOL]H LW DV D
FDWHJRU\ WR MXVWLI\ DIILUPDWLYH DFWLRQ SROLFLHV´ +ROVW  S  ,Q0DOD\VLD UDFH LV D 
concept that is the ³UHVXOWRIVRFLDODQGSROLWLFDOSURFHVVDQGWKDWLVQHFHVVDU\to highlight the 
SRVLWLRQRIWKRVHZKRKDGEHHQRSSUHVVHGE\UDFLDOSROLFLHVLQWKHSDVW´+ROVWS 
³,Q FRQWUDVW WR UDFH HWKQLFLW\ DQG HWKQLH VHHPV WR EH UDWKHU D QHZ FRQFHSW´ *OD]HU DQG
Moynihan, 1975, p.1). This approach takes into account a concept that is more than a genetic 
or biological factor, although the general meaning of ethnicity is still very fuzzy 
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encompassing the meaning of a group as well as the feeling of belonging to such a group 
(Tonkin et al., 1989). Scholars have resorted WRXVLQJDQ³XPEUHOODFODVVLILFDWLRQ´&KDQGUD
SZKLFKVLJQLILHVD³VKDUHGFXOWXUHDFRPPRQDQFHVWU\DQGVRPHIRUPRIJURXS
PHPEHUVKLSZKLFKDUHFHQWUDODVSHFWVRIGHILQLQJDQHWKQLFJURXS´+ROVWS6XFK
a classification has resulWHGLQD³ZRUOGRIVHSDUDWHSHRSOHHDFKZLWKWKHLURZQFXOWXUHDQG
each organized in a society which can legitimately be isolated for description as an island to 
LWVHOI´%DUWKS%DUWKDUJXHVWKDWWKHFRQFHSWRIFRPPRQFXOWXUHLVFHQWUDOWRWKe 
FKDUDFWHULVWLFRIDQHWKQLFJURXS+XWFKLVRQDQG6PLWKSXVHWKHWHUPµHWKQLFLW\¶
ZKLOH UHIHUULQJ WR ³WKHRWKHUSHRSOHVZKR OLNH DQLPDOV EHORQJ WR VRPHJURXSXQOLNHRQH¶V
RZQ´7KHWHUPµRWKHU¶EHFRPHVDYLWDOFRPSRQHQW LQGHILQLQJHWKQLFLW\ ³LQWKHLUFRPPRQ
HPSOR\PHQW WKH WHUPV KDYH D VWURQJ DQG IDPLOLDU ELDV WRZDUGV µGLIIHUHQFH DQG RWKHUQHVV¶
7RQNLQ HW DO  S  ³7KH WHUP HWKQLF JURXS KDV DOVR EHFRPH V\QRQ\PRXV ZLWK
(mostly non-ZKLWHPLQRULWLHV LQ FHUWDLQSDUWVRI WKHZRUOG´ +Rlst, 2012, p. 14). The line 
differentiating the concept of race and ethnicity is often blurred and at times missing. Eriksen 
 S DUJXHV WKDW ³ERXQGDULHV EHWZHHQ UDFH DQG HWKQLFLW\ WHQG WR EH EOXUUHG VLQFH
ethnic groups have a common myth of origin which relates ethnicity to descent which again 
makes it a kindred concept tRUDFH´6PHOVHUHWDOSSRLQWVRXWWKDWWKH³WHUPVUDFH
and ethnicity comprise of complex social phenomena that are hardly possible to describe and 
PHDVXUH DFFXUDWHO\´ Fearson and Latin (2002) develop a dual perspective where the 
construct of ethnic identity has formed due to elite manipulation of the people and at times 
such constructs can be attributed to discursive formations where the culturist gives emphasis 
to the logic of a culturally specific way of behaviour. The elite manipulation mainly of the 
FRQFHSW UDFH VWHPV IURP WKH FRORQLDO SRZHUV FUHDWLQJ LPDJLQDWLYH µXV¶ YHUVXV µWKHP¶7KLV
concept arising from colonial rulers and cabin masters holds true for Malaysia which will be 
discussed at length in the next chapter of this thesis.  
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Although the boundary between the word race and ethnicity is often blurred the researcher 
has chosen the concept of ethnicity while referring to diverse groups to avoid leaning towards 
a colonial construct. However the quantitative survey form has the term race written in it as 
WKHWHUPLVSRSXODULQ0DOD\VLDDQGFORVHWRWKHPHDQLQJRIWKH0DOD\ZRUGµEDQJVD¶ZLGHO\
understood by the people in Malaysia. The term ethnicity was not popular among the 
participants as was deduced from the qualitative interviews.  In this thesis the term ethnicity 
LVXVHGDVD³JHQHUDOSHUVSHFWLYHRQFROOHFWLYHLGHQWLWLHVWKXVQRWOLPLWLQJLWWRDVSHFWVRIUDFH
DORQH´ (GHU HW DO  S  ³ (WKQLFL]DWion is possible in an environment where 
HWKQLFL]HG LGHQWLWLHV DUH DSSOLHG LQ RUGHU WR FUHDWH D µXV¶ YHUVXV µWKHP¶ RU RWKHU IRUPV RI
PDMRULW\  PLQRULW\ JURXS UHODWLRQV´ +ROVW  S ³,W LV QHFHVVDU\ WR H[SORUH
analytically terms that both allows speaking about social realities in which race plays a 
dominant role and at the same time do not limit the investigation by binding one to terms 
which would make it difficult to describe those social realities that transcend notion of race 
DQGHWKQLFLW\´+ROst, 2012, p. 21). 
1.3.2 Defining the term internationalization 
7KHWHUPµLQWHUQDWLRQDOL]DWLRQ¶LVZLGHO\XVHGWRH[SODLQWKHLQWHUDFWLYHGLPHQVLRQLQKLJKHU
education. The term has been attributed with varied meanings. It means an international 
activity such as academic mobility of students and faculty members; it also means 
LQWHUQDWLRQDO OLQNDJHV SDUWQHUVKLSV DQG SURMHFWV .QLJKW  .QLJKW GHILQHV LW DV ³WKH
inclusion of an international, inter cultural and global dimension into the curriculum and 
teaFKLQJ OHDUQLQJ SURFHVV´ .QLJKW  S 7KHUH LV D WHQGHQF\ WR FRQIXVH
LQWHUQDWLRQDOL]DWLRQ ZLWK WKH SURFHVV RI µJOREDOL]DWLRQ¶ DOWKRXJK ERWK WKH SURFHVVHV DUH
UHODWHGWKH\DUHYHU\GLIIHUHQWIURPHDFKRWKHU*OREDOL]DWLRQFDQEHGHILQHGDV³WKHIORw of 
WHFKQRORJ\ HFRQRP\ NQRZOHGJH SHRSOH YDOXHV DQG LGHDV«DFURVV ERUGHUV*OREDOL]DWLRQ
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DIIHFWV HDFK FRXQWU\ LQ DGLIIHUHQWZD\GXH WRQDWLRQ¶V LQGLYLGXDOKLVWRU\ WUDGLWLRQ FXOWXUH
DQGSULRULWLHV´.QLJKWDQGGH:LWS7KHSXUSRVHRIWU\Lng to develop a clear and 
comprehensive meaning of the term internationalization is to clear up any misunderstanding 
DQGFRQIXVLRQDQGKDYH D FRPPRQXQGHUVWDQGLQJ VR DV WR UHIHU WR WKH ³VDPHSKHQRPHQRQ
when advocating for increased attention and support from policy makers and academic 
OHDGHUV´.QLJKWS 
Scholars have undertaken different approaches to define the term internationalization. Arum 
DQG9DQGH:DWHUGHILQHLWIURPDQLQVWLWXWLRQDOOHYHOLQWHUPVRIVHWDFWLYLWLHV³WKH
multiple activities, programs and services that fall within international studies, international 
HGXFDWLRQDOH[FKDQJHDQGWHFKQLFDOFRRSHUDWLRQ´$UXPDQG9DQGH:DWHUS 
Van der Wende (2001) points out that the institutional based definition has limitations and 
WKHUHIRUH VXJJHVWV D EURDGHU GHILQLWLRQ µDQ\ V\VWHPDWLF HIIRUW DLPHG DW PDNLQJ KLJKHU
education responsive to the requirements and challenges related to the globalization of 
VRFLHWLHV HFRQRP\ DQG ODERXUPDUNHW´ S6RGHUTYLVW SURSRVes a definition that 
focuses on education as a change process and gives a holistic view of management. 
7KHUHVHDUFKHULQ WKLVVWXG\DGRSWV.QLJKW¶VGHILQLWLRQZKLFKLV³WKHSURFHVVRI LQWHJUDWLQJ
an international inter cultural or global dimension into the purpose, functions or delivery of 
post-VHFRQGDU\HGXFDWLRQ´.QLJKWS7KLVGHILQLWLRQLVXQLYHUVDOLQQDWXUHDQGFDQ
be applied to different countries, cultures and their educational systems. This definition is 
appropriate for use in a broad range of contexts and for comparative purposes across 
countries and regions of the world.  
,QWKLVGHILQLWLRQ.QLJKWKDVXVHGWKHWHUPµSURFHVV¶LQDGHOLEHUDWHPDQQHUWRFRQYH\
an on-going and continuous effort which denotes the evolutionary or developmental quality 
of the concept. The concept of inter cultural or diversity of cultures is incorporated in this 
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definition and the term global denotes a world-ZLGHVFRSH7KHWHUPµLQWHJUDWLQJ¶DOVRXVHG
in this definition signifies a process of infusing or embedding the international dimension 
which should remain a central sustainable theme (Knight, 2004). 
There are many different approaches adopted by individual countries to address the process 
RI LQWHUQDWLRQDOL]DWLRQ 7KH DSSURDFK UHIOHFWV ³WKH YDOXHV priorities and action that are 
H[KLELWHGGXULQJWKHZRUNWRZDUGVLPSOHPHQWLQJLQWHUQDWLRQDOL]DWLRQ´.QLJKWS
,Q WKH QH[W FKDSWHU RQ µFRQWH[W¶ WKH UHVHDUFKHU ZLOO H[SORUH WKH DSSURDFK DGRSWHG E\ WKH
Malaysian Ministry of higher education to initialize the process of internationalization. 
³(DUQLQJ PRQH\ LV D NH\ PRWLYH IRU DOO LQWHUQDWLRQDOL]DWLRQ SURMHFWV LQ IRU±profit 
VHFWRU«QRQ-profit universities have also entered the international market and they wish to 
enhance research and knowledge caSDFLW\ WR LQFUHDVH FXOWXUDO XQGHUVWDQGLQJ´ $OWEDFKDQG
.QLJKW  S 'HYHORSLQJ QDWLRQV DUH VHHNLQJ WR DWWUDFW ³IRUHLJQ VWXGHQWV WR WKHLU
universities to improve the quality of cultural composition of the student body, gain prestige 
and earn incoPH´$OWEDFKDQG.QLJKWS$OWKRXJKWKHPRWLYDWLRQDQGUDWLRQDOH
behind the internationalization policy of higher education in Malaysia and that of the 
University of Nottingham is not explicitly stated in published documents, news items which 
aSSHDU LQ WKH ORFDOPHGLD VXFK DV ³Umno veteran Tengku Razaleigh Hamzah said that the 
Malaysian education system has failed in the fostering of unity among the multiracial society 
in the country. He also said that the national education system had failed in creating 
NQRZOHGJHDQGVNLOOEDVHGJUDGXDWHVDQGKDVGHWHULRUDWHG0DOD\VLD¶VVWDQGLQJLQWKHH\HVRI
WKH ZRUOG´ http://www.freemalaysiatoday.com/category/nation/2014/05/10/ku-li-our-
education-system-has-failed/ (published on 10th May 2014, accessed on11th June 2014.), 
make it worthwhile to explore the real meaning and agenda behind the internationalization of 
higher education policies in Malaysia. This will be described in detail in the next chapter. 
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'HILQLQJWKHWHUPµLQWHJUDWLRQ¶ 
7KHWHUPµLQWHJUDWLRQ¶LQPDQ\FRXQWULHVLVGHILQHGDV³DVVLPLODWLRQWRDSUH-existing, unified 
social order, with a homogeneous culture and set of values. Integration is not only a 
reciprocal process. It also consists of complex and multi-layered practices: economic, social 
and cultural. Successful integration cannot be promoted by designating a specific path and 
RXWFRPH´ 5XGLJHU HW DO  S 7KH WHUP LQWHJUDWLRQ OD\V VSHFLDO HPSKDVLV RQ WKH
concept of unity and stability resulting in social cohesion. Social cohesion does not advocate 
homogeneity of culture but a pluralist society where members from different cultures foster a 
ERQGZLWK WKHKHOSRIFRQWLQXRXVVRFLDO LQWHUDFWLRQ³0XOWL-dimensional notions of identity, 
multiple senses of belonging and attachment often add self-confidence and thus stability to 
social networks. Far from hampering the process of integration, they can add a layer of 
UHVSHFW DQG UHFRJQLWLRQ WR VRFLDO LQWHUDFWLRQ WKXV GHHSHQLQJ WKH FRKHVLRQ RI FRPPXQLWLHV´
5XGLJHU HW DO  S  ³6Rcial integration is not necessarily confined to the entry of 
individuals into a society but can as well refer to groups or to even much larger social 
DJJUHJDWHV´ %DXERFN  S7KH FRQFHSW RI LQWHJUDWLRQ KDV D SRVLWLYH FRQQRWDWLRQ
that the society is experiencing stability and the entry of individuals or groups does not 
endanger or alter the existing system (Baubock, 1995). This thesis studies the meaning and 
implementation of the concept of integration in an international university having students of 
diverse ethnicity. 
1.4 Rationale of the study 
Having defined some of the common and recurrent terminologies in this study the rationale 
for this study is revealed in the following section.  
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1.4.1 Rapid growth in student mobility 
It would be beneficiDO WR H[SODLQ ULJKW DW WKH VWDUWZK\ WKLV UHVHDUFK LV UHOHYDQW LQ WRGD\¶V
world, especially in the context of Malaysia which aims to become a regional hub of higher 
education in Asia. The pressing need for transformation to a knowledge-based economy in 
many countries has led to the expansion of public institutions so as to offer sufficient 
opportunities for higher education to their population and also to open doors to foreign 
students. The proliferation of higher education providers, along with the global trends of 
marketization and internationalisation of higher education, has created a much diversified 
ecology of higher education (Mok, 2008). In recent years the phenomenon of more and more 
students crossing the globe, leaving their home country in order to study abroad, has become 
a common occurrence. The reasons for students studying abroad are numerous and varied. 
These range from gaining international experience and intercultural awareness to learning a 
new language, studying at a well-known university, meeting new people or becoming more 
self-confident and independent (Kuching, 2011). In most cases spending time studying 
abroad is a valuable experience for them. Unfortunately most of the students have less than 
pleasant experiences during their stay abroad due to various factors including financial 
problems, difficult study programmes, failing exams, language difficulties and isolation and 
problems of integrating with peer groups, which make it hard for some students to enjoy their 
stay and study abroad. Universities have recognized these problems and have started to react 
WR WKHP LQ YDULRXV ZD\V DLPLQJ WR PDNH LQWHUQDWLRQDO VWXGHQWV¶ VWD\ DW WKH XQLYHUVLW\ DQ
enriching experience (Kuching, 2011). 
1.4.2 Socio-cultural adjustment of university students 
Scholars working with international students have found that students undertaking a cross 
border journey in pursuit of higher education have a limited capacity to integrate themselves 
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into the host community (Lee and Rice, 2007) and that students experience high levels of 
stress on their arrival in a new culture (Bery and Sam, 1997). Studies undertaken to explore 
the experience of students and their level of adjustment with the local students have become 
meaningful to ensure the welfare of the student body and also for the institution to remain an 
attractive destination for higher studies. Perceived cultural distance between the home 
country and the host country have been attributed the source of  problems encountered in 
socio-cultural adjustment suggesting that a larger perceived distance has often resulted in 
greater difficulties in adjustment (Ward and Kennedy, 1993). Ward et. al., 1999 argue that the 
greatest difficulty for such students comes at the very beginning of their stay when they are 
least familiar with the host culture and have limited interaction with the local people. It has 
been claimed that in the early weeks students experience relationships which have a long 
impact on their life during the rest of their stay in the host country (Robinson et al., 2007). 
&KDSWHU µUHFRPPHQGDWLRQV¶ LQ WKLVVWXG\HPSKDVL]HV WKHSURFHVVRI LQGXFWLRQHVSHFLDOO\
socio-cultural induction at the very beginning of the semester which might help mitigate to a 
large extent the perceived difficulties (Daroesman et al., 2005) and the feeling of isolation at 
the time of arrival (Zhou and Todaman, 2009).This thesis will also speak about differences 
EHWZHHQIULHQGVKLSIRUPDWLRQDQGFDVXDODFTXDLQWDQFHDQGZKHWKHU³WKHDEVHQFHRIFXOWXUDO
sensitivity further alienates and exacerbates the feeling of alienation from the greater student 
ERG\´6ZDPLS 
1.4.3 Cultural shock and international students 
International students attending programmes in another country can be subjected to culture 
shock (Pyvis et.al. 2005). The WHUP³&XOWXUHVKRFN´DVILUVWHPSOR\HGE\2EHUJOLVWV
characteristics such as strain or stress, sense of loss or deprivation, fear of rejection, 
confusion in role definition, anxiety and feelings of helplessness. A foreign learning 
25 
 
environment or foreign cultural values can lead to disorientation among students who come 
with their own cultural baggage (Pyvis et al., 2005). Universities engaged in providing 
quality education often undermine the issue of integration, which may affect not only the 
students but the universities themselves, resulting in dwindling numbers in recruitment of 
students, loss of reputation and unfavourable results in quality audits. Evaluation of existing 
programmes and curricula may suggest opportunities to reduce such incongruities and 
dissimilarities (Pyvis et al., 2005). It is essential for an institution of higher education to take 
LQWR DFFRXQW WKH PDMRU FRQFHUQV RI VWXGHQWV DV  ZKHUH VWXGHQWV KDYH UHSRUWHG ³ DERXW
difficulties they had understanding, making sense of their learning, feeling excluded or 
PDUJLQDOL]HGRU IHHOLQJ WKDW WKHLUSHUVSHFWLYHZHUHQRWYDOXHG´5\DQDQG+HOPXQGW
p.4). 
1.4.4 Feeling of hatred 
Some of the countries inviting foreign students to study in their country have seen in the 
recent past instances when the idealistic situation of study abroad has gone horribly wrong, 
which in turn has proved detrimental to the institution as well as the host country. Two 
widely-publicised examples of student protests illustrate how things can go wrong even in a 
glorified and much hyped atmosphere. In March 2006, and again in March 2007, a group of 
LQWHUQDWLRQDOVWXGHQWVDW$XVWUDOLD¶V&HQWUDO4XHHQVODQG8QLYHUVLW\ZHQWRQWZREULHIKXQJHU
VWULNHVWRSURWHVWZKDWWKH\FODLPHGZDVWKHLUWUHDWPHQWDVµFDVKFRZV¶by the University (The 
Age, 14th March, 2006). Indian students were victims of hatred and were killed in Australia 
in 2010 (http://www.bbc.co.uk/news/world-asia-16297316, accessed on 11th June 2014). 
Similar incidents occurred in the UK which shocked the student community studying abroad 
(http://www.bbc.co.uk/news/uk-england-manchester-18972079, accessed on 11th June 2014) 
where bright young students became victims of hatred. Examples of such collective action 
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may be indicative of a growing sense of unrest amongst international students which is 
detrimental both to the university and the host nation. The growing popularity of social media 
has highlighted such cases and there is a sense of fear and unrest among students who are 
studying abroad and their families (http://www.thepetitionsite.com/1/help-stopviolence-
killingstudents/, accessed on 11th June 2014).  The individual grievances regarding violence 
or value for money can turn into a shared experience, and institutions are now becoming 
sensitive to the risk of negative publicity resulting from these sorts of group protests which 
KDYH D ORQJ WHUP HIIHFW RQ RYHUVHDV VWXGHQW¶V HQUROPHQW 7KH H[SHFWDWLRQV RI SURVSHFWLYH
RYHUVHDV VWXGHQWV ZKLFK LQFOXGH WKH µVWXGHQW H[SHULHQFH¶ WKHLU VDIHW\ DQG WKH FRVWV
associated with an overseas education, consisting of tuition fees and accommodation, are 
becoming significant motivational factors for application to one country over another 
(Verbik, 2007). With the rise of such hatred in countries like UK and Australia, coupled with 
difficulty in getting visas for students practicing Islam and the rising cost of tuition fees, there 
are certain countries like Malaysia, that are gaining ground and are on their way to become 
educational hubs, but at the same time are exposing themselves to incidents and problems 
resulting from lack of integration amongst students (Verbik, 2007).  Media reports on student 
LQWHJUDWLRQ LQ 0DOD\VLD KDYH HPHUJHG DUJXLQJ WKDW ³UDFLDO SUHMXGLFH DQG SROLWLFDO
GHPDJRJXHU\ DV WKH EDVLV IRU RXU QDWLRQ¶V HGXFDWLRQ DJHQGD RI WUXH XQLW\ ZLOO QRW Jet us 
IDU« LW LV RQ WKH RWKHU KDQG RXU IHDU WR HPEUDFH FXOWXUDO GLYHUVLW\ DQG WUXH LQWHUUDFLDO
integration that has left us lagging behind many other countries. It is time for the Malay ultras 
to open their eyes and correct their ingrained prejudice that has worked against their own 
FRPSHWLWLYHQHVV´ +DX  URL: 
http://www.freemalaysiatoday.com/category/opinion/2012/12/01/embracing-diversity-
integration-in-education/ downloaded on 1st December 2012). Such reports make it important 
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for this study to conduct an in-depth analysis of the existing policy and system and explore 
the existing scenario on student integration. 
1.5 Benefits of a well-integrated student community 
Having mentioned some of the problems that students generally face on campus, the 
importance for students to integrate will now be explained. While conducting the qualitative 
interviews in this research study, some of the students as well as staff members voiced their 
concerns about integration, expressing the fact that they are expected to excel but are not 
expected to integrate as their performance is never judged on the benchmark of integration 
achieved by them. It is perhaps imperative for every one of us to consider the very real 
possibility that an integrated student community exhibiting compassion and understanding of 
HDFKRWKHU¶VFXOWXUHLVDVLJQLILFDQWGULYHUWRZDUGVWKHJURZWKDQGSURVSHULW\RIDQLQVWLWXWHof 
KLJKHU HGXFDWLRQ $SDUW IURP WKH LQVWLWXWH¶V RZQ HFRQRPLF DQG UHFUXLWPHQW SHUVSHFWLYH
integration plays a key role in the lives of international students. For an international student, 
the experience of moving away from home is similar to that experienced by any individual 
who has migrated to other countries in search of a livelihood. The strong ties of kinship and 
family are changed immediately for the weaker ties of new acquaintances (Montgomery, 
2010). Membership and acceptance in social networks means acquiring advantages both 
socially and economically for an international student. International students, through the 
process of integration, achieve purposeful and functional relationships. They, like their fellow 
students from other countries, share the same goals and are able to offer each other access 
and support to social and educational resources (Montgomery, 2010). Students who have 
attended multi- culturally integrated institutions are more likely to have diverse friends, co-
workers and neighbours. It is a direct remedy for isolation from social networks and 
stigmatization (Anderson, 2004).  
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1.6 Structure of the thesis 
This thesis has been structured into 6 chapters. In the very first introductory chapter an 
overview of the study is provided. The reasons that prompted the researcher to conduct the 
study, the existing gaps in previous studies and the lack of any relevant study conducted in 
this area in Malaysia in institutes of higher education are expounded upon. Some of the key 
terminologies used in this study are explained along with the rationale for this study, 
highlighting the trends prevalent in internationalization of higher education in a country. 
Chapter 2 highlights the context of the study and some of the key components that form the 
backbone of this study. Since the location of the study is Malaysia, in this chapter a critical 
perspective of the socio-FXOWXUDOFRQWH[WRI0DOD\VLDLVSURYLGHGDVZHOODV0DOD\VLD¶VSROLF\
on higher education and internationalisation. The policies of the University of Nottingham 
with reference to internationalisation are also critically viewed as it forms the backdrop of the 
study when attempting to determine the gap between written policies and actual practice.  
Chapter 3 is devoted to a Literature review and it deals with some of the existing literature 
that is available on the topic of integration amongst students in a campus atmosphere. While 
some of the key studies are mentioned and briefly described, the main focus is on Gordon 
$OOSRUW¶V 6RFLDO &RQWDFW 7KHRU\ DQG $VWLQ¶V ,-E-2 0RGHO  DQG 6FKORVVEHUJ¶V
Transition Theory. These theories are explained in detail and are adopted to develop the 
framework of this study on student integration. Why three theories are needed for this study 
instead of just one and how they complement each other is explained and it is shown that all 
the three theories have components that are vital for designing the framework of this study. 
Chapter 4 details the Research Methodology used to collect data from students and staff. This 
chapter begins with the rationale for using a single case study method and goes on to 
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highlight the rationale for using a mixed method design for both Qualitative and Quantitative 
methods of collecting data.  
Chapter 5 deals with the research findings and analysis. The 60 items in the survey 
questionnaire are explored and the findings are listed. The chapter enlists the descriptive data 
generated by using SPSS software for tabulating the Quantitative data. It also lists the 
Qualitative themes that were generated from the codes using NVivo software to interpret the 
interviews conducted with the participants from the members of the administrative and 
academic staff and student community and their supporting codes. The chapter further 
analyses the available data and highlights the implications of the data generated from the 
quantitative and qualitative method of research employed to find answer to the two research 
questions.  
Chapter 6 presents the outcomes of the study and the conclusion. The outcomes or the 
UHFRPPHQGDWLRQVDUHEDVHGRQWKHDQDO\VLVRIWKHVWXGHQWV¶DQGVWDII¶VFRPSUHKHQVLRQRIWKH
term integration and the practical implications which have emerged from the collected data. 
The chapter also summarizes the theories used in this thesis, the framework used, the research 
findings and the generalizability of the study. The chapter also details the limitation of the 
study and further scope for research to elaborate the process of integration in the university. 
1.7 Scope of the study 
This research, as stated in the previous sections, is an attempt to study student integration in 
an international university from a descriptive angle rather than by conducting an experiment 
to draw inferences on the causes and effects of integration in such situations. The research is 
aimed at illuminating a particular situation to get a close understanding of it (Yin, 2004), with 
the help of the data collected in a natural setting as opposed to relying on derived data 
(Bromley, 1986). Since this research focuses on addressing descriptive questions and 
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produces a first-hand understanding of people and events, a case study method was chosen to 
conduct the research. A single case study of the University of Nottingham Malaysia campus 
was chosen to help focus careful attention on the case (Ying, 2004). A mixed method was 
used in designing the research, combining both quantitative and qualitative research methods 
in different ways, where both the distinctive approaches contributed towards an 
understanding of the phenomenon. The researcher also outlines the outcome of the study as a 
recommendation to the university to implement optimal integration. These recommendations 
are based on a framework developed by the researcher by combining the three theories used 
in this thesis. Each component of this framework forms a part of the recommendation and has 
been explained in detail in the chapter detailing the outcomes of the study. 
1.8. Summary of the chapter 
This chapter has presented an overview of the research, definitions of some of the key 
terminologies used in this study and the reasons that prompted the research. This chapter has 
also summarized the rationale of the study and explained the structure of the thesis, 
describing the content of each chapter sequentially. This chapter, apart from setting the tone 
of the research, will help the readers to understand the steps taken in conducting the research. 
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Chapter 2 
 
 
Contextualizing the Study 
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2.1 Introduction 
A research context explains the environmental factors that may influence the research process 
and the outcomes under study, including the geographic location, the physical environment, 
social factors and the programmes and policies crafted by the government or the institution 
relating to the issue under study. This chapter sets the scene for the research by describing the 
context of the study. It begins by explaining the concept of ethnicization and identity 
construction in Malaysian society and its impact on the economy and higher education. 
 µ,QWHUQDWLRQDOLVDWLRQ¶ KDV Oed to the  rapid growth of mobility amongst students who have 
crossed borders to seek appropriate education in foreign lands, at the same time bringing with 
them the problem of integration with local students. This chapter further elaborates on the 
growth of internationalisation in Malaysia, the geographical setting of this study, the 
implications of the concept of internationalization as practiced by the Ministry of Higher 
Education (MOHE, Malaysia) and critically evaluates the success factors of Malaysia 
becoming an education hub. 
The discussion then narrows down to explain the implications and outcomes of the 
internationalisation policy in the University of Nottingham, which is the institution where the 
study is conducted. 
2.2 Ethnicization and identity formation in Malaysia 
As a context to this study it is essential at this juncture to discuss identity related problems 
such as multi-FXOWXUDOLVPDQGHPSKDVL]HWKH³VRFDOOHGFXOWXUDOGLIIHUHQFHVDQGXQLTXHQHVV
most constructed or perceived and elaborate the events of real politik generated by these 
FLUFXPVWDQFHV´6KDPVXOS$V6KDPVXOSSXWVLW³LGHQWLW\IRUPDWLRQ
WDNHVSODFHZLWKLQZKDW,ZRXOGFDOODµWZRVRFLDOUHDOLW\¶FRQWH[WILUVWµWKHDXWKRULW\GHILQHG
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VRFLDOUHDOLW\¶GHILned by people who are part of the dominant power structure and then the 
µHYHU\GD\GHILQHG¶ VRFLDO UHDOLW\H[SHULHQFHGE\ WKHSHRSOH LQ WKHFRXUVHRI WKHLUHYHU\GD\
OLIH´7KHUHVHDUFKHULQWKHVXEVHTXHQWVHFWLRQH[SORUHVWKH³JHQHVLVRIWKHFRQFHSWRIUDFH in 
Malaysia, where categories such as kaum and bangsa GHILQHSHRSOH¶VOLIHDQGUHODWLRQVKLSWR
HDFKRWKHU´+ROVWS 
2.2.1 Evolution of the concept of race in Malaysia 
1DJDWD  S REVHUYHV WKDW ³FXUUHQWO\ QR QHXWUDO RU QRQ-ethnic role or culture yet 
exists for Malaysians and this is reinforced by government policies of identifying all 
LQGLYLGXDOVDQGVLWXDWLRQVLQHWKQLFWHUPV´0DOD\RU0DOD\QHVVDVDVRFLDOFDWHJRU\KDV
never been problematized or perceived as something constructed, invented, artificial despite 
the fact that "what it means" and "what it is" have always been altered, redefined, 
reconstituted and the boundaries expanded according to specific social-historical 
circumstances, especially after the introduction of colonial "racism" and "racial category" 
into the realm of authority-defined and everyday-GHILQHG VRFLDO UHDOLW\ LQ%ULWLVK0DOD\D´
6KDPVXOS³0DOD\LGHQWLW\LQYDULDEO\UHGXFHG0DOD\QHVVWRDVWRFNGHILQLWLRQ
reminiscent of the colonial categoriHVRIUDFLDOLGHQWLW\´1RRUDS 
While tracking government records one fails to find any biological or genetical reference 
PDGHLQUHVSHFWRIDFHUWDLQVHFWLRQRISHRSOHLQ0DOD\VLD0DOD\VDUHGHILQHG³RQDQDOPRVW
SXUHO\ FXOWXUDO GHILQLWLRQ´ Holst, 2012, p. 32). Paragraph 160 of the Federal Constitution 
GHILQHV0DOD\DVD³SHUVRQZKRSURIHVVHVWKHUHOLJLRQRI,VODPKDELWXDOO\VSHDNVWKH0DOD\
ODQJXDJHFRQIRUPVWR0DOD\FXVWRPDQGZDVERUQLQWKH)HGHUDWLRQ«RULVWKHLVVXHRIVXFK
D SHUVRQ´ ³)RU WKH VWDWHV LQ (DVW 0DOD\VLD 6DEDK DQG 6DUDZDN SDUDJUDSK $ RI WKH
)HGHUDO&RQVWLWXWLRQOLVWVDQXPEHURIUDFHVWREHWUHDWHGDVQDWLYH´+ROVWS 
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In spite of cultural or language differences Punjabis, Tamils, Malayalees are all lumped as 
Indians and so are the Chinese without considering the differences in their dialect or the part 
RI&KLQDZKHUHWKHLUDQFHVWRUVKDLOHGIURPµ2WKHUV¶RUµODLQODLQ¶ in Malay refers to groups 
which are not a part of the main ethnicities such as Eurasians or Baba Nyonyas. 
³7KH TXHVWLRQ RI LGHQWLW\ LQ0DOD\VLD UHPDLQV FRQWHVWHG WR WKLV GD\ 7KH VRFLDO FDWHJRULHV
VXFK DV µUDFH¶ DQG µQDWLRQ¶ HQWHUHG LQWR ORFDO FRVPRORJ\«WKURXJK FRORQLVDWLRQ´ UHSODFLQJ
the traditional prevalent system with a western based system. (Shamsul, 1996, p. 482). The 
KDUPOHVV EXUHDXFUDWLF SUDFWLFH RI µFHQVXV WDNLQJ¶ VWDUWHG E\ WKH FRORQLDO SRZHU OHG WR WKH
HYROYHPHQW DQG FRQVROLGDWLRQ RI µUDFLDO FDWHJRULHV¶ VXFK DV 0DOD\ &KLQHVH DQG ,QGLDQ
(Hirschman, 1985; Milner, 1991). The division of people is very significant in a Malaysian 
VRFLHW\DV1DLUSSXWVLW³WKHUDFLDODQGHWKQLFGLYLVLRQRIODERXU«VXVWDLQHGWKLV
UHSUHVHQWDWLRQ RI WKH FRORQL]HG SHRSOH «GLIIHUHQW DPRQJ WKHPVHOYHV LQ WHUPV RI WKHLU
capabilities and national character traits. The latter would interfere significantly with the 
development of a sense of common oppression among the colonized groups in Malaya, and 
ZLWKWKHIUDPLQJRIDQDWLRQDOLVWDVRSSRVHGWRDQHWKQLFDOO\GLYLGHGSROLWLFDOSURMHFW´1DLU
further arJXHV WKDW ³WKH %ULWLVK REVHVVLRQ ZLWK SURILWV DQG WKHLU UHSDWULDWLRQ WR WKH VHDW RI
empire drove them to pursue policies which intentionally segregated the Malays, Chinese and 
,QGLDQVZKRVHUYHGGLIIHUHQWQHHGVLQWKHYDVWH[SDQGLQJLPSHULDOVSDFHV´1DLU 1999, p. 69). 
With specialization of work the living environment underwent significant changes and people 
tended to live closer to work places, Indians close to their plantations or Malays close to their 
farmlands resulting in limited trans-ethnic relationship (Holst, 2012).  
The question and crisis of national identity in Malaysia took a new turn post-independence 
IURPFRORQLDOUXOH0DOD\VLDZDVGLYLGHG³DUELWUDULO\LQWRWZRFDPSVWKHµGRPLQDQW¶DQGWKH
µGRPLQDWHG¶RQHV6KDPVXOS 
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2.2.2 Impact of ethnicization 
Dr. Mahathir Mohammad, the then Malaysian Prime Minister in 1991 introduced his famous 
µ9LVLRQ ¶ ZKLFK PHDQW WKDW E\ WKH \HDU  0DOD\VLD LV WR EHFRPH DQ DGYDQFHG
LQGXVWULDO FRXQWU\ ZLWK DQ HVWDEOLVKHG QDWLRQ VWDWH ³7KH QXPEHU one challenge within the 
0DOD\VLDQPRGHUQL]DWLRQSURMHFWLVWKHFUHDWLRQRIDµ%DQJVD0DOD\VLD¶RUDXQLWHG0DOD\VLDQ
QDWLRQ´ 6KDPVXOS0DOD\VLDKDVEHHQDWWHPSWLQJ WRFUHDWHDQDWLRQDO LGHQWLW\
dealing with multi-ethnicity and multi-culturalism in its ambition of establishing a united 
Malaysian nation. 
Ratnam (1965), while arguing on the concept of Bangsa Malaysia states that there is a strong 
rationale for Malaysia to preserve and create a united Malaysian nation despite their 
unsuccessful efforts in the last two decades. Crouch summarized the various impacts and 
UHVWULFWLRQVLPSRVHGE\WKHDXWKRULWDULDQSROLFLHV³7KH0DOD\GRPLQDWHGJRYHUQPHQWWXUQHG
WRDXWKRULWDULDQDQGVHPLDXWKRULWDULDQPHDQVWRPDLQWDLQLWVJULSRQSRZHU´&URXFK6, 
S  ³2Q RQH KDQG WKH JRYHUQPHQW UHVRUWHG WR WKH DXWKRULWDULDQ PHDVXUHV WR NHHS WKH
opposition in check and perpetuate its own grip on power. On the other hand democratic 
political structures were maintained that encouraged and even forced the government to 
UHVSRQGWRVRFLHWDOSUREOHPV´&URXFKS 
³7KHmanifestation of ethnicization is not limited to the domain of the political party and 
SDUW\V\VWHPEXWH[WHQGHGWRWKHDUHDRIHFRQRP\DVZHOO´+ROVWS2ZLQJWRWKH
µVSHFLDOSRVLWLRQ¶DVFULEHGWRWKH0DOD\VWKHJRYHUQPHQWDOORFDWHVTXRWDVIRUµEXPLSXWHUD¶LQ
the form of business, seeking jobs in government services, and even access to higher 
HGXFDWLRQ +ROVW  ³7KLV V\VWHP RI SDWURQDJH V\PEROL]HV WKH GHHS HQWUHQFKPHQW RI 
ethnicization in the field of economy, where significant actors not only are linked with the 
JRYHUQPHQW«EXW DOVR IRVWHU WKH FUHDWLRQ RI D VXSSRUW EDVH WKDW LV IRXQGHG RQ HWKQLFL]HG
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DIILOLDWLRQ´ +ROVW  S  'HVSLWH EULQJLQJ DQ HQG WR WKH1(3 1Dtional Economic 
Policy) in 1990 it still casts its shadow with regard to ethnicized positions of power and 
access to resources. 
-RPR DUJXHV WKDW WKLV HFRQRPLF GLVSDULW\ DULVLQJ RXW RI HWKQLFL]DWLRQ LV GXH WR ³RIILFLDO
ideological antagonism to any explicit class analysis for the framing of class differences and 
SRYHUW\ SUREOHPV LQ DQ HWKQLFL]HG VHWWLQJ´ -RPRS 7KH WUDQVIRUPDWLRQRI DQ
affirmative action policy aimed at changing and securing the dominance of ethnicized Malays 
in the economic and political field further led to the deepening of ethnicized categories in 
Malaysian social structure. 
7KHLPSDFWRIHWKQLFL]DWLRQLVQRWRQO\IHOWLQWKHHFRQRPLFDQGSROLWLFDOVFHQHEXW³HGXFDWLRQ
in Malaysia became highly politicized and ethnicized with the implementation of the National 
(FRQRPLF 3ROLF\  DQG VWLOO UHPDLQV VR´ -RVHSK  S  7KH 1(3 D VWDWH
DIILUPDWLYHDFWLRQUHVXOWHGLQ³JUHDWHUVWDWHLQWHUYHQWLRQLQH[HUFLVLQJDIDYRXUDEOHLQFUHDVHLQ
the intakes or quotas for the majority ethnic group, the Malays in governmental employment, 
LQHGXFDWLRQDOWUDLQLQJSURJUDPV´-RVHSKS7KHHGXFDWLRQV\VWHPVLQFHWKH
ULRWVKDVEHHQXVHGDVDµSROLWLFDOWRRO¶DQGQRWDVDPHDVXUHWRFRUUHFWVRFLDOLQHTXDOLW\DQG
promote unity amongst the Malaysian population (Joseph 2005). The education system is 
highly centralized with a Malay bias of bureaucracy within the Ministry of Higher Education 
(MOHE) (Lee, 2001).The Public have very little say with regard to the education system and 
is influenced by demands of voting for various interest groups (Lee, 1997). Special 
scholarships are given to bumiputera students and special programmes are crafted for them to 
prepare them in professional and technical fields.  
Text books used in Malaysian secondary schools show that prominence is given to Malay 
culture, Malay tradition, instead of being sensitive to the national needs of unity and 
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integration (Santhiram, 1997).  These differential practices in schools and in higher education 
have aggravated ethnic tension and polarization amongst various groups instead of promoting 
VRFLDO FRKHVLYHQHVV /HH  /RR  ³7KH 0DOD\VLDQ HGXFDWLRQ V\VWHP WKDW LV
portrayed as an unbiased system is one full of tensions and contradictions (Joseph, 2005, p. 
34). Exploring documents framed by the Ministry of Higher Education in Malaysia shows 
that the main goal of Malaysian education is to promote national unity and identity and to 
restructure Malaysian society to redistribute educational opportunities and wealth (Loo, 2000; 
Singh and Mukherjee, 1993). Yet, in reality this does not take place. The very foundation of 
Malaysian education is based on ethnicized policies of preferential treatment. A detailed 
study of school textbooks used in Malaysian secondary schools has revealed that the Malay 
language and history subjects tend to overplay the role of Malays, Malay culture and 
traditions, instead of being sensitive to the national needs of unity and integration (Santhiram, 
1997). 
This thesis which seeks to explore the perception and practice dimension of integration of 
students in an international university is based on the foundation of a highly ethnicized policy 
in the economic, political and educational realm. The differential treatment and the presence 
of dominant and dominated group members impact the attitude and perception of the students 
ZKREULQJWKHVHµLQSXWV¶$VWLQDORQJZLWKWKHPLQWKHLQVWLWXWLRQRIKLJKHUHGXFDWLRQ
LPSDFWLQJWKHLUEHKDYLRXUGXULQJWKHLUVWD\LQWKHXQLYHUVLW\³,WLVXQGHU these kind of aspects 
and layers of ethnicized education policies that Malaysian students negotiate their relations 
ZLWKRWKHUVWXGHQWV´+ROVWS7KHXQHYHQSOD\LQJILHOGLQ0DOD\VLDQHGXFDWLRQ
has led to significant polarization along lines of ethnicity amongst students through several 
decades (Chandra, 1984).  
The aim of this theoretical presentation is not to analyse the origin of ethnicization and to 
ORRN DW WKH SURFHVV RI HWKQLFL]DWLRQ PHUHO\ DV D VRFLDO FOHDYDJH EXW DV D ³SURFHVV WKDW
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pHUPHDWHVWKH0DOD\VLDQVRFLHW\´+ROVWS7KHSURFHVVRIHWKQLFL]DWLRQKDVOHG
WR DQ ³LPEDODQFH DQG LQHTXDOLWLHV EDVHG XSRQ HWKQLFL]HG LGHQWLWLHV´ +ROVW  S 
that has become salient in Malaysian society and leaves its impact on the process of student 
integration.  
The quantitative survey designed by the researcher is in keeping with the background and the 
Malaysian context and is able to understand and evaluate the circumstances of day to day 
trans-ethnic interaction in Malaysia in the university system. The survey questionnaire is 
GHVLJQHGWRSXWWKHVHDVSHFWVLQUHODWLRQWR³GLIIHUHQWIRUPVRISRVVLEOHFRQWDFWWUDQVJUHVVLQJ
HWKQLFL]HGOLQHV´+ROVWS 
2.3 Malaysian higher education and the policies 
The researcher has explored government documents pertaining to higher education policies of 
the Malaysian government. The rationale for doing so is because the study is based in 
Malaysia in an international university which has come into existence owing to the 
internationalization policies practised by the Ministry of Higher Education in Malaysia. 
As mentioned earlier the then Prime Minister of Malaysia Tun Mahathir introduced Vision 
2020 in the year 1991 and envisaged Malaysia as a developed nation by the year 2020, which 
triggered an increase of human capital towards crafting a knowledge economy. This 
additional requirement of human capital was translated in the Sixth Malaysia Plan (1991) 
which saw an expansion in the role of private sector providers as providers of twinning 
programmes with international universities. The Mid-Term Review of the plan also promoted 
WKHHGXFDWLRQVHFWRUDQGODEHOOHGLWDVD³VLJQLILFDQWFRPSRQHQWRIWKHVHUYLFHVLQGXVWU\WKDW
can contribute towards export revenues and reduce the perennial services deficit, thereby 
OHDGLQJWRWKHYLVLRQRI0DOD\VLDDVDQHGXFDWLRQKXE´7KDPS7KH1DWLRQDO
Higher Education Strategic Plan (NHESP) targets 100,000 international students by the year 
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2010 and the recently launched internationalization policy document from MOHE (2010, 
2011a) gives an interim target of 150,000 by 2015. The document indicates that Malaysia 
should be focused as a regional education hub on importing inbound students as opposed to 
other types of education hub (Knight and Morshidi, 2011). 
The Malaysian government has undertaken several policy initiatives to improve the host 
HQYLURQPHQWIRULQWHUQDWLRQDOVWXGHQWV7KLVLQFOXGHV³LPSURYLQJWKHJRYHUQDQFHVWUXFWXUHE\
restricting the recruitment of these students to accredited programmes and a policy for 
XSJUDGLQJ SULYDWH FROOHJHV WR XQLYHUVLW\ VWDXWV«LW DOVR FDOOHG IRU DFFRXQWDELOLW\ DQG WKH
SHUIRUPDQFH´ RI KLJKHU HGXFDWLRQ LQVWLWXWLRQV 7KDP  S  02+( ODXQFKHG
0DOD\VLD¶VJOREDORXWUHDFKLQLWLDWLYHVWRLQWHQVLI\JOREDOH[changes between other countries 
and Malaysia to facilitate exchange programmes. In the subsequent section the researcher 
will explore the concept of education hub and how well this concept has been implemented in 
Malaysia. The concept of internationalization in Malaysia and the real motives behind such 
policies will be critically assessed to determine the effectiveness of such policies in the 
context of Malaysia. The rationale for examining such policies arises from the background of 
the study pertaining to the influx of international students in Malaysia and their integration 
with the local students. 
2.3.1 Malaysia as an education hub ± a fad? 
Countries like Malaysia along with others are positioning themselves as centres for 
international student recruitment and developing themselves as education hubs. A hub 
denotes a centre, nucleus or critical mass and can be a city, zone or a country that reaches for 
attracting services, goods etc. (Knight 2011). 
)RUPDWLRQRIWKHKXELVWKHFRXQWU\¶V³SODQQHGHIIRUWWRSosition itself within the region and 
beyond as a reputed centre for higher education and research. Therefore an education hub is 
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QRWDQLQGLYLGXDOEUDQFKFDPSXVRUDODUJHQXPEHURILQWHUQDWLRQDOVWXGHQWV«LWLVPRUHWKDQ
WKDW´.QLJKWS6WDWistics show that 7.8 million students will traverse countries 
by the year 2025 in search of tertiary education and the concept of education hub will expand 
in scope and scale (Bohm, Davis, Meares and Pearce, 2002). 
³+RZHYHU JLYHQ KLJKHU HGXFDWLRQ¶V FXUUHQW preoccupation with competitiveness, global 
EUDQGLQJ DQG UDQNLQJV RQH LV QRW VXUH ZKHWKHU D FRXQWU\¶V SODQ WR GHYHORS LWVHOI DV DQ
education hub is a fad, the latest branding strategy or in fact an innovation worthy of 
LQYHVWPHQW"´ .QLJKWS Many countries opting to initiate their programme on 
becoming an education hub found it more expedient to attract foreign universities and import 
programmes rather than invest in physical and human infra-structure (Verbik and Merkley, 
2006). Along with this is also the inclusion of regional and world trade agreements which 
include education as a trade able service and seeing commercial opportunities in cross border 
education (Knight, 2007a).  
Malaysia has 3000 programmes that are being offered in the tertiary education sector 
0DOD\VLDQ4XDOLILFDWLRQ$JHQF\ 0DOD\VLD LV DFWLQJ DV D ³PDJQHW IRU FURVV ERUGHU
HGXFDWLRQDFWLYLWLHV´ .QLJKWS ,WKDV LQLWLDWHGVHYHUDOSURMHFWV OLNH(GXFLW\ LQ
the Iskandar Development Zone in the southern state of Johor and the Kuala Lumpur 
Education City in the Klang valley along with a new plan to recruit international students 
from the Islamic countries (Ministry of Higher Education, 2010b). Students are viewing 
Malaysia as a low cost destination to receive an internationally recognized degree.  
³(GXFDWLRQKXEVDUHIXOORIORIW\H[SHFWDWLRQVDQGIUDXJKWZLWKSRWHQWLDOFKDOOHQJHV7KHUHDUH
myriad of issues that require further reflection and examination by policy makers and hub 
VSRQVRUV´.QLJKWS. In most cases, and again Malaysia is not an exception, the 
HGXFDWLRQ KXE LV XVHG WR JHQHUDWH UHYHQXH IURP LQWHUQDWLRQDO VWXGHQWV¶ IHHV DQG WKH VROH
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purpose of their existence is not knowledge transfer but profit maximization. Such education 
hubs also suffer from regulatory policies, operational questions and quality assurance of 
education and training providers, coping with cultural diversity and compliance with regional 
DQGLQWHUQDWLRQDOWUDGHODZV.QLJKW³$FRPPRQSHUFHSWLRQLVWKDWEHLQJUHFRJnized 
DV DQ HGXFDWLRQ KXEZLOO LQFUHDVH D FRXQWU\¶V UHSXWDWLRQ FRPSHWLWLYHQHVV DQGJHR-political 
status within the region and beyond¶.QLJKt 2011, p. 237). The question then arises whether 
HGXFDWLRQKXEVOLNHWKDWRI0DOD\VLDDUH³QRWKLQJPRUHWKDQDEUanding exercise designed to 
LQFUHDVHVWDWXVDQGDVHQVHRIVRIWSRZHU´.QLJKWS 
It is not enough to declare a country an education hub by recruiting foreign students and 
private universities, imparting foreign education and handing out degrees. One needs to 
explore the implication of formation of such hubs from intercultural and inter disciplinary 
perspectives. One needs to also explore the effect of brain gain in a country through the 
formation of education hubs, the sustainability of such hubs and most importantly the 
relationship between local and foreign actors (Knight, 2011).  As the study progresses the 
researcher will showcase qualitative data generated through interviews where relationships 
between the local and international actors possess serious threats to the concept of integration 
and proves detrimental to the actors on both sides. It can be argued that while Ministry of 
Higher Education in Malaysia has crafted policies to make Malaysia an education hub, at the 
same time it needs tRJLYHDQHTXDOIRFXVWRWKHLVVXHVWKDWPD\DULVHZLWKWKHFRQFHSW³7R
ensure education hubs are more than a brand and can achieve their goals and become 
sustainable requires substantial planning, policy preparedness, human resources, 
infrastructure and ILQDQFLDOLQYHVWPHQWV«WRJDLQDFRPSHWLWLYHHGJHDQGSURILOHLQWKHUHJLRQ
DQGEH\RQG´.QLJKWS 
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2.4 Internationalization of higher education in Malaysia 
The practice of internationalization in Malaysian higher education is very significant for this 
study as owing to this policy of internationalization the University of Nottingham, its 
0DOD\VLDFDPSXVDQGLWVLQIOX[RIIRUHLJQVWXGHQWVKDVEHHQPDGHSRVVLEOH³,Q0DOD\VLDWKH
internationalization of higher education in terms of student mobility has changed 
tremendously in the last two decades as the country has shifted from a sending to a receiving 
country (Tham, 2013, p. 648). With the launch of the action plan for the second phase of 
NHESP (MOHE, 2011b) , the Malaysian Ministry of Higher Education has attempted to 
capture a broad set of activities under an internationalization policy which involves 
recruitment of foreign students and staff. It also encompasses increasing the visibility of 
Malaysia as an educational hub outside Malaysia throuJKFROODERUDWLRQVDQGQHWZRUNV³7KH
quest for internationalization in terms of government policies is motivated primarily by 
HFRQRPLFFRQVLGHUDWLRQV«WKHJRYHUQPHQWHVWLPDWHVWKDW0DOD\VLDZLOOJDLQ50ELOOLRQLQ
foreign exchange from the targeted 100,00LQWHUQDWLRQDOVWXGHQWVLQ´7KDPS
653).  The concept of internationalization in higher education is a contested terrain due to 
researchers and educators possessing different objectives and goals on the role of 
internationalization in higher education. Knight (1997) argues that it has led to a confused 
and weakened state of legitimacy towards the value and benefit of internationalization in the 
DUHQD RI KLJKHU HGXFDWLRQ 7KH ³FRQFHSW RI LQWHUQDWLRQDOL]DWLRQ VKRXOG LGHDOO\ OHDG WR D
reciprocal H[FKDQJHRIQDWLRQDOFXOWXUHDQGLGHDV´-LDQJS<HW LW LVQRWRIWHQ
DFKLHYHG DQG KDV OHG WR D µEXPV RQ VHDW¶ DSSURDFK WR ³DWWUDFW SULYDWH LQFRPH IURP
international students to compensate for the reduction in public funding in higher educatLRQ´
-LDQJS7KHFRPPHUFLDODVSHFWVGHVFULEHLWDVDµPXOWL-ELOOLRQGROODULQGXVWU\¶
DQGDµQHZVRXUFHRISURILW¶$VPDO2QHOHDGLQJLVVXHWKDWFULWLFV¶GHEDWHDERXWWKH
policy of internationalization, and this holds true for Malaysia as well, is the growing 
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commodification and privatization of knowledge distancing itself from collective wellbeing 
-LDQJ³0DQ\FRXQWULHVUHFUXLWLQWHUQDWLRQDOVWXGHQWVWRHDUQSURILWVE\FKDUJLQJKLJK
IHHV«´ $OWEDFK DQG .QLJKW  S   Earning money through imparting higher 
education to students from other countries becomes the key motivation for all policies and 
VWUDWHJLHVGUDIWHGWRZDUGVLQWHUQDWLRQDOL]DWLRQ³0DQ\FRXQWULHV- lacking capacity or political 
will - do not have the regulDWRU\ V\VWHPV WR UHJLVWHURU HYDOXDWHRXWRIFRXQWU\SURYLGHUV´
(Altbach and Knight, 2007, p. 300). Altbach and Knight (2006) also argue that 
internationalization has led to degree mills that sell degrees with no accreditation and quality 
assurance standards. It is not enough for a country to promote an open door policy to create 
an education hub but it must also carefully evaluate the standards and quality of education 
provided by the foreign universities running a branch campus or twinning programmes. 
Malaysia is at a cross-road with emerging programmes and practices and it needs to ensure 
that the commodification of education and the profit motive do not destroy the integrity and 
value of the education imparted to both local and international students. 
2.4.1. Internationalization and curriculum 
³7KHHFRQRPLFUDWLRQDOL]DWLRQDSSURDFKWRLQWHUQDWLRQDOL]DWLRQRIFXUULFXOXP«FRQVLGHUVIHH
SD\LQJVWXGHQWVDVFXVWRPHUVDQGSDUWRIWKHXQLYHUVLW\¶VJOREDOWUDGH´-RVHSKS
DQG ³FXUULFXOXP LV VHHQ DV DQ LQWHUQDWLRQDO FRPPRGLW\ WR EH WUDGHG´ 'H 9LWD DQG &DVH
2003, p. 387). The curriculum used in such institutions of higher education is viewed as 
VWDQGDUGLVHG $FDGHPLFV DUH FRQVLGHUHG DV ZRUNHUV ³ZKR GHOLYHU SUH-packaged education 
with efficiency and eFRQRP\´ 6FKDSSHU DQG 0D\VRQ  S  ³$Q LQWHJUDWLYH
approach to internationalization of curriculum is understood as the integration of inter 
FXOWXUDOGLPHQVLRQLQWRDQDOUHDG\H[LVWLQJFXUULFXOXP´-RVHSKS,QPRVWFDVHV
and even in 0DOD\VLDQ LQVWLWXWLRQV WKHUH DUH QR H[FHSWLRQV ZKHUH ³ERWK VWXGHQWV DQG
44 
 
educators are dropping in and out of non-western contexts in relation to specific subject 
areas. The surface analysis to cultural differences does not allow for cross cultural exchanges 
LQWHUPVRINQRZOHGJHDQGSHGDJRJLFDOSUDFWLFHV´-RVHSKS 
A transformative approach to such curricula should include inclusive education, feminist 
pedagogies, anti-racist and post-colonial pedagogies (Joseph, 2012), which are rarely 
included in the curriculum of the universities who operate under the radar of 
internationalization and higher education. The concept of cultural diversity and inclusive 
pedagogy should be an important component of the internationalization of curricula which is 
oIWHQ QHJOHFWHG E\ HGXFDWRUV ³&XUULFXOXP FDQ EH HQKDQFHG E\ DGGLQJ LQ RU LQWHJUDWLQJ
different cultural perspectives and experiences. The work of an educationist is to understand 
power and culture as played out through identity strategies and pedagogical practices within 
HGXFDWLRQDOVSDFHV´-RVHSKS(GXFDWLRQDFWLYLWLHVIDOOLQJXQGHUWKHSXUYLHZRI
LQWHUQDWLRQDOL]DWLRQRIFXUULFXODVKRXOGHQKDQFHVWXGHQW¶VHQJDJHPHQWZLWKGLIIHUHQWFXOWXUHV
and environments, which is often ignored in higher educational institutions. As Spivak (1990, 
SDUJXHVZKLOHZRUNLQJFULWLFDOO\RQHPXVWZRUNWKURXJKRQH¶VEHOLHIVSUHMXGLFHVDQG
DVVXPSWLRQV³ZHQHHGWRGRRXUKRPHZRUNWRZRUNKDUGDWJDLQLQJVRPHNQRZOHGJHRIWKH
others who occupy those spaces most closed to us and also attempt to speak to others in such 
DZD\WKDWWKH\PLJKWWDNHXVVHULRXVO\DQGEHDEOHWRDQVZHUEDFN´ 
The different approach to internationalization of curricula is dominated by entities rather than 
academics who sit in privileged positions, who can direct faculty in adding diverse cultural 
practices to curricula and draw on the experience of the students as native informants 
-RVHSK  ³:H QHHG WR LQWHUURJDWH WKH FRPSOH[LWLHV RI RXU SRVLWLRQ DV HGXFDWRUV DQG
academics and help to transform the world that we share to be more equitable, more 
LQFOXVLYHPRUHMXVWDQGPRUHKXPDQ´-RVHSKS 
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As the study progresses and while analysing the findings generated from qualitative 
interviews the researcher will showcase the opinions voiced by the participants who have 
denied the inclusion of cultural diversity in curricula and in most cases educators have made 
µEULHI IRUD\V E\ VWXGHQWV DQG IDFXOW\ WKURXJK WKH FXUULFXOXP LQWR QRQ- Euro ± American 
FXOWXUH¶0RKDQW\GURSSLQJLQDQGRXWRIµDFDGHPLFWRXULVP¶-RVHSK 
2.5 Internationalization and University of Nottingham 
The location of this study is the University of Nottingham, with three campuses in three 
different countries. It has a well-crafted internationalization policy that highlights the aims 
and objectives of this institution towards internationalization. The policies crafted by the 
university set the stage for student integration and gives guidelines to the students and staff as 
to the expectation of the university with regard to fostering of optimal integration between 
diverse groups. 
The internationalization policy of the University of Nottingham is explicitly stated in its 
document, Knowledge without Borders (2010- 2015) version 1.5. The very first page of this 
GRFXPHQWVWDWHVWKDW³ZHDUHFRPPLWWHGWRSURYLGLQJDWUXO\LQWHUQDWLRQDOHGXFDWLRQLQVSLULQJ
our students, producing world-leading research and benefiting the communities around our 
FDPSXVHV LQ WKH 8. &KLQD DQG 0DOD\VLD´ 7KLV XQLYHUVLW\ LV NQRZQ DV D µWUXO\ JOREDO
XQLYHUVLW\¶ ZLWK DFDGHPLF FRPPXQLWLHV LQ WKUHH FRXQWULHV 7KH XQLYHUVLW\ VWDQGV IRU WKH
principle of reciprocity by working multi-laterally with the community, being committed to 
internationalization, maintaining quality standards and displaying social and environmental 
UHVSRQVLELOLW\ 6WXGHQWV IURPPRUH WKDQ  QDWLRQV FKRVH WR DWWHQG WKH1RWWLQJKDP¶V8.
campus in the year 2009/ 2010 with more than 8000 international students. The University of 
1RWWLQJKDP¶V6WUDWHJLF3ODQ± 2015, SVWDWHV³:HDUHFRPPLWWHGWRXQGHUVWDQGLQJ
other opinions, beliefs and cultures. Respect and tolerance will characterize the conduct of 
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our relationships with other organizations and communities. We endorse the aim of widening 
participation in higher education, and value the benefits of diversity in our staff and student 
FRPPXQLWLHV´ 
The university advocates the integration of international and home students through various 
programmes such as Host UK, Family Link and Culture Vulture which match international 
students with local host communities or give the international students a forum to express 
their culture and tradition.  
The International Student Bureau Constitution prepared by the Student Association at the 
Malaysia campus promotes the cRQFHSW WR ³KHOS LQWHJUDWLQJ VWXGHQWV FRPIRUWDEO\ LQWR WKH
blooming vibrant social life of UNMC. To help students enjoy a more fruitful and 
XQVXUSDVVHG FROOHJH H[SHULHQFH´ S  7KH 6WUDWHJLF 3ODQ  ± 2015) talks about 
appreciating diversity, valuing diversity in staff and student communities and respecting 
WROHUDQFH 7KH GRFXPHQW S  VWDWHV WKDW WKH XQLYHUVLW\ HQVXUHV ³SHUVRQDO FXOWXUDO DQG
VRFLDOEHQHILWVLQWKHXQLYHUVLW\OLIH´DQG³PHPEHUVRIRXUFRPPXQLW\H[SHULHQFHGLYHUVLW\LQ
a way which LV XQLTXH DPRQJ XQLYHUVLWLHV´ LW DOVR SURPLVHV WR ³UDLVH WKH SURILOH RI WKH
XQLYHUVLW\¶V FRPPLWPHQW WR VWXGHQW DQG VWDII HTXDOLW\ DQG GLYHUVLW\ WKURXJK WDUJHWHG
DZDUHQHVVFRPPXQLFDWLRQDQGWUDLQLQJ´ 
Although these policies are set on lofty notes, the alternative picture for universities 
SUDFWLVLQJLQWHUQDWLRQDOL]DWLRQDOVRKROGVWUXH,Q8.WKHFRQFHSWRILQWHUQDWLRQDOL]DWLRQ³LQ
the higher education sector has come to dominate recruitment of financially hard pressed 
institutions seeking to attract increasing number of overseas students to shore up holes left by 
UHGXFHGJRYHUQPHQWIXQGLQJ´'H9LWDDQG&DVHS 
Hence while analysing the policies of integration in the University of Nottingham the 
UHVHDUFKHUDGRSWVDFULWLFDOSHUVSHFWLYHDV³despite paying lip services to various aspects of 
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internationalization, institutions are failing to make the most of the opportunity to engage in a 
radical reassessment of higher educational purposes, priorities and processes that student 
diversity and multi-FXOWXUDO LQWHUDFWLRQ SURYLGH´ 'H9LWD DQG &DVH  S  ,W ZDV
imperative to keep in mind, especially during the surveys and interviews to gather data that 
internationalization policy in this university of study may be driven largely by marketization: 
³LWLVRQDSXUFKDVHUSURYLGHUPRGHOQHFHVVLWDWHVWUHDWLQJHGXFDWLRQDVDFRPPRGLW\WREH
SDFNDJHG DQG VROG LQ RSHQ QDWLRQDO DQG LQWHUQDWLRQDO PDUNHWV E\ LQVWLWXWLRQV«WKH
commoditized FRXUVHVDUHLQWXUQSXUFKDVHGE\VWXGHQWV´'H9LWDDQG&DVH 2003, p. 384). 
While gathering data and through analysis of policy documents it was discovered that the 
University of Nottingham, like all other universities, practises the system of levying 
GLIIHUHQWLDOIHHVIRUORFDODQGLQWHUQDWLRQDOVWXGHQWVµWKHGLIferential fee policy reconfigures 
WKHPLQVXFKDZD\WKDWWKH\EHFRPHSDUWRIDFDOFXODWLYHFDVKQH[XV«´'H9LWDDQG&DVH
2003, p. 384). The desire to attract foreign students often stems from the need for foreign 
currency to compensate for institutional shortfalls and only secondarily by genuinely 
educational considerations (McNamara and Harris, 1997). Universities are moving away 
from the principles of cultural exchange, altruistic internationalism and reciprocity (Shinn et 
al., 1999). As argued by HodVRQDQG7KRPDVS³WKLVODFNRIFXOWXUDOVHQVLWLYLW\
LQ H[LVWLQJ FROODERUDWLYH DXGLW DSSURDFKHV«FRQVWUDLQV GLYHUVLW\ DQG LV OLNHO\ WR GULYH WKH
system down the compliance end of the quality continuum and away from quality 
HQKDQFHPHQW´ 
As the study progresses the interviews of academic staff will reveal that the approaches 
XQGHUWDNHQE\WKLVXQLYHUVLW\DUHDOVREDVHGRQµILOOLQJWKHEDJZLWKVRPHLQWHUQDWLRQDOELWV¶
ZKLFKXOWLPDWHO\DIIHFWV³WKHZD\LQZKLFKNQRZOHGJHLVRUJDQLVHGDQGXOWLPDWely the ways 
LQZKLFKWKHFXUULFXOXPLV LPSOHPHQWHG´'H9LWDDQG&DVHS7KHLQWHUYLHZV
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ZLOOUHYHDOWKDW³LQWHUFXOWXUDOOHDUQLQJLVQRWMXVWDWRSLFWREHWDONHGDERXWLWLVDOVRDERXW
FDULQJDFWLQJDQGFRQQHFWLQJ´'H9LWDDQG&DVH p. 388).  
'REEHUW  S  IUDPHV WKH LVVXH ZHOO ZKHQ KH VWDWHV WKDW ³LQ UHDO OLIH
internationalization occurs in a non-linear fashion. The main focus for internationalization are 
events that initiate processes in the lives of individuals, not formal curricular or class based 
FRJQLWLYH OHDUQLQJ´ :RUULHV RYHU WKH ULVN RI RIIHULQJ D PRQR FXOWXUDO PRGHO RI
LQWHUQDWLRQDOL]DWLRQ«RU HYHQ ZRUVH RI HQJDJLQJ LQ D IRUP RI LGHRORJLFDO PDQLSXODWLRQ
WKURXJK WKH SURPRWLRQ RI ³ZHVWHUQ SDFNDJHG JOREDO SUREOHPV DQd seemingly global 
VROXWLRQV´$Q\DQZXSDUHSUHVHQWHYHU\ZKHUHDQGQRLQVWLWXWLRQKDVEHHQDEOHWR
HVFDSH WKH ³XQFULWLFDO DQG GHFRQWH[WXDOL]HG SUHVHQWDWLRQ RI ZHVWHUQ PDQDJHULDO IDGV DQG
IDVKLRQV´+RZHDQG0DUWLQS 
As Volet and Ang (1998) point out, interacting with the content and with each other which 
would help create a learning environment where students are exposed to multiple 
perspectives and foster cultural understandings is often missing. Hence well-crafted policies 
are QRWHQRXJKXQOHVVD³FKDOOHQJLQJK\EULGFXOWXUHLVGHYHORSHGZKRVHPXOWLIDULRXVFXOWXUDO
perspectives and experiences of those who make up the faculty are themselves seen as the 
PDWHULDOZKLFKLQVSLUHV WKHFUHDWLRQRIQHZOHDUQLQJSUDFWLFHV´'H9LWDDQG&ase, 2003, p. 
394). 
2.6 Summary of the chapter  
This chapter began with a discussion of ethnicization and identity construction in Malaysia 
and showcases how differential treatment of ethnicity results in impacting the political, 
economic and educational scenarios in Malaysia. The chapter also discusses how the 
dominant group influences the policies and practices of higher education in Malaysia. The 
chapter then elaborates the higher education policies as crafted by the Ministry of Higher 
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Education in Malaysia anG WKH FRXQWU\¶V gearing up to become an education hub. The 
meaning of such a hub and its true essence of knowledge transfer and not commodification of 
education is discussed subsequently. Another policy of the Ministry is discussed in this 
chapter, which is the policy of Internationalization or simply marketization of higher 
education to draw foreign students and build up a cash nexus. The researcher writes about the 
commercialization of the curriculum lacking in the true spirit of multiculturalism and 
exchange of ideas. The last section of this chapter discussed the policy of Internationalization 
of University of Nottingham, the geographical arena of this study and whether educators are 
imbibing the multi-cultural aspects in the curriculum and not merHO\LQGXOJLQJLQµDFDGHPLF
WRXULVP¶7KLVFKDSWHULVYHU\FUXFLDOIRUWKHWKHVLVDVLWVHWVWKHFRQWH[WDQGWKHEDFNJURXQG
of the study and serves as an important theoretical framework on whose back drop the study 
has been formed. This chapter helps the reDGHUVWRXQGHUVWDQGWKHIRXQGDWLRQDQGWKHµLQSXW¶
of the students which they bring with them while enrolling in the university and which would 
further impact their connectedness and interaction with other students of diverse ethnicities. 
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3.1 Introduction 
This chapter provides an overview of theories and academic research conducted in the field 
of student integration. It lays emphasis on the three main theories that provide the backbone 
to this study and that have helped in the formulation of the framework relating to integration 
WKDWWKLVVWXG\UHFRPPHQGV5HVHDUFKHUVVWXG\LQJVWXGHQWV¶LQWHJUDWLRQLQKLJKHUHGXFDWLRQDO
institutions have come up with various theories and, based on their own studies, have drawn 
conclusions relating to the problem, although no single method can be accepted as complete 
or comprehensive enough to account for this complicated issue that influences students 
(Chang, 2005).  Most of the studies concentrate on studying the retention of students and 
HGXFDWLRQDODWWDLQPHQWDQGYHU\IHZFRQFHUQWKHPVHOYHVZLWKVWXGHQWV¶H[SHULHQFHVDQGWKHLU
perceptions regarding integration (Chang, 2005). Antonio et al., (2004) conducted a study 
using a randomized assignment design which tested psychological explanations of the impact 
of diversity on students. Certain other researchers in this field have focused on curricular and 
co-curricular diversity that is institutionally structured to help students engage in diversity 
with respect to both ideas and people (Terenzini et al., 2001). SWXGLHVRQVWXGHQWV¶LQWHJUDWLRQ
focused on interaction diversity and showed that the frequency of cross-racial interaction has 
DQ LPSDFWRQVWXGHQWV¶ OHDUQLQJDQGHGXFDWLRQDO H[SHULHQFHV ,QWHUDFWLRQGLYHUVLW\KDVEHHQ
shown to be positively associated with the development of  cultural knowledge and 
understanding and leadership skills (Antonio, 2001); cognitive and affective development 
(Astin, 1993a); student learning and personal development (Hu & Kuh, 2003); action-
oriented democratic outcomes (Chang et al., 2004; Zúñiga et al., 2005); intellectual and social 
self-confidence and student retention (Chang, 2001; Chang et al., 2004); and student 
satisfaction with their overall college experience (Chang, 2001). 
52 
 
This study explorHVVWXGHQWV¶SHUFHSWLRQVUHODWLQJWRLQWHJUDWLRQDQGWKHSROLFLHVDQGSUDFWLFHV
that support integration in an international university in a foreign land.  
The first section of the chapter summarizes some of the studies in the field of student 
integration. The studies are briefly described, summarizing the main components of the study 
and findings. This is done so as to be able to draw attention to any similarities that may exist 
between the present study and those of other researchers.  These studies have also helped in 
the framing of the research questions and design of the survey instruments in this study. 
7KHQH[WVHFWLRQRIWKLVFKDSWHUHODERUDWHVRQ*RUGRQ$OOSRUW¶VµFRQWDFWWKHRU\¶7KLV
is the main theory on which this study is based and forms the foundation of the framework 
WKDW KDV EHHQ GHYHORSHG WRZDUGV FUHDWLQJ DQ RSWLPDO VROXWLRQ LQ UHJDUG WR VWXGHQWV¶
LQWHJUDWLRQ $OOSRUW¶V WKHRU\ UHPDLQV RQH RI WKH PRVW LQIOXHQWLDO DQG RIW FLWHG WKHRULHV RQ
intergroup relations. The section ends with a review of contact theory and the areas of 
research which are not covered by Allport. Contact theory remains the main guide in the 
study of inter-racial relationships till today.  
7KHIROORZLQJVHFWLRQRIWKLVFKDSWHUGHWDLOV$VWLQ¶V,-E-O model of racial integration. 
This is the second theory that has been adapted and adopted in this research study. Various 
components of the input, the environment and the output are explained in detail so as to show 
how this powerful framework can be used to evaluate WKHOHYHORIVWXGHQWV¶LQYROYHPHQWLQ
academic institutions.  
7KH VXEVHTXHQW  VHFWLRQ H[SODLQV 6FKORVVEHUJ¶V  µWUDQVLWLRQ WKHRU\¶ZKLFK DGGUHVVHV
the nature of support needed to facilitate coping, and the strategies required to assist those 
experiencing change in their campus environment. Schlossberg (1990) proposes four sets of 
IDFWRUV WKDW KDYH DQ LPSDFW RQ D SHUVRQ¶V DELOLW\ WR FRSH ZLWK WUDQVLWLRQ 7KH WKHRU\ DOVR
HPSKDVL]HVWKHLPSRUWDQFHRIµULWXDO¶RUµFHUHPRQLHV¶LQKHOSLQJSHRSOHGHDOZLWKWUansition. 
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%RWK$VWLQ¶VDQG6FKORVVEHUJ¶VWKHRULHVKDYHEHHQEURXJKWLQWRILOOLQWKHJDSVLQ$OOSRUW¶V
contact theory.  
7KHRULHVDQGUHVHDUFKZRUNLQWKHILHOGRIVWXGHQWV¶LQWHJUDWLRQ 
5HVHDUFKHUV VWXG\LQJ VWXGHQWV¶SHUFHSWLRQV LQKLJKHU HGXFDWLRQDO Lnstitutions have come up 
with sound approaches and studies in this field although no single view is comprehensive 
HQRXJKWRDFFRXQWIRUWKHFRPSOLFDWHGVHWRIIDFWRUVWKDWLQIOXHQFHVWXGHQWV¶LQWHJUDWLRQDQG
affect institutional performance. As mentioned earlier most of the theories pertaining to 
VWXGHQWVXFFHVVLQFROOHJHDUHRIWHQUHODWHGWRVWXG\LQJWKHQDWXUHRIVWXGHQWV¶SHUVLVWHQFHDQG
HGXFDWLRQDO DWWDLQPHQW RU WR DFKLHYLQJ WKH GHVLUHG GHJUHH RU HGXFDWLRQDO FUHGHQWLDOV ³$
number of studies have shown that students who attend campuses that are more racially 
diverse report higher frequencies of cross-racial interaction.  The relationship between racial 
diversity and cross-racial interaction, however, is far from clear. Presently there is a shortage 
of information about this relationship and the conditions that generally help to maximize 
cross-UDFLDOLQWHUDFWLRQDPRQJXQGHUJUDGXDWHVWXGHQWV´&KDQJS 
7KHSUHVHQW UHYLHZRI OLWHUDWXUH KDV QRW UHYHDOHG VWXGLHV WKDW DGGUHVV VWXGHQWV¶ SHUFHSWLRns 
UHJDUGLQJµLQWHJUDWLRQ¶DQGKRZLQVWLWXWLRQVZLWKWKHLUSROLFLHVDQGSUDFWLFHVKDYHGHDOWZLWK
WKHSUREOHPRILQWHJUDWLRQ0RVWRIWKHZRUNGRQHLQWKLVILHOGORRNVDWVWXGHQWV¶LQWHJUDWLRQ
from a western perspective and not from a South Asian or Southeast Asian point of view. 
7KHUH H[LVWV D JDS LQ WKH OLWHUDWXUH SHUWDLQLQJ WR WKH VXEMHFW RI VWXGHQWV¶ LQWHJUDWLRQ LQ DQ
Asian context. This research thesis aims to address this gap. 
Antonio et al. (2004 cited by Chang 2007) conducted a study using a randomized assignment 
design which tested psychological explanations of the impact of diversity on students. The 
study concluded that racial and ethnic compositional diversity can create richer and more 
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complex social and learning environments than racially homogeneous ones; that diversity can 
EHFRPHDQHGXFDWLRQDOWRROWRSURPRWHDOOVWXGHQWV¶OHDUQLQJDQGGHYHORSPHQW 
Various other empirical studies examining the facets of diversity suggest that the composition 
of the student body based on racial diversity is an insufficient condition for maximizing 
educational benefit. The real effect of such diversity lies in the factor of integration and 
whether this can lead to a greater level of engagement among students in diversity-related 
activities arising from curricular diversity and cross-racial interaction. Certain researchers in 
this field have also focused on curricular and co-curricular diversity that is institutionally 
structured to help students engage in diversity with respect to both ideas and people 
(Terenzini et al., 2001). This form of diversity is implemented through coursework and 
curricula or through participation in activities such as racial-cultural awareness workshops 
and enrolment in various student organizations. Several studies on curricula and co-curricular 
diversity have found them to be positively associated with outcomes. Some of the studies that 
focused on outcomes of practicing curriculum diversity reveal positive intergroup attitudes 
(Lopez, 2004); racial prejudice and intergroup understanding (Chang, 2002); attitudes toward 
campus diversity (Springer et al., 1996); critical thinking skills (Laird, 2005; Pascarella, 
 FRJQLWLYH DQG DIIHFWLYH GHYHORSPHQW $VWLQ D DQG OHDUQLQJ DQG ³GHPRFUDF\´
outcomes (Gurin et al., 2002).  
Another arHDRIVWXG\RQVWXGHQWV¶LQWHJUDWLRQIRFXVHGRQLQWHUDFWLRQGLYHUVLW\ZKLFKVKRZHG
that the frequency of cross-UDFLDO LQWHUDFWLRQ KDV DQ LPSDFW RQ VWXGHQWV¶ OHDUQLQJ DQG
educational experiences. Interaction diversity has been shown to be positively associated with 
the development of  cultural knowledge and understanding and leadership skills (Antonio, 
2001); cognitive and affective development (Astin, 1993a); student learning and personal 
development (Hu & Kuh, 2003); action-oriented democratic outcomes (Chang et al., 2004; 
Zúñiga et al., 2005); intellectual and social self-confidence and student retention (Chang, 
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2001; Chang et al., 2004); and student satisfaction with their overall college experience 
(Chang, 2001).  
Researchers in this field have found that the strongest positive effects were obtained from 
engagement in diversity-related activities which helped students to gain an understanding of 
people from other backgrounds and cultures. Studies have been conducted on the effects of 
organizational behaviour on students. Berger (2000) found that different patterns of 
organizational behaviour do influence outcomes in various ways for different students. His 
findings are supported by the study of Clark et.al (1972) who argue that campuses exert a 
more powerful impact on student outcomes when colleges are found to have clear visions that 
are articulated through congruent and consistent sets of policies, procedures, traditions, and 
espousal of values in their daily operations. It is to be noted that an institutLRQ¶VSHUIRUPDQFH
WKDWLVLWVUDQNLQJDQGUHSXWDWLRQGHSHQGVXSRQVWXGHQWV¶DFKLHYHPHQWZKLFKLVQRWDOZD\V
academic in nature. Students facing difficulties with integration or campuses witnessing intra-
group rivalries does not speak well about the institute. One of the noted and oft quoted 
researchers in this field of student integration is Tinto (1987, 1993 and 1995) with his 
internationalist theory. Tinto postulates that students first must separate from the group with 
which they were formerly associated and to which they belonged from early childhood, such 
as family members, neighbours and school peers, and then undergo a period of transition , 
and in this period of transition the person begins to interact in new ways with the members of 
the new group into which he seeks to have membership (Tinto, 1993), and it is only then that 
they can incorporate or adopt the normative values and behaviours of the new group or 
college.  
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3.3 Gordon Allport and his theory on racial integration 
As mentioned earlier LQ WKLV FKDSWHU $OOSRUW¶V FRQWDFW WKHRU\ LV WKH FHQWUDO IRFXV LQ WKLV
UHYLHZRI OLWHUDWXUHRQVWXGHQWV¶ LQWHJUDWLRQDQG WKLV WKHRU\KDVEHHQDGRSWHG LQ WKLV WKHVLV
%ULHIO\$OOSRUW¶VFRQWDFWWKHRU\VWDWHVWKDWDVFRQWDFWLQFUHDVHVEHWZHHQVRFLDOJroups, 
it helps the groups to reduce their prejudicial attitudes and move beyond racial and ethnic 
divisions (Hayes, 2007). In this section the contribution of Allport (1954), working towards 
reducing inter-racial prejudice mainly in educational institutions, will be explored, and how 
this theory has helped in the present research and the rationale for using this theory as a 
backbone of the present research will be explained.  
3.3.1 Rationale for using the contact theory 
$OOSRUW¶VFRQWDFWWKHRU\ZDVIUDPHGin the post-world war II era and while using this theory 
one needs to keep in mind that it was a tumultuous time, when social scientists were seeking 
avenues to bind the human race in some commonalities amidst hatred and mistrust. This 
theory still remains one of the most comprehensive frameworks on reducing racial prejudice. 
$OOSRUW  GHILQHG SUHMXGLFH DV ³DQ DQWLSDWK\ EDVHG XSRQ D IDXOW\ DQG LQIOH[LEOH
generalisation. It may be felt or expressed. It may be directed toward a group as a whole, or 
towarGDQLQGLYLGXDOZKRLVDPHPEHURIWKDWJURXS´S7KHIRXUFRQGLWLRQVVSHFLILHGE\
Allport present the guidelines to eliminate the racial bias prevalent amongst out-group 
members. These four conditions are inherent in an organization and are not difficult to 
achieve and need not be imported from the outside world and juxtaposed in the structure and 
culture of the organization and therefore do not demand organizational change. These 
conditions have been adopted as part of the analytical framework in the present study. The 
FRQGLWLRQRIµFRPPRQJRDO¶DQGµFRRSHUDWLRQ¶KDVEHHQSDUWLFXODUO\KLJKOLJKWHGLQWKLVVWXG\
LQWKHIRUPRIFRPPXQLW\ZRUNDQGSURMHFWVWRUHGXFHUDFLDOELDVDQGWRFUHDWHµIULHQGVKLS¶
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amongst students, as suggested by Pettigrew (1998) DV WKH ILIWK GLPHQVLRQ WR $OOSRUW¶V
IUDPHZRUN$OWKRXJK$OOSRUW¶VPRGHOGRHVQRW LQFOXGH LQKHUHQWDWWLWXGHVDQGHPRWLRQVDQG
tends to be general in nature, the shortcomings of this model have been modified with the use 
RI $VWLQ¶V  ,-E-O model and ScKORVVEHUJ¶V  WUDQVLWLRQ WKHRU\ ZKLFK ZLOO EH
explained in detail in the subsequent sections of this chapter. The presence of sanction by a 
µKLJKHU DXWKRULW\¶ LV H[SORUHG E\ H[DPLQLQJ WKH SROLF\ IRUPXODWLRQ RI WKH LQVWLWXWH DV
explained in the previous chapter. Through the research questions and survey instruments of 
the research study an attempt has been made to unravel the relevance of policy amongst staff 
and students. This is mentioned in the chapter on data findings and is defined as the 
deliberate activities undertaken and supported by higher authority to achieve optimal 
LQWHJUDWLRQ 7KH VXUYH\ LQVWUXPHQWV UHO\ KHDYLO\ RQ WKH µFRQWDFW WKHRU\¶ DV LW IRUPV WKH
foundation of the present study and interpreting the data is based on the four conditions 
specified by Allport in his theory. 
3.3.2 The Nature of Prejudice 
,Q  $OOSRUW D +DUYDUG VRFLDO SV\FKRORJLVW SXEOLVKHG D ERRN FDOOHG µ7KH 1DWXUH RI
3UHMXGLFH´ 7KLV ODQGPDUN ERRN GHILQHG WKH ILHOG RI LQWHUJURXS UHODWLRQV IRU VRFLDO
psychologists beginning with the study of prejudice and its effects on group interactions. The 
cognitive approach adopted by Allport became the dominant theoretical perspective in 
subsequent research studies on prejudice and discrimination. Even after 60 years Allport's 
boRN µ7KH 1DWXUH RI 3UHMXGLFH¶  UHPDLQV RQH RI WKH PRVW LQIOXHQWLDO DQG RIW-cited 
publications in the entire field of intergroup relations. It has been described as an accurate 
statement which is a possible cure for prejudice (Aronson, 1978), and a work that presents a 
permanent paradigm for the study of this topic (Pettigrew, 1998). It has the inherent 
capability to establish the parameters for analysis (Clark, et.al. 1988), and is still considered 
58 
 
to be the model for humane, problem-focused social science dealing with integration issues 
6PLWK7KLV UHVHDUFKVWXG\ LVKHDYLO\GHSHQGHQWRQ$OOSRUW¶V WKHRUHWLFDO IUDPHZRUN
which has been used as the basis of the research work on inter-group integration among 
university students. 
3.3.3 Description of the contact theory 
The idea that inter-group contact is the best way to reach reconciliation was first advanced in 
the 1940s by Williams (1947) and later elaborated on by Allport (1954). The object of the 
contact hypothesis is to find ways to reduce intergroup conflict by bringing together 
individuals from opposing groups. In most cases it is assumed that conflict arises from lack of 
information about the other group and from lack of opportunities to obtain such information. 
Thus, according to the contact hypothesis, the effective way to reduce intergroup conflict and 
division is to encourage and promote contact between members of different racial and/or 
ethnic groups, leading to more tolerant and positive attitudes towards the outer group 
members. Allport (1954) suggests that four core conditions are essential when trying to 
achieve racial integration. These conditions are equal status between the groups in the 
situation; common goals for the groups; no atmosphere of competition between groups; and 
the contact situation should be legitimized through institutional support or support of higher 
authority.  
3.3.4 Explanation of the four conditions of the contact theory 
³)RU WKH SDVW ILIW\ \HDUV WKH µ&RQWDFW+\SRWKHVLV¶$OOSRUW  $PLU &RRN
1984; Pettigrew, 1998; Pettigrew & Tropp, 2006; Watson, 1947; Williams, 1947) has 
represented a promising and popular strategy for reducing intergroup bias and conflict. This 
hypothesis proposes that simple contact between groups is not automatically sufficient to 
LPSURYHLQWHUJURXSUHODWLRQV´'RYLGLRHWDOS$OOSRUWFKDOOHQJHVWKHLGHD
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that racial integration occurs merely by sharing the same environment. Successful integration 
only occurs when certain conditions in which the intergroup interaction occurs are met. The 
FRQGLWLRQ RI µHTXDO JURXS VWDWXV¶ RFFXUVZKHQ WKH FRQWULEXWLRQV IURP D JURXS DUH HTXDO WR
those from another group (Enoch, 2004). Allport stresses equal group status within a given 
situation. Most research supports this contention as it is important that both groups expect 
and perceive equal status in any given situation (Cohen & Lotan, 1995; Cohen, 1982; Riordan 
& Ruggiero, 1980; Robinson & Preston, 1976). The research subjects in the present study, the 
students of the University of Nottingham, Malaysia campus have equal status by virtue of 
being students of this institute where everyone is treated equally and is awarded with the 
same privileges irrespective of their ethnicity and their geographical origin. The students may 
come from different streams of study but there exists no discrimination between the areas of 
study or the departments.  
Other conditions that Allport (1954) specifies are a common goal and cooperation that is 
QHHGHG WR UHGXFHELDVEHWZHHQJURXSV ³$W WKH LQdividual level, one's personal welfare and 
goals are most salient and important. At the group level, the goals and achievements of the in-
JURXS DUHPHUJHGZLWK RQH
V RZQ DQG WKH JURXS
VZHOIDUH LV SDUDPRXQW´ *DHUWQHU HW DO
2000, p. 100). 
µ6XSSRUW RI $XWKRULW\¶ LV DQRWKHU YLWDO FRQGLWLRQ SURSRVHG E\ $OOSRUW  LQ UHGXFLQJ
group prejudice. The Authority supporting the inter group contact has been shown to be an 
important variable inducing a positive affect among groups (Dovidio et al., 2003). Authority 
not only provides structure but has the power vested in it to promote greater contact (Gilbert, 
Fiske & Lindzey, 1988). Authority helps to create a new social climate that makes people 
tolerant towards inter group attitudes (Gilbert et al., 1998). Universities have explicit social 
sanction from the higher authority who advocates intergroup contact which is readily 
acceptable and generates positive effects. The University of Nottingham has well established 
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norms of acceptance promoting social integration. 7KHSROLFLHVDQGJXLGHOLQHVRQVWXGHQWV¶
integration are laid down to foster integration in all its campuses. The present study will focus 
on how well these policies and practices are understood by students, faculty and other staff to 
foster integration among the students and whether the support of higher authority and the 
other conditions specified above are helping in eliminating racial prejudice and intra- group 
bias. 
3.3.5 Review and criticism of contact theory 
5HYLHZ RI WKH YDVW OLWHUDWXUH RQ WKH µFRQWDFW WKHRU\¶ KDV RIWHQ UHVXOWHG LQ FRQIOLFWLQJ
conclusions regarding the likely effect that contact theory may create on inter group 
relationships. While most of the literature on this subject shows general support for this 
theory, (Cook, 1984; Jackson et.al, 2003) some of the reviews have led to mixed conclusions. 
$PLU QRWHV WKDW FRQWDFWXQGHUXQIDYRXUDEOHFRQGLWLRQV³PD\ LQFUHDVHSUHMXGLFHDQG
LQWHUJURXS WHQVLRQ´ S  /LNHZLVH )RUG  ZKR H[DPLQHG  SDSHUV IURP VL[
journals) on contact IRXQGVXSSRUWIRUWKHFRQWDFWK\SRWKHVLVWREHDWEHVW³SUHPDWXUH´DQG
WKDW WKH UHVHDUFK SUHVHQWHG LQ WKHVH SDSHUV ZDV ³JURVVO\ LQVXIILFLHQW LQ UHSUHVHQWLQJ WKH
YDULRXVVHWWLQJVRIGDLO\OLIH´)RUGS0F&OHQGRQVXJJHVWVWKDW³FRQWDFt 
UHVHDUFKKDVEHHQUDWKHUXQVRSKLVWLFDWHGDQGODFNLQJLQULJRU´SDQGFRQFOXGHVWKDWWKLV
ERG\RIZRUN³ZRXOGQRWOHDG>RQH@WRH[SHFWDZLGHVSUHDGUHGXFWLRQLQSUHMXGLFH´S. 
Pettigrew (1998), one of the main exponents in this field, distinguishes between essential and 
facilitating factors and emphasizes different outcomes for different stages of contact. He adds 
WKDWWKHFRQGLWLRQRIµHTXDOVWDWXV¶KDVEHHQDGLIILFXOWFRQFHSWWRGHILQHDQGLVDQDPELJXRXV
concept. It is imperative that both groups expect and perceive equal status in any given 
situation (Cohen and Lotan, 1995). Theorists such as Jackman and Crane (1986) have argued 
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this point, showing negative effects arising from contact with out-group members who 
seemingly are of a lower status.  
5HVHDUFKHUV KDYH FULWLFL]HG $OOSRUW¶V K\SRWKHVLV VD\LQJ WKDW LW ULVNV EHLQJ DQ RSHQ HQGHG
laundry list of conditions ± ever expandable and thus eluding falsification (Pettigrew, 1998; 
Stephan, 1987). Researchers have come up with new situational factors for creating optimal 
contact between groups. Wagner & Machelit (1986) suggest a few conditions of their own, 
stating that positive effects require a common language, voluntary contact and a prosperous 
economy. According to Pettigrew (1998) the original contact hypothesis says nothing about 
the process by which contact leads to a change in attitude and behaviour. It only predicts that 
contact will lead to positive change, and not how and why the change occurs. Nor does the 
hypothesis specify how the effects generalize beyond the immediate situation. Such 
generalization is pivotal if intergroup contact is to have broad and lasting consequences.  ?In 
addition to learning about the persistence of contact effects, it is necessary to determine the 
effects of long-term intergroup contact. Similar to mere exposure effects, we predict that, 
with continued contact, the reduction of prejudice would asymptote at some point and 
SURYLGHIHZIXUWKHUJDLQV´3HWWLJUHZS 
Another important component in reducing inter-JURXSSUHMXGLFHLVµHPRWLRQ¶ZKLFKLVFULWLFDO
to intergroup contact and Allport (1954) has not delved into the emotional realm in contact 
theory. His theory does not give us the scope to discuss the role of emotion. Anxiety is 
common in initial encounters between groups and it can spark negative reactions amongst the 
groups (Islam & Hewstone, 1993). Such anxious, negative encounters can occur, even 
without intergroup prejudice or any pre-conceived notion about the group (Devine et al., 
1996). The contact situation must provide the participants with the opportunity to become 
friends, which is a vital element in reducing prejudice (Pettigrew, 1998). Such opportunities 
imply close interaction between the groups that would make self-disclosure and other 
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IULHQGVKLS GHYHORSLQJ PHFKDQLVPV SRVVLEOH 3HWWLJUHZ   ³,QWHUJURXS IULHQGVKLS LV
potent because it potentially invokes all four mediating processes. This suggests that 
constructive contact relates more closely to long-term close relationships than to initial 
acquaintanceship - DGUDPDWLFVKLIWIRUWKHLQWHUJURXSFRQWDFWUHVHDUFKOLWHUDWXUH´3HWWLJUHZ
 S ,W KDV EHHQ REVHUYHG E\ UHVHDUFKHUV WKDW $OOSRUW¶V HTXDO VWDWXV FRQGLWLRQ LV
prevalent in a group with equivalent power. This condition may become difficult to achieve 
when a struggle over power fuels the larger intergroup conflict. The reviews and research 
work done on contact theory admit that individual differences and societal norms are 
responsible for shaping intergroup contact effects.  
3HWWLJUHZ  WKHUHIRUH GLIIHUHQWLDWHV EHWZHHQ µHVVHQWLDO DQG IDFLOLWDWLQJ VLWXDWLRQDO
IDFWRUV¶+HIXUther state that time is an important factor that predicts different outcomes for 
different stages of intergroup contact. The power of cross-group friendship to reduce 
prejudice and generalize to other out-groups demands a fifth condition for the contact 
hypothesis: the contact situation must provide the participants with the opportunity and a 
VLWXDWLRQ LQ ZKLFK WKH\ FDQ EHFRPH µIULHQGV¶ ³7KH FRQWact situation must provide the 
participants with the opportunity to become friends. Such opportunity implies close 
interaction that would make self-disclosure and other friendship-developing mechanisms 
possible. It also implies the potential for extensive and repeated contact in a variety of social 
FRQWH[WV´3HWWLJUHZS7KHFRQFHSWRIIULHQGVKLSOLNHWKDWRIHPRWLRQKDVIRXQG
QRSODFHLQ$OOSRUW¶VWKHRU\)XUWKHUUHVHDUFKLQWKLVILHOGVXJJHVWVWKDWµIULHQGVKLSSRWHQWLDO¶
is an essential, not merely a facilitating, condition for positive intergroup contact effects.   
,WVKRXOGEHQRWHGKHUHLQGHIHQFHRIFRQWDFWWKHRU\WKDW$OOSRUW¶VFRQGLWLRQVDUHLPSRUWDQW
because they provide the basis that encourages intergroup friendship. However, prior 
attitudes and experiences influence whether people seek or avoid intergroup contact and what 
the effects of the contact will be. This was not addressed by Allport while specifying his four 
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conditions. Therefore, keeping these shortcomings in mind, Astin¶V  ,-E-O model 
which takes into account prior attitudes and experiences that the students bring to the table 
even before they are enrolled in an institution of higher education has also been used in this 
present study. This is discussed in the next section of this chapter.  
3.3.6 Summary of the contact theory 
$OOSRUW¶VFRQWDFWK\SRWKHVLVVSHFLILHVIRXUFRQGLWLRQVIRURSWLPDOFRQWDFWWRPLQLPL]HUDFLDO
prejudice. The situation must allow equal group status within the situation, common goals, 
intergroup cooperation, and authority support. Recent research by theorists in this field adds 
DQRWKHU GLPHQVLRQ WR WKH FRQWDFW VLWXDWLRQ VWDWLQJ WKDW LWPXVW KDYH ³IULHQGVKLS SRWHQWLDO´
Varied research supports the hypothesis ² from field and archival studies to national surveys 
and laboratory experiments.  
$OOSRUW¶V  ³7KH1DWXUH RI3UHMXGLFH´ UHPDLQV WKHPRVWZLGHO\ FLWHGZRUN RQ VRFLDO
psychology dealing with prejudice. Allport has defined and dealt with the core issues and 
provides insights into the field of prejudice. Allport however, does not venture to advocate a 
VLQJOHµSHWWKHRU\¶RISUHMXGLFHEXWZRUNVWRLGHQWLI\DQGLOOXVWUDWHDYDULHW\RISHUVSHFWLYHV
ranging from macro to micro or individual causes (Dovidio et al., 2003). Nonetheless, 
Allport, in his book, acknowledges the functional nature of prejudice and identifies both 
material gain and self- enhancement as basic motivational processes responsible for prejudice 
'RYLGLR HW DO  $OOSRUW¶V WKHRULHV DQG IUDPHZRUNV UHPDLQ WKH GLUHFWLRQDO guide in 
further research on the theme of prejudice and inter-racial relationships. 
$VWLQ¶V,QSXW2XWSXW)UDPHZRUN,-E-O Model) 
$V PHQWLRQHG HDUOLHU LQ WKLV FKDSWHU $OOSRUW¶V FRQWDFW WKHRU\ GRHV QRW DFFRXQW IRU WKH
experience and the learning that students bring with them from their past and the impact that 
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WKHVH H[SHULHQFHV KDYH RQ WKHLU DWWLWXGH WRZDUGV LQWHJUDWLRQ 7KH ODFN RI WKH µLQSXW¶
GLPHQVLRQLQ$OOSRUW¶VWKHRU\KDVOHGWKHUHVHDUFKHUWRDGRSW$VWLQ¶VPRGHO7KLVPRGHOKDV
been used extensively in the present research to assess the input and output of environment 
with regard to racial integration amongst students in this study.  
3.4.1 Rationale for using this model 
$VWLQ¶VPRGHOKDVEHHQXVHGLQWKHSUHVHQWUHVHDUFKWRGHYHORSDFRQWLQXXPRIHnvironmental 
measures beginning with the negative units at one end measuring students voicing 
dissatisfaction, if any, arising due to lack of integrative measures and at the other end the 
positive units resulting in a highly integrated atmosphere and students enjoying the benefits 
RI LQWHJUDWLRQ ,W LV SUDFWLFDOO\ LPSRVVLEOH WR JDWKHU SUR[LPDWH GDWD RI HDFK VWXGHQW¶V
HQYLURQPHQWDQGLWVGLUHFWLPSDFWRQHDFKVWXGHQW¶VH[SHULHQFH7KHULFKHVWVRXUFHRIGDWDRQ
WKH VWXGHQWV¶ HQYLURQPHQWDO H[SHULHQFH FRPHV IURm the students themselves where the 
students become observers or informants, talking about the different kinds of environmental 
experience they have had. In such a situation the student generates a wide range of 
environmental experiences that are not availDEOH LQ DQ LQVWLWXWLRQ¶V UHFRUGV7KH EDVLF LGHD
EHKLQGWKLVPRGHOLVWRVLIWIRULQSXWVDVWXGHQW¶VSUH-entry characteristics) that will interact 
with the environment and the institution to produce an output, that is, the involvement level 
of the student. Environmental factors, mainly life on campus, lead to involvement and 
engagement in the campus community. This model of involvement can be applied in a 
QXPEHURIVLWXDWLRQVDQGLQWKHFDVHRIWKHSUHVHQWVWXG\KDVEHHQXVHGWRH[SODLQVWXGHQWV¶
involvement with peer groups made up of students of different ethnic origins.  
One of the most important elements of this I-E-O Model is the interaction between the 
VWXGHQW¶V LQSXW DQG HQYLURQPHQWDO FKDUDFWHULVWLFV 6WXG\ RI WKH LQWHUDFWLRQ HQKDQFHV WKH
researchers understanding of how to affect an optimal fit between the student and the 
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academic institution and thus suggest appropriate recommendations with regard to integration 
DVH[SODLQHGLQWKHODVWFKDSWHU7KHVWXGHQW¶VDWWLWXGHWRZDUGVGLYHUVHUDFHVDQGLQWHgration 
forms an important component of input for output prediction, which is studied through a 
well-designed questionnaire administered to students. Qualitative interviews highlight the 
environmental factors responsible for shaping the output, that is, stXGHQWV¶ DWWLWXGH WRZDUGV
integration. Often, when students are found to be unable to connect with other individuals on 
campus and remain supported by social networks outside the university, they tend to avoid 
social contact on campus and fail to integrate with the university culture (Paine, 2007). This 
disconnect may at times place them at a high risk of attrition. Astin (1991), through his I-E-O 
model, identifies persistent barriers to interaction with other students.  
7KHUDWLRQDOHIRUXVLQJ$VWLQ¶VPRGHO in this study is that it is more complete, allowing for 
measurement of the impact of environmental interventions (Astin, 1991). Upcraft et al. 
(2005)  suggest that the I-E-O model can be considered a useful tool for identifying and 
estimating the effects of the college experiences over which institutions have some 
programmatic or policy control. 
$VWLQ¶V,-E- O model provides a comprehensive methodology for measuring and evaluating 
FROOHJHLPSDFW,QWKHSUHVHQWUHVHDUFK$VWLQ¶V,-E-O model has been used as the foundation 
for the conceptual model.  In this investigation factors contributing to racial integration in a 
UDFLDOO\GLYHUVHVWXGHQWERG\ZLOOEHSUHVHQWHG+RZHYHUWKLVUHVHDUFKGLYHUJHVIURP$VWLQ¶V
at a crucial juncture. Astin designed the I-E-O model specifically to investigate the role of the 
educational environment in producing educational output. The concern in this present study is 
RQ LQWHJUDWLRQ DQG VWXGHQWV¶ H[SHULHQFH LQ DQ LQWHUQDWLRQDO XQLYHUVLW\ UDWKHU WKDQ RQ
educational outputs. Astin (1993) in his later work supports the concept of integration by 
stating that student peer involvement is essential for effective integration. The research 
ILQGLQJV DQG WKRXJKWV LQ WKLVSUHVHQW VWXG\ HFKR$VWLQ¶V  VXJJHVWLRQ WKDW LQVWLWXWLRQV
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need to commit to and rethink traditional ways of structuring collegiate learning 
environments and should strive to find new ways of actively involving students and only then 
can students in higher education achieve racial integration and harmony. 
3.4.2 Explanation of the model 
The I-E-O model developed by Astin (1991) was initially developed in the early 1960s 
together with John L. Holland. Astin (1991), in his early work, observed that in order to 
measure educational impact, (in the present study, integration) the researcher must evaluate 
outputs in relation to student input measures.  The researcher must take into consideration all 
inputs inherent in the student that may influence the output, and input and outcome data 
becomes more relevant when measured against environmental factors. 
These observations led Astin (1991) to create the input-environment-outcome model, which 
he intended to be a simple but powerful framework for the design of assessment activities 
that has the potential to deal with the most complex and sophisticated issues in assessment 
and evaluation of students (Astin, 1991). The I-E-O model can be used to measure the 
relationship between the institutional environment and the educational outcomes (Astin, 
1991; Pascarella & Terenzini, 1991). In the present study the I-E-O model helped the 
UHVHDUFKHUWRDFFRXQWIRUVWXGHQW¶VLQSXWFKDUDFWHULVWLFVWKDWH[HUWDQLQIOXHQFHRQRXWSXWVDQG
the impact of environmental variables on the desired evaluation. The I-E-O model is a 
comprehensive, powerful framework designed for the assessment of activities and to measure 
DQGHYDOXDWHWKHOHYHORIVWXGHQWV¶LQYROYHPHQWLQDFDGHPLFLQVWLWXWLRQV,WVWDWHVWKDWRXWSXWV
should always be measured in terms of their inputs as output measured does not depend on 
the sole fDFWRURIVWXGHQWV¶DELOLW\$OWKRXJKWKHSUHVHQWUHVHDUFKGRHVQRWFRQFHUQLWVHOIZLWK
the output of academic achievements, this comprehensive and powerful framework has been 
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used to assess the output of students in a given environment in relation to racial 
understanding and formation of cohesive groups. 
:KLOH LQWURGXFLQJ WKH IUDPHZRUN$VWLQH[SODLQHGRXWSXWVDV³WKH 
WDOHQWV
ZHDUH WU\LQJ WR
develop in our educational program" (Astin, 1993, p. 18). Outputs are outcome variables that 
may include post-tests, consequences, or end results. In education, outcome measures have 
included indicators such as grade point average, exam scores, course performance, degree 
completion, and overall course satisfaction. Inputs "refers to those personal qualities the 
student brings initially to the education program (including the student's initial level of 
developed talent at the time of entry)," (Astin, 1993, p. 18). Environment "refers to the 
student's actual experiences during the educational program" (Astin, 1993, p. 18). The 
environment includes everything and anything that happens during the programme course 
that might impact the student, and therefore the outcomes measured. Environmental items can 
include things such as educational experiences, practices, programmes, or interventions. The 
fundamental aim behind the I-E-O model is to structure the educational and college 
environment so as to maximize the level of integration in an institution of higher education.  
3.4.3 Use of this model 
The purpose of the I-E-O design is to give scope to educators to allow them to adjust for 
input differences in order to receive less biased students in the campus environment. Or, as in 
WKH FDVH RI WKH SUHVHQW UHVHDUFK WR DGMXVW WKH µHQYLURQPHQW¶ DQG LQWURGXFH HOHPHQWV WKDW
would help iQSURYLGLQJGHVLUDEOHUHVXOWVRUµRXWSXWV¶ZKHQWKHVWXGHQWVJUDGXDWHDQGOHDYH
WKHLQVWLWXWLRQWKXVWHPSHULQJWKHµLQSXW¶GLIIHUHQFHVWRDQHJOLJLEOHDPRXQW+DYLQJLQSXWRU
output data is not sufficient unless there is complete understanding of what forces were acting 
on these students during the same period of time, hence studying the environmental impact as 
provided by the university becomes imperative. The model developed by Astin is a tool to 
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understand the phenomena that underlie any learning process and the means that can be 
DGRSWHGE\HGXFDWRUV WR LQGXFHDQ LQFUHPHQWDOFKDQJH LQ VWXGHQWV7KHVWXGHQWV¶ LQSXWDQG
output data are meant to induce developmental changes in the student towards developing 
competence, abilities, knowledge, values, aspiration and better citizenship attitudes over a 
period of time. In the case of the present research, whether deliberate strategic inputs of the 
environment do result in developing a sense of citizenship and reducing racial prejudices 
amongst diverse groups of students will be explored. 
Input and output are the state of the person at two different points, and environment is the 
intervening experiences at those two points (Astin, 1991). In the present research, the main 
interest is in learning about the nature of racial integration and involvement with peer groups 
made up of racially diverse members and whether it can be controlled or changed with 
exposure to a better environment, thus leading to a change in the output and producing 
racially better integrated students. 
3.4.4 Advantages and criticism of the I-E-O model 
It has been long recognized (Feldman and Newcomb, 1969) that the most important source of 
environmental influence on students is their peer groups. In the present research the 
educational policies and various co-curricular activities aimed at integration with respect to 
environmental inputs are evaluated. The I-E-O model was chosen as it was developed as a 
part of a natural experiment. In such experiments, one resorts to natural studies on variations 
of environmental conditions without making any attempt to control or adjust the environment 
for the purpose of the study. In a sense the attempt is made to study the real world as it is, 
without creating an artificial world for the purpose of the experiment. The natural experiment 
conducted in the present study has two advantages. First the artificial condition of a true 
experiment, creating experimental control groups and randomly assigning students to these 
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groups, is avoided. Secondly the atmosphere created under natural experiments provides the 
opportunity to compare and contrast a great variety of educational approaches and practices 
that characterise higher education. The natural experiment as conducted by Astin was not free 
from limitations. Since there were no controlling factors students were liable to pick their 
own environment. There would definitely be an inequality of inputs resulting in inequality of 
outputs. To minimize the effects of such limitations one can adopt an output only approach. 
With the output assessment movement gaining popularity, it is becoming the fastest growing 
approach. This approach involves end of programme assessment that would determine 
whether the students are well integrated in the institute. Of course ambiguity and interpretive 
GLIILFXOWLHV PD\ RFFXU ZKLOH XVLQJ WKH µRXWSXW¶ RQO\ DSSURDFK 7KH RXWSXW RQO\ DSSURDFK
needs to be paired with the environment ± an output approach which incorporates information 
on environmental opportunities that can help in interpreting the level of integration amongst 
students. An atmosphere of integration whether reinforced by members of higher authority or 
achieved owing to a common goal remains the common environment for every student. It 
may not be a controlled atmosphere, but as Allport (1954) has stated, academic institutions 
KDYH JUDQWHG µHTXDO VWDWXV IRU DOO¶ E\ DOORZLQJ WKHP WR EH UHJLVWHUHG DV FXUUHQW VWXGHQWV
Hence the study of the impact of environmental experience combined with the output of the 
VWXGHQW¶V OHYHO RI LQWHJUDWLRQ SURYLGes a comprehensive framework which can be used in 
conducting the present research. 
Assessing the environment is the most difficult and complex challenge in the field of 
education. In a broad sense environment encompasses everything that happens to a student 
during the years of study in an educational institution. The environment consist of the 
programmes, personnel, curricula, teaching practices and facilities that become a part of any 
educational programme and even the racial and institutional climate in which the programme 
operates (Astin, 1991). For a student attending a college, apart from pedagogical techniques 
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of the professors, the physical surroundings, behaviour of the classmates, the peer groups and 
the co-curricular activities in which the students participate are important components of their 
environment. The task of assessing the environment involves identification and quantification 
of these external circumstances and events that the student has been exposed to. In the present 
research, the quantitative survey instrument for collecting data from the students has 
LQFRUSRUDWHG WKH HQYLURQPHQWDO IDFWRUV WKDW KDYH DQ LQIOXHQFH RQ VWXGHQWV¶ LQWHJUDWLRQ
DOORZLQJWKHUHVHDUFKHUWRH[SORUHWKHOHYHORIRXWSXWWKURXJKµRSWLPDOLQWHJUDWLRQ¶RIGLYHUVH
racial groups. 
6FKORVVEHUJ¶V7KHRU\RI7UDQVLWLRQ 
:KLOH $VWLQ  DFFRXQWV IRU WKH µLQSXWV¶ WKDW DUH LQKHUHQW LQ D VWXGHQW DQG WKDW WKH
students bring with them to the institute of higher education, shaping their experience in the 
college campus, what AVWLQGRHVQ¶WDFFRXQWIRU LV WKHSURFHVVRI WUDQVLWLRQDQGWKHFKDQJHV
that they face while adjusting to the college environment. Nancy Schlossberg (1984) has 
accounted for this transition in her theory and suggests that with adequate support, the 
transitioQRIVWXGHQWVFDQEHFRPHDVPRRWKSURFHVV7KLVVHFWLRQZLOOKLJKOLJKW6FKORVVEHUJ¶V
µWUDQVLWLRQWKHRU\¶ZKLFKLVDOVRDQLPSRUWDQWFRPSRQHQWRIWKHDQDO\WLFDOIUDPHZRUN
in this research study, along with the four conditions laid down by her to achieve transition, 
DQG WKH UROH RI µULWXDO¶ RU µFHUHPRQLHV¶ LQ WUDQVLWLRQ &ROOHJH VWXGHQWV IDFHPDQ\ FKDQJHV
especially when they join a multicultural institute, which will have a short or long term effect 
RQ WKHLU OLYHV1DQF\6FKORVVEHUJ¶V  µWUDQVLWLRQ WKHRU\¶SURYLGHVXVZLWK LQVLJKW LQWR
factors that are related to the individual, the environment in which they thrive and the 
transitions that they undergo. It also deals with the nature of support that is available to the 
student at that particular time. Schlossberg addresses the nature of support needed to facilitate 
coping and strategies required to assist those experiencing the change (Evans et al., 2010). 
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Although intended to work for adult education, this theory is also appropriate for college 
students struggling to cope with integration in a racially diverse campus climate. 
3.5.1 Rationale for using this theory 
6FKORVVEHUJ¶V 7UDQVLWLRQ 7KHRU\ZDV FKRVHQ IRU WKLV VWXG\ EHFDXVH ILUVWO\ WKLV WKHRU\ KDV
similarities with the other two theories used LQWKHVWXG\$VWLQ¶V,-E-2PRGHODQG$OOSRUW¶V
IRXU FRQGLWLRQV IRU RSWLPDO LQWHJUDWLRQ 6FKORVEHUJ¶V WKHRU\ FRPSOHPHQWV WKH RWKHU WZR
theories and explains what is left unsaid in the other two theories. Both Allport and Astin do 
not concern themselves with the psychological process and change that students undergo 
while trying to adjust and adapt to the college environment. Both Allport and Astin have 
suggested linear methods through which integration can be made possible. Schlossberg et al. 
(1995) define D WUDQVLWLRQ DV ³DQ\ HYHQW RU QRQ-event that results in changed relationships, 
URXWLQHVDVVXPSWLRQVDQGUROHV´S:KHQDWUDQVLWLRQRFFXUVDSURFHVVWDNHVSODFHDV
an individual integrates changes into his or her daily life. There are four aspects of a 
transition that affect how well individuals deal with change. Schlossberg explains the 
FRPSOH[LW\ RI WKH VLWXDWLRQ ZKHUH DOO WKH IRXU IDFWRUV RI µVHOI VXSSRUW VLWXDWLRQ DQG
VWUDWHJLHV¶ LQIOXHQFH WKH VWXGHQW ZKLOH H[SHULHQFLQJ $OOSRUW¶V FRQGLWLRQV Rr preparing for 
$VWLQ¶VµRXWSXW¶DWWKHHQGRIWKHMRXUQH\,WLVDYHU\XVHIXODQGSUDFWLFDOPRGHOIRUVWXGHQWV
enrolled in institutes of higher education who are experiencing a transition from their familiar 
surrounding perhaps for the first time. The four factors of transition have been incorporated 
in the framework developed for the present study. The concept of transition is an important 
factor in an academic institution and has been well explained by these issues which include 
interacting with diverse peer groups and integrating with racially different students when 
students enter college. Schlossberg et al. (1989) chalk out in detail how the transition theory 
can be used to support higher education experiences and the transition model provides us 
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with the variety of environmental responses needed to accommodate the heterogeneity of 
learners at the different points at which they may find themselves in the transition process. 
Schlossberg et al. (1995) found that if students feel good about the transition and believe it is 
happening at an appropriate time, it will be easier for them to make the transition. However, 
if students feel transitions are being forced upon them and they are unhappy about having to 
attend school, their transition will be more difficult. Armed with this knowledge, advisers can 
learn about students' circumstances and then help them reframe their particular situations as 
positive ones, if necessary. Transition theory provides the information necessary to create 
effective support at the institutional level for students who move in to the institution and 
experience various environmental effects and finally move out as students who have 
developed valuable life skills for the future Hamrick et al. (2002). 
3.5.2 Discussion of transition theory 
Schlossberg (1984) when talking about transition theory says that the primary goal of her 
theory is to formulate a framework that would facilitate an understanding of transitions in any 
situation. To create this framework Schlossberg drew heavily on the work and ideas of others 
including Levinson et.al (1978) and Neugarten (1979). In relation to the traditional body of 
FROOHJHVWXGHQWGHYHORSPHQW WKHRU\DQG WUDQVLWLRQRI VWXGHQWV LQFROOHJH OLIH6FKORVVEHUJ¶V
work can be viewed as psycho-social in nature from the perspectives of different stages in life 
(Evans et. al 2010). Schlossberg (1981) describes her model as the vehicle that will help 
DQDO\VH KXPDQ DGDSWDWLRQ WR WUDQVLWLRQV LQ OLIH  ³, IHOW LW LV QHFHVVDU\ LQ IRUPXODWLQJ WKH
model to catalogue and categorize the tremendous number of variables which seem to affect 
the outcome of the transition on an individual. My belief is that it is not the transition itself 
WKDW LV RI SULPDU\ LPSRUWDQFH UDWKHU KRZ WKDW WUDQVLWLRQ ILWV ZLWK DQ LQGLYLGXDO¶V VWDJH, 
VLWXDWLRQDQG VW\OH´ 6FKORVVEHUJS   6KH IXUWKHU DGGV WKDW DGDSWDWLRQ LV XVXDOO\
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LQIOXHQFHG E\ WKUHH VHWV RI YDULDEOHV WKH LQGLYLGXDO¶V SHUFHSWLRQ RI WUDQVLWLRQ ZKLFK LV
JHQHUDOO\VKDSHGE\ZKDW$VWLQUHIHUVWRDVµLQSXWV¶FKDUDFWHULVWLFs of the pre-transition and 
post-WUDQVLWLRQHQYLURQPHQWV ZKLFK$VWLQUHIHUV WRDV µHQYLURQPHQW¶DQGFKDUDFWHULVWLFVRI
the individual experiencing the transition. The environment and personal characteristic of an 
individual play a crucial role in determiQLQJWKHLQGLYLGXDO¶VDELOLW\WRFRSHZLWKDSDUWLFXODU
transition such as a move to multi-FXOWXUDOHGXFDWLRQ,QH[DPLQLQJ6FKORVVEHUJµVPRGHORQH
FDQ ILQG FOHDU HYLGHQFH RI $VWLQ¶V  ,-E-O model. It appears that these theories 
complement each other in explaining the process of transition in a student. 
*RRGPDQHWDOZULWLQJDERXW6FKORVVEHUJ¶VWKHRU\VWUHVVWKHUROHRISHUFHSWLRQLQWKH
phenomenon of transition. Transition exists only if it can be felt, experienced and defined by 
the individual. Goodman et al. (2006) further elaborate that in order to understand the 
PHDQLQJ RI WUDQVLWLRQ LQ UHODWLRQ WR D SDUWLFXODU LQGLYLGXDO RQH KDV WR FRQVLGHU WKH µW\SH
FRQWH[W DQG LPSDFW RI WUDQVLWLRQ¶ 7KLV WKHRU\ LV UHOHYDQW IRU VWXGHQWV LQ KLJKHU HGXFDtion 
since they undergo a transition, moving from their familiar school surrounding to a college 
where they need to interact with a diverse body of students who are racially heterogeneous. 
Broad classification divides transition into three main categories. 7KH ILUVW LV µDQWLFLSDWHG
WUDQVLWLRQ¶ ZKLFK RFFXUV SUHGLFWDEO\ 7KH VHFRQG LV µXQDQWLFLSDWHG WUDQVLWLRQ¶ ZKLFK LV QRW
SUHGLFWDEOHRUVFKHGXOHGDQGWKHWKLUGLVµQRQ-HYHQWV¶WKRVHZKLFKDUHH[SHFWHGWRRFFXUEXW
do not. In the present research the relevanFHRIWKHW\SHVRIWUDQVLWLRQEHJLQVZLWKµDQWLFLSDWHG
WUDQVLWLRQ¶ LQ MRLQLQJDKLJKHU HGXFDWLRQDO LQVWLWXWHDIWHUSDVVLQJRXW IURPVFKRRO OHYHO7KH
µXQDQWLFLSDWHG WUDQVLWLRQ¶ PD\ FRQVLVW RI IDFLQJ D KRVWLOH HQYLURQPHQW UHMHFWLRQ DQG QRQ-
acceptance resulWLQJ LQ D IHHOLQJ RI µPDUJLQDOLVDWLRQ¶ RU EHLQJ XQDEOH WR µILW-LQ¶ LQ D JLYHQ
HQYLURQPHQW µ&RQWH[W¶ UHIHUV WR RQH¶V UHODWLRQVKLS ZLWK WKH WUDQVLWLRQ DQG WKH VHWWLQJ LQ
which the transition takes place. Impact determines the degree to which transition can 
LQIOXHQFHRUDOWHURQH¶VOLIHLQDSRVLWLYHRULQDQHJDWLYHVHQVH7KHFRQWLQXXPIRULPSDFWLV
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vast for a student. On one end is total integration while on the other end total non-integration 
which may result in dropping out form the institution due to non-acceptance.  
*RRGPDQ HW DO  VHH WUDQVLWLRQ EDVHG RQ 6FKORVVEHUJ¶V  ZRUN DV D VHULHV RI
phases -PRYLQJLQPRYLQJWKURXJKDQGPRYLQJRXW,QWKHSUHVHQWUHVHDUFKVWXG\µWUDQVLWLRQ¶
begins when a student gets enrolled in a university, when they move out of their familiar 
surroundings of high school, family and peers. The entire duration of study in the university 
LVD MRXUQH\PDUNHGE\ WUDQVLWLRQDQGWKHVWXGHQW¶VHIIRUW WRFRSHZLWKWKHVWUHVVDVVRFLDWHG
ZLWK WUDQVLWLRQ GXULQJ WKH µPRYLQJ WKURXJK¶ SKUDVH 7KH WUDQVLWLRQ HQGV ZKHQ WKH VWXGHQW
JUDGXDWHVRUµPRYHVRXW¶RIWKHFROOHJHFDPSXVDQGHQWHUVZRUNLQJOLIH 
3.5.3 Four factors of transition 
While Allport (1954) suggests four conditions needed for optimal integration of students, 
SchlossbeUJHWDOSURSRVHVHWVRIIDFWRUVWKDWKDYHDQLPSDFWRQDSHUVRQ¶VDELOLW\WR
cope with transition and result in optimal integration with a racially diverse group of students. 
These 4 factors are Situation, Self, Support, and Strategies. They are NQRZQDVWKH³6¶V´$
SHUVRQ¶V³DVVHWVDQGOLDELOLWLHV´LQHDFKRIWKHVHVHWVGHWHUPLQHKRZZHOOKHRUVKHZLOOFRSH
with the transition, and provides the reason why different individuals to react differently to 
the same type of transition and why the same person reacts differently at different times in 
their life.    
3HUFHSWLRQSOD\VDSLYRWDOUROHGXULQJWKH6¶VDVVHVVPHQWSKDVH7KHLQGLYLGXDO¶VYLHZDQG
SHUFHSWLRQRIZKDW LVKDSSHQLQJGHWHUPLQHVKLVRUKHUDVVHWVDQG OLDELOLWLHV7KHILUVW µ6¶ LV
situation, the environment that one is subjected to while experiencing transition. 
Schlossberg's self-variable can be easily incorporated into the Discover phase also. The self-
YDULDEOH LV FRPSRVHG RI ³SHUVRQDO DQG GHPRJUDSKLF FKDUDFWHULVWLFV DQG SV\FKRORJLcal 
UHVRXUFHV´ (YDQV HW DO  S  3HUVRQDO DQG GHPRJUDSKLF FKDUDFWHULVWLFV LQFOXGH
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gender, socioeconomic status, education acquired by the individual, state of health, ethnicity, 
and age. One way to encourage students during this phase is through a technique called 
strength-EDVHGVWRU\UHFRQVWUXFWLRQDERXWZKLFK%ORRPHWDOSVWDWH³%DVHGRQ
the stories, the advisor facilitates the discovery of positive assets and strengths, and then the 
advisor develops the student's appreciation RIKLVKHURZQVWRULHV´7KHWKLUGµ6¶LVVXSSRUW
6FKORVVEHUJHWDOVWDWH³WKHLPSRUWDQFHRIVRFLDOVXSSRUWLVRIWHQVDLGWREHWKHNH\WR
KDQGOLQJVWUHVV´S(YDQVHWDOGHVFULEHWKHW\SHVRIVXSSRUWWKDWDGXOWVQHHGDV
³DIIHFWDIILUPDWLRQDLGDQGKRQHVWIHHGEDFN´S7KLVVXSSRUWFDQFRPHIURPDYDULHW\
RI VRXUFHV LQFOXGLQJ ³LQWLPDWH UHODWLRQVKLSV IDPLO\ XQLWV QHWZRUNV RI IULHQGV DQG
LQVWLWXWLRQV DQGFRPPXQLWLHV´ (YDQV HW DO S $OOSRUW DOVRPHQWLRQV µVXSSRUW¶
ZKLOHHQXPHUDWLQJKLVIRXUFRQGLWLRQVIRULQWHJUDWLRQ$OOSRUW¶VVXSSRUWGRHVQRWHQFRPSDVV
the support received from friends and family or social support and he narrows it down to the 
µVXSSRUW RI KLJKHU DXWKRULW\¶ LQ DQ LQVWLWXWH ZKLFK LV UHVSRQVLEle for the integration of 
VWXGHQWV  7KH IRXUWK µ6¶ LV 6WUDWHJ\ 6FKORVVEHUJ HW DO  VXJJHVW WKHUH DUH  PDLQ
strategies that one can adopt while coping with transition. One can respond to the changes in 
D VLWXDWLRQ UHVSRQG WR WKRVH WKDW µFRQWURO WKH PHDQLQJ RI WKH SUREOHP¶ DQG UHVSRQG WR
PDQDJH VWUHVV
 µLQ WKH DIWHUPDWK¶$OOSRUW¶V FRQGLWLRQ RI µFRPPRQ JRDO¶ DQG µFRRSHUDWLRQ¶
among students are part of strategic planning and are tactical in nature and can be equated 
ZLWK6FKORVVEHUJ¶VIDFWRURIµVWUDWHJ\¶DOWKRXJKLWLVPRUHLPSOHPHQWDWLRQDOLQQDWXUH 
6FKORVVEHUJDOVROD\VHPSKDVLVRQWKHFRQFHSWRIµULWXDO¶DQGWKHUROHRIFHUHPRQLHVLQ
helping people deal with transition and marginality as rituals according to her help people 
make sense of the contradiction and paradox of many transitions. She proposes that 
ceremonies help define the person who is segregated or singled out in the company of a 
meaningful community or group. Identification and implementation of such ceremonies in 
student life helps them to understand issues of diverse natures in campus life and helps them 
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to develop new coping strategies in their academic institutions. This is where Schlossberg has 
EURXJKWLQWKHLPSOHPHQWDWLRQDVSHFWRIµVWUDWHJ\¶DQGKDVODLGDFOHDUGLUHFWional path which 
when followed helps to smooth transition and leads to a well-integrated student. Rituals can 
help minimize hostility, help in creating oneness and foster a sense of belonging to the group. 
In the recommended model for this present study, special emphasis has been laid on the 
FRQFHSWRIµULWXDO¶WKURXJKDQLQGXFWLRQSURFHVVZKHUHVWXGHQWVJDLQDIDLUXQGHUVWDQGLQJRI
diverse cultures and learn to appreciate their fellow students. 
3.6 Summary of the chapter 
This chapter has detailed some of the seminal work and theories in the field of integration 
among students belonging to a higher academic institution supporting racially divided 
students. Three theories have been discussed in detail and these form the basis of the 
framework of the present study. The reasons for the use of these three theories have been 
detailed and it has been shown how they complement each other, filling in the gaps that exist 
in each of them.  The study rests on these three theories and the theories have helped the 
researcher in formulating the quantitative questionnaire as well as the semi-structured 
questions required for the qualitative interview. These theories also form the foundation on 
which the findings are analysed to substantiate the study. 
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4.1 The case study method ± rationale for using this method 
The case study method is a common research method in the fields of psychology, sociology, 
political science, business and education (Yin, 2009). Researchers have been using this 
method to study individuals or to contribute to knowledge about organizations and social, 
political or related phenomena. Some pertinent questions relating to choosing this method 
ZHUHµKRZGR,GHILQHWKHFDVH¶µKRZLVUHOHYDQWGDWDWREHFROOHFWHG¶WRH[SODLQWKHµFDVH¶
DQGµKRZLVWKHµGDWDWREHDQDO\VHG¶RQFHLWKDVEHHQFROOHFWHG"2WKHUVLQWKLVILHOGDSSHDOWR
interpretive or causal realism, arguing that the case study method gives access to the inner 
lives of people, to the emergent properties of social interaction and/or to the underlying 
causal mechanisms which generate human behaviour (Burgess, 1927; Waller, 1934; 
Connolly, 1998). 
 Yin (2009) says that the case study method is preferred in examining situations where 
contemporary events and relevant behaviour cannot be manipulated. According to him a case 
study relies more or less on the same techniques as history but differs by adding two sources 
RIHYLGHQFH WKDWDUHQRWDYDLODEOH LQDKLVWRULDQ¶V UHSHUWRLUH7KHFDVHVWXG\ LQYROYHVGLUHFW 
observation of the events being studied or interviewing the person / persons involved in the 
event. The case study uses a variety of evidence, that is, documentation, artefacts, interviews 
and observations, without manipulating the existing situation (Yin, 2009).  Skocpol (1979, p. 
33±FDOOVWKHFDVHVWXG\PHWKRGWKHSURFHGXUHRIµFRPSDUDWLYHKLVWRULFDODQDO\VLV¶
which she sees as based on the methods of agreement and difference. Scholars such as Lacey 
(1970, 1976) have used the case study method to study a single school in order to throw light 
on the effects of academic differentiation on social class variations in educational 
performance. 
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7KH LGHD RI XVLQJ D FDVH VWXG\PHWKRG DURVH IURP WU\LQJ WR H[SODLQ µZKDW KDSSHQHG¶ DQG
µKRZ GLG VRPHWKLQJ KDSSHQ¶ LQ FRQWUDVW WR WU\LQJ WR HVWDEOLVK D FDXVDO UHODWLRQVKLS DV LQ D
well-designed experiment, or using the survey method to tell how often a phenomenon 
KDSSHQV 6KDYHOVRQ 	 7RZQHV  7KLV UHVHDUFK LV DQ DWWHPSW WR VWXG\ VWXGHQWV¶
integration in an international university through research questions relating to what is 
happening from a descriptive angle rather than by conducting an experiment to draw 
inferences on the causes and effects of integration in such situations. The research is aimed at 
illuminating a particular situation to get close a understanding of it (Yin, 2004) with the help 
of the data collected in a natural setting as opposed to relying on derived data (Bromley, 
1986). Since this research focuses on addressing descriptive questions and produces a first-
hand understanding of people and events, a case study method was chosen to conduct the 
research. A single case study of the University of Nottingham Malaysia campus was chosen 
to help focus careful attention on the case (Yin, 2004).  
4.1.1 In defence of the case study method 
The main accusation against the case study approach has been that it is sloppy, not following 
any systematic procedure and allowing biased views to influence the findings and 
conclusions (Yin, 2009). The fact that bias can also enter into experiments (Rosenthal, 1966) 
and even in designing questionnaires for surveys, tends to be overlooked (Sudman & 
Bradburn, 1982). Another concern for researchers has been that the case study allows very 
little scope for scientific generalization (Yin, 2009). In defence of this method Yin (2009) 
argues that the case study method is not a mere representation of a sample, and the goal of the 
researcher is to expand and generalize theories known as analytical generalizations, and not 
to enumerate statistical generalizations. The case study method is often confused with 
ethnography (Fetterman, 1989) which requires a long period of time in the field and 
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emphasizes detailed observational evidence. With these common concerns in mind some 
researchers have viewed case studies as an addition to experiments rather than as alternatives 
to them (Cook & Payne, 2002). The present case study is not confined to qualitative research 
alone and uses a mix of both quantitative and qualitative evidence. As Simons (1996) says, 
the advantage of a single case study is its uniqueness and its capacity for understanding 
complexities in a particular context. The present case selection was determined by the 
research purpose, questions, propositions and theoretical contexts. 
The constraints usually faced by a researcher while choosing the case study method are 
accessibility, resources and the time available to identify a unit of analysis. Being a student of 
the same institution, the university as a unit of research was accessible to the researcher and 
no extra resources needed to be allocated.  
4.1.2 The collection of data in a case study method 
In collecting data for a case study, the main idea is to help triangulate or establish converging 
lines of evidence so that the findings are as robust as possible (Yin, 2004). The most desired 
convergence is when two or more independent sources converge towards the same set of 
events or facts. An extensive review of literature has helped the researcher to anticipate such 
situations. Multiple sources of evidence were used to confirm what was anticipated. The 
researcher was comfortable with adopting both quantitative and qualitative research methods. 
Before the onset of the research there was a need to design the research so as to have a logical 
plan for getting from one point to another. The research design consisted of several 
components: 
x The study question/s 
x The proposition 
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x Units of analysis 
x The criteria for interpreting the findings 
The pre-set questions hold us back from unravellLQJ µHYHU\WKLQJ¶ DERXW WKH LQGLYLGXDO DQG
help us to identify relevant information. The mixed method used in the study helped to 
address issues that are complicated and to collect a richer and stronger array of evidence. This 
cannot be done using a single method alone (Yin, 2009). 
4.2 The use of a mixed method in research design 
As mentioned in the earlier section, a mixed method was used in designing the research, 
combining both quantitative and qualitative research methods in different ways, where both 
the distinctive approaches contribute towards the understanding of the phenomenon. It was 
felt that mixing the methods would offer a better understanding of the research problem than 
any other design would.  
4.2.1 Criticism and defence of the mixed method design 
Mixed methods research is an approach to knowledge that attempts to consider multiple 
viewpoints, perspectives, positions and standpoints while designing a research project. The 
mixed method of research used in social behavioural or human sciences started with 
researchers and methodologists who believed that both qualitative and quantitative 
viewpoints and methods were useful as they addressed their research questions (Burke 
Johnson, et. al. 2007). Hall and Howard (2008) call this approach a synergistic approach. 
According to them a synergistic approach combines two or more options so that their 
combined effect is greater than the sum of the individual parts. When translated into mixed 
methods, this means that the sum of quantitative and qualitative research is greater than either 
approach alone. 
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Sieber (1973) gives a rationale for combining both methods, drawing up a list that shows how 
such a combination can be effective at the research design, data collection, and data analysis 
stages of the research process. He further elaborates that at the research design stage, 
quantitative data can assist the qualitative component by identifying the sample members as 
well as outlying cases. At the design stage, qualitative data can assist the quantitative 
component of a study by helping with conceptual and instrument development. At the data 
collection stage, quantitative data can play a role in providing baseline information and help 
WRDYRLG³HOLWHELDV´ZKLOHTXDOLWDWLYHGDWDFDQKHOSWRIDFLOLWDWHWKHGDWDFROOection process. 
Quantitative data can help in the generalizability of the study and qualitative data can play an 
important role by interpreting, clarifying, describing and validating the results, as well as 
through grounding and modification. The purpose oIWKHPL[HGPHWKRGGHVLJQLV³WRREWDLQ
GLIIHUHQWEXWFRPSOHPHQWDU\GDWDRQWKHVDPHWRSLF´0RUVHSZKLFKKHOSVXVLQ
understanding the research problem. The intention behind using this design is to bring 
together the differing strengths of quantitative methods (large sample size, trends, 
generalization) and those of qualitative methods (small sample, details, in depth) (Patton, 
1990). 
The goal of the present study was not to replace either approach but rather to combine both 
the approaches in a creative way and utilize the strengths of both for the study. The purpose 
of using the mixed method was to minimize the weaknesses of each approach so that 
XOWLPDWHO\ WKH UHVHDUFK VWXG\ LV VWUHQJWKHQHG 7KH PL[HG PHWKRG KHOSV LQ µWULDQJXODWLRQ¶
when the convergence of evidence is being examined or findings of one method are 
corroborated with the findings of another method (Green et al., 1989). The mixed method 
DOVR KHOSV LQ µFRPSOHPHQWDULW\¶ ZKLFK KHOSV LQ FODULILFDWLRQ ZLWK RQH PHWKRG XVLQJ WKH
resultVIURPWKHRWKHU7KHPL[HGPHWKRGDOVRKHOSVLQWKHµGHYHORSPHQW¶RIWKHVWXG\,WDOVR
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helps in adding breadth and depth to the inquiry and in generating fresh insights into a 
phenomenon. 
As with other methods, the mixed method has faced its own share of criticism concerning the 
time and expertise needed to study and analyse the data from the methods as well as the 
resources and funding necessary to complete the project. There are also some pertinent 
arguments that criticize a researcher who may only have proficiency in conducting one 
PHWKRGRIUHVHDUFK$V$U\HWDO SXW LWVRPHRIWKHµSXULVWV¶KDYHDUJXHGWKDWERWK
qualitative and quantitative methods are incompatible and opposed in conception and practice 
and hence not suitable for use in the same forum. Howe (2004) and Denzin and Lincoln 
(2000) argue that in mixed methods research the importance of qualitative research is 
undermined with the assumption that qualitative research in mixed methods inquiry is always 
given secondary or auxiliary staWXV&UHVZHOODQG&ODUNSVWDWHWKDW³LQFRUSRUDWLQJ
RQHIRUPRIGDWDLQWRDVWXG\ZLWKDQRWKHUIRUPRIGDWD«GRHVQRWPHDQWKDWWKHUHVHDUFKHU
KDVFRPELQHGRULQWHJUDWHGWKHGDWDLQDQ\PHDQLQJIXOZD\´'UDZLQJIURP+DPHUVOH\HWDO
(2000) perspective, this researcher would like to argue that the research design should focus 
more on the study that best suits the research topic no matter what methods are used, rather 
than making the assumption that triangulating qualitative and quantitative data will prove to 
be the most effective. 
4.3 Research instruments 
According to Shulman (1986), research on education has produced and will continue to 
produce growing bodies of knowledge. Most researchers in the field of education recognize 
the existence of these two general approaches for conducting educational research, that is, the 
quantitative and qualitative approaches to research. Hoepfl (1997), Neill (2007) and Firestone 
(1987) suggest that it is not necessary to judge one approach against the other.  Each 
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approach functions with different assumptions and it is unfair to judge qualitative research by 
a quantitative research paradigm, just as it is unfair to judge quantitative research from a 
TXDOLWDWLYH UHVHDUFK SDUDGLJP ³7KH XVH RI TXDQWLWDWLYH DQG TXDOLtative approaches in 
combination provides a better understanding of research problems than either approach 
DORQH´ &UHVZHOO HW DO  S 7KLV LV EDVHG RQ WKH ORJLF WKDW ³RQH FDQQRW VHSDUDWH
methods from the larger process of research of which it is DSDUW´7DVKDNNRULDQG&UHVZHOO
2007, p.304). 
4.3.1 The qualitative research method 
Qualitative research is a term which is laden with varying meanings in educational research. 
Borg and Gall (1996) suggest that the term is often used interchangeably with terms such as 
naturalistic, ethnographic and subjective research. Goetz and Le Compte (1984) are of the 
opinion that this term can be used to denote an ethnographic design providing an overall 
rubric for research. Hannafin et al. (1993) explain that qualitative research is defined as 
research devoted to developing an understanding of human systems, citing examples such as 
a technology-using teacher and his or her students and classrooms or larger systems, such as a 
cultural system. Qualitative research studies typically include ethnographies, case studies, 
and generally descriptive studies. Such research studies typically require considerably more 
time to design, collect and analyse data and report the results compared to quantitative studies 
(Savenye et al., 1992). In qualitative studies the design often emerges with the progress of the 
research with the researcher continually refining the methods and questions. The focus of the 
study determines the data collected and the boundaries of the study, which evolve as new 
issues and questions emerge. A qualitative researcher tends to interpret results of a study or 
draw conclusions based on the particulars that emerge from the study rather than in terms of 
generalizability to other situations and settings. This method has its limitations as the 
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researcher might be hesitant about advocating broad application of the findings of one study 
to other settings (Lincoln & Guba, 1985). 
4.3.2 Limitations of the qualitative method of study 
The qualitative research method is not whole- heartedly accepted by all researchers and there 
is still some concern regarding the acceptance of qualitative research, by journals as well. 
Many editors and reviewers lack the parameters to judge a well-developed research report of 
qualitative studies. The questions raised about qualitative studies generally border on sample 
size and validity or an inappropriate questionnaire and the mode of delivering such questions. 
Generalization of the study and the biases of the interviewer are some of the criticisms that 
WKLVPHWKRGRIWHQIDFHV/LQFROQDQG*XEDSQRWHWKDW³WKHQDWXUDOLVWLFLQTXLUHU
soon becomes accustomed to hearing charges that naturalistic studies are undisciplined; that 
KH RU VKH LV JXLOW\ RI µVORSS\¶ UHVHDUFK HQJDJLQJ LQ µPHUHO\ VXEMHFWLYH¶ REVHUYDWLRQV
UHVSRQGLQJ LQGLVFULPLQDWHO\ WR WKH µORXGHVW EDQJV RU EULJKWHVW OLJKWV´ 5RELQVRQ  S
WDONLQJDERXWWKHGHEDWHEHWZHHQTXDOLWDWLYHDQGTXDQWLWDWLYHVWXGLHVVXJJHVWVWKDW³WKH
paradigm debate should be declared a draw. . . . [We should] accept the dual perspectives of 
RXUSDUDGLJPGHEDWHLIZHDUHWRPHHWWKHFKDOOHQJHVRIWKHIXWXUH´ 
4.3.3 The quantitative method 
Cohen et.al. (1980) defines the quantitative method as a form of social research that employs 
empirical methods and empirical statements. He further states that an empirical statement is 
GHILQHGDVDGHVFULSWLYHVWDWHPHQWDERXWZKDWµLV¶WKHFDVHLQWKHµUHDOZRUOG¶UDWKHUWKDQZKDW
µRXJKW¶ WR EH WKH FDVH &UHVZHOO  KDV DOVR GHILQHG WKH TXDQWLWDWive method, giving a 
very concise definition of this method in which he says that this research method attempts to 
explain phenomena by collecting numerical data that are analysed using mathematically 
based methods (in particular statistics). Quantitative researchers view the world as a reality 
86 
 
that can be objectively determined and employ rigid guides in the process of data collection 
and analysis (Sukamolson, 2011). The quantitative method assumes that there is a reality 
which is objective and is independent of human beings and therefore it is the duty of the 
scientist to explore the reality (Bjerke, 1979). Shaffer (1996) indicates that the underlying 
objective of this approach is to accurately explain and describe reality. This method values 
neutrality and aims to explain and not evaluate social phenomena, and at the same time 
describes what is and not what ought to be. 
4.3.4 Limitations of the quantitative method of study 
The quantitative method has its own share of criticism. Researchers have argued that the 
establishment of relationships and generalizations through quantification cannot be the object 
of social and educational research. The aim of social research is to search for social laws and 
the meaning of social events and these processes are based on live experience which cannot 
be quantified by numerical figures alone (Bryman, 1984). The crucial issue is not whether 
quantification is possible but whether we can allow the problems of social life to be reduced 
largely to their quantitative dimensions (Appadorai, 1989). 
Hence it is desirable to utilise both methods, as has been done in the present case study. 
While interview instruments are employed for acquisition of critical data (Dean et al., 1993), 
the questionnaire provides statistical data to establish relationship causes. 
4.4. The planned process 
Prior to the qualitative interviews a careful planning process was undertaken. Since the 
qualitative interview is not normally a freewheeling conversation but a planned process, a 
number of factors have to be taken into account before the onset of the process. It is rare that 
the interview process can be carried on over a lengthy period of time with limitless 
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opportunities to keep on asking questions. With these constraints in mind there was a need to 
exercise selectivity in the coverage. Without designing a proper structure for the interview the 
participants might find the large range of questions asked quite perplexing and possibly 
intrusive. It was necessary to explain the purpose of the interview in a simple manner so as to 
meet the objectives of the research. A skeletal outline of the interview, beginning with the 
design of the questions that needed to be asked, was prepared. These questions would serve 
DVDQµLQWHUYLHZJXLGH¶DQG LQFOXGHG WKHDUHDVRU topics that had to be covered through the 
interview. These semi-structured questions would be a guide, keeping in mind that an 
unanticipated issue might emerge in the interview and sufficient supplementary questions 
might have to be introduced at that momeQWWRIXOO\H[SORUHWKHLVVXHIURPWKHSDUWLFLSDQW¶V
perspective. At the very onset it was  realized that the role of the researcher would be more 
WKDWRIDQµDFWLYHOLVWHQHU¶DEVRUELQJDVPXFKRIZKDWZDVEHLQJVDLGDQGIRUPXODWLQJIXUWKHU
questions to fill in the gaps where the account was unclear, short or contradictory in nature. 
7KH LQWHUYLHZ TXHVWLRQV ZHUH IRUPXODWHG LQ D µQDWXUDO VHQVLEOH DQG KHOSIXO VHTXHQFH¶
(Howitt, 2010). A second draft of the questions was prepared after receiving feedback on the 
ILUVW RQH IURP WKH UHVHDUFKHU¶V VXSHUYLVRUV DQG WKLV HQVXUHG WKDW IRUPLQJ D GLVRUJDQL]HG
sequence that does not follow a logical pattern was avoided. 
4.4.1 Contacting the participants 
To contact the participants and obtain their agreement to meet at a mutually convenient date 
and time is a time consuming process owing to the physical distance, nature of work and free 
time available. The participants were divided into three groups consisting of teaching staff, 
administrative staff and current students from various faculties. The administrative staffs 
were selected on the basis of their job profiles, jobs which allowed them the opportunity to 
work with both local and international students. The teaching staffs were selected from 
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various departments and had had experience dealing with both local and international 
students in this university and in their career span in other universities as well as in other 
countries. The students were also selected from different fields of study and comprised both 
local and international students. The researcher was aware of the fact that even after setting 
up pre-scheduled appointments the interviewees might fail to turn up, which would be a 
ERWKHU DQG DZDVWH RI WLPH DQG HIIRUW+HQFH WR DYRLG VXFK µ QR VKRZ VLWXDWLRQV¶ H-mails 
were sent to the participants, thanking them for agreeing to take part in the interviews and 
subtly reminding them of the date, place and time of the interviews.  Courtesy phone calls 
were made on the morning of the interviews to remind the participants and to check on 
whether any last minute cancellation had taken place. The e-mail messages to the participants 
had already conveyed the purpose of the interviews giving details of the research briefly. The 
ethical clearance form which would be needed at the time of the interviews was also 
prepared. 
4.4.2 Description of the participants 
In the following section the research participants will be described in brief. The names of all 
the participants are changed to maintain anonymity but their profiles remain the same. The 
participants were chosen from different areas of work, were of different ethnicities and had 
varied experiences, so as to present different perspectives on the research and eliminate bias. 
4.4.3 The teaching staff 
Dr. Hafeez Khan  
This interviewee was Dr. Hafeez Khan, an Assistant Professor in Finance from the 
Nottingham University Business School, Malaysia Campus. Dr. Khan is an Indian who has 
had wide experience teaching in the Gulf countries, Africa and Southeast Asia. In the 
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Nottingham University Business School he teaches both undergraduate and MBA 
programmes and interacts with local and international students as well as part- time students. 
He spoke about inducting local issues into the curriculum so that the content of study had 
some reOHYDQFH WR WKH JHRJUDSKLFDO ORFDWLRQZKHUH WKH XQLYHUVLW\ZDV EDVHG ³,IZH GRQ¶W
give examples to them of what is happening in the Malaysian scenario, then they will not 
XQGHUVWDQG´+LVLQWHUYLHZJDYHWKHUHVHDUFKHUJRRGLQVLJKWRQWKHLVVXHRILQWHJUDWion. 
Dr. James Cook 
The next person interviewed was Dr. James Cook. Dr. Cook is a Briton who heads the School 
of Modern Languages and Cultural Studies as the Director of Studies. He has had   
experience working in Japan, the United States and all over Europe. He has had experience 
handling international students and his course on communication, media and cultural studies 
offers a wide range of content which is both local as well as international in flavour. He 
stressed the impact of history on integration. ³:HFDQORRNDWWKDWKLVWRULFDOO\,WKLQNWKHUHLV
DUHDOSUREOHP´+HDOVRVDLGWKDWKHKDVEHHQIRUWXQDWHWRUXQPRGXOHVRQFXOWXUDOOLQHV³6R
I have been running a module for number of years, and here it is absolutely fascinating when 
you give people the chance to pause and reflect their subject position in terms of their cultural 
EDFNJURXQG´ 7KLV KDV JLYHQ KLP XVHIXO LQVLJKWV RQ LVVXHV RI LQWHJUDWLRQ ³7KDW¶V OLNH DQ
HQYLURQPHQW\RXJHWQRZKHUHHOVHLQ WKHZRUOGVRWKDW¶VDQH[WUDRUGLQDU\SRVLWLYHand that 
VWDUWVWROHDGLQWRWKLVLGHDRIHGXFDWLRQIRUJOREH´ 
Dr. Hussain Ali  
Prof. Hussain Ali, who hails from the sub-continent but was born and brought up in the UK 
was the next interviewee. He was Vice-Provost (Research and Internationalisation) at the 
University of Nottingham Malaysia Campus. In 2011, he became the first Chief Executive 
Officer of the Crops for the Future Research Centre (CFFRC). He supports 
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internationalization wholeheartedly and during his tenure as Vice- Provost he advocated 
measures for Internationalization in the Nottingham University, Malaysia Campus. He 
KLJKOLJKWHG LVVXHV IDFHG E\ LQWHUQDWLRQDO VWXGHQWV ³7KH\ KDYHQ¶W UHDOO\ JRW D SODFH
psychological or physical place where there is enough room for them to find a common 
interHVWRXWVLGH WKHLUDFDGHPLFTXDOLILFDWLRQV´+HH[SODLQHGKRZ WKH8.FDPSXVKDVEHHQ
DEOH WR EOHQG ZLWK WKH FRPPXQLW\ RXWVLGH WKH FDPSXV ³,Q D FLW\ KRZ GRHV WKH FLW\ RI
Nottingham respond to the international community suddenly appearing of, arriving. The city 
RI 1RWWLQJKDP LV TXLWH SURXG RI LWV XQLYHUVLW\ YHU\ DWWDFKHG WR LW´ +H HPSKDVL]HG WKH
UHOHYDQFHRIFRPPXQLW\ZRUNZKLFKZRXOGKHOSWKHXQLYHUVLW\WREOHQG³7KHUHIRUHZHKDYH
to build those social roots very quickly, to become a welcomed part of thHFRPPXQLW\´ 
4.4.4 The students 
The students came from different backgrounds as they hailed from different countries. Here 
also their names have been changed to maintain anonymity.  
Ms. Chinara Samatova 
The very first student interviewed was Ms. Chinara Samatova from Kazakhstan who came to 
the Nottingham University Malaysia Campus to study International Relations and Political 
Science along with the option of studying the Japanese Language. She heads the Eurasian 
Cultural Society which consists of 108 members from Kazakhstan, Kyrgyzstan, Uzbekistan 
and Russia. In order to familiarise students with her own culture she has initiated a Russian 
language training course in the campus free of cost for anyone who wishes to learn the 
language. She, along with the other members of the Eurasian club, has organized programmes 
WR IDPLOLDUL]H VWXGHQWV ZLWK WKH FXOWXUH RI FHQWUDO $VLDQ FRXQWULHV ³:H WU\ WRPDNH WKHP
PRUH IDPLOLDUZLWKRXU FXOWXUH DQG LQ WKDW VHQVH VSUHDGRXU FXOWXUH´ 6KH VSRNHDERXWKHU
discomfort in SXEOLFSODFHV³,IHHOP\VHOIDVDIRUHLJQHUDV,DPQRWIDPLOLDUZLWKWKHFXOWXUDO
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HQYLURQPHQW´+HUSRVLWLYLW\LQDOOWKDWVKHH[SHULHQFHVNHSWULQJLQJWKURXJKRXWWKHLQWHUYLHZ
³$OO H[SHULHQFHV DUH JRRG EHFDXVH LW LV DQ H[SHULHQFH 7KHPRVW LPSRUWDQW LV that I try to 
encourage students to share their culture. It is very important, when you know the culture; 
\RXNQRZZKDWWKHUHDO«LV«WKHUHDOLQGLYLGXDOV´ 
Ms. Clara Ijeoma Efobi  
The second student interviewed was Ms. Clara Ijeoma Efobi. She comes from Uganda and is 
studying Civil Engineering as a 2nd year student in Nottingham University, Malaysia. She is 
the only girl of African origin in her class and she gave some interesting insights on 
integration. She emphasized the use of English as a common language to disintegrate racial 
EDUULHUV³,I\RXZDQWWREULQJSHRSOHWRJHWKHU\RXKDYHWRKDYHDFRPPRQODQJXDJHDVWKH
university has people from different nations, from different cultures. I think if English is 
FRQVLGHUHG WR EH D ODQJXDJH WKDW ELQGV«´6KH Dlso highlighted the discrimination she had 
IDFHGEHLQJD&KULVWLDQ³7KH\FRXOGQ¶WUHVSHFWWKHIDFWWKDW,ZDVD&KULVWLDQ«6R,KDGWR
JRWRWKHXQLYHUVLW\DQGUHTXHVWIRUDFKDQJHRIURRP´+HULQWHUYLHZUHIOHFWHGRQXVHRIWKH
local language and how tKDW DIIHFWV KHU LQ LQWHJUDWLQJ ZLWK RWKHU VWXGHQWV ³7KH\ VSHDN
%DKDVD %DKDVD %DKDVDPRVW RI WKH WLPH ZKLFK , WKLQN DLQ¶W JRRG LI \RXZDQW WRPRYH
WRZDUGVRUWRLQWHUDFWZLWKWKHLQWHUQDWLRQDOWKLQJ«´ 
Mr. Thui Linh Giang 
The third student interviewed was Mr. Thui Linh Giang. He came from Vietnam as a part of 
an exchange programme and is in his 2nd year, studying Electrical Engineering. He 
FRPSOHWHGWKHILUVW\HDURIKLVVWXG\LQ9LHWQDP³,VWXGLHGLQ9LHWQDPIRU\HDUVDQGWKHQ,
WUDQVIHU WR 810&´ At the time of the interview he had just spent three months in the 
Malaysian campus. The country and the culture are very new to him and he was trying to 
adjust himself in this multi-cultural setting. He found communicating with other students a bit 
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difficult as he was not so proficient in English and chose to confine himself to his group of 
Vietnamese friends although he was curious to learn about other cultures and to get to know 
0DOD\VLD GXULQJ KLV VWD\ LQ WKLV FRXQWU\ ³$FWXDOO\ , GRQ¶W FRPPXQLFDWH ZHOO , GRQ¶W
NQRZ«XPPPVR LQ 810& , MXVW KDQJ RXW ZLWK P\ IULHQGV RI VDPH QDWLRQDOLW\ ZLWK
PH´ $OWKRXJK KH ZDV QRW YHU\ YRFDO DERXW KLV H[SHULHQFH RQ LQWHJUDWLRQ WKH YHU\ IHZ
sentences that he uttered summed up his feelings about integration in the Nottingham 
0DOD\VLD FDPSXV ³7KH 0DOD\VLDQ WKH\ VLW RQ HLWKHU VLGH DQG WKH 9LHWQDPHVH DQG PXFK
FRXQWU\RQWKHRWKHUVLGH«´ 
Mr. Loke Li Chan  
Mr. Loke Li Chan who is a local Chinese Malaysian student completing his 2nd year in 
Pharmacy was interviewed. He is also the class representative who had difficulties in 
integrating with International students who come from the China and UK campuses as a part 
RIDQH[FKDQJHSURJUDPPH³,KDYHPHWRULQWHUQDWLRQDOVWXGHQWVZKRDUHZLOOLQJWRRSHQ
up, but mostly, most RIWKHPGRQRWZLVKWRPL[ZLWKXV´$OWKRXJKKHLVDORFDOVWXGHQWKH
stays on campus and was able to render some valuable information on what he feels is a 
GLVFULPLQDWRU\ SUDFWLFH EDVHG RQ UDFH ³, KDYH SHUVRQDOO\ ZLWQHVVHG GLIIHUHQW SULFLQJ
depending oQWKHUDFHRUZKDWJURXSWKHFXVWRPHUFRPHVIURP«´0U&KDQVKRZHGDNHHQ
interest in finding ways to integrate students and according to him the best way to do so is, 
³ILUVWDQGIRUHPRVW LWKDVWRVWDUWIURPWKHSHRSOHRI WKHVDPHJURXS«RQHIURPWKHVame 
JURXSLQLWLDWHVDQGHQFRXUDJHVSHRSOHWRMRLQWKHLUVDPHJURXSLQDFRQWLQXRXVLQWHUDFWLRQ´ 
Ms. Ka Young Park 
The next student was Ms. Ka Young Park from Korea. She has been in Malaysia for 4 years 
having done her foundation course in the same campus. She is studying computer science. 
Although she is a member of the Korean society she does not participate actively. She finds it 
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comfortable to be with the Chinese students as according to her there is not much difference 
between the Chinese and Koreans. ³,WKLQNLWZDVTXLWHRNEHFDXVH.RUHDQDQG&KLQHVHJRW
QRWPXFKGLIIHUHQFH´6KHVXPPHGXSKHULQWHUYLHZZLWKKHURZQH[SHULHQFHLQWKLVFDPSXV
³, WKLQNLW LVTXLWHIXQSURYLGHXVWKHFKDQFHWRPHHWRWKHUSHRSOH«LWKDVJRWSHRSOHIURP
different countriHV´ 
Mr. Sukumar Ranatunga 
The second- last student interviewed was Mr. Sukumar Ranatunga who is from Sri Lanka and 
is of Sinhalese origin. He is in his final year of Mechanical Engineering and stays off campus 
with a group of six Sri Lankan students. He and his friends had some bad experiences while 
dealing with the local people and he shared some of the unpleasantness that he had been 
made a party to. He voiced his disappointment and bitterness at not being able to integrate in 
his three years of stay. ³0\ LGHD RI 0DOD\V DUH WKH\ DUH TXLWH KRVWLOH WR IRUHLJQHUV
«\HDK«WKH\DUHQRWQLFHDQGHYHQWKH&KLQHVH0DOD\¶VWKH\DUHQRWQLFH«ZKHQZHJRRXW
shopping at stalls and what they want is to grab the cash, promote things which are of not 
good quality, and WKH\DOZD\VVHHPVWREHVWLQJ\7KH\DUHQRWQLFHSHRSOHUHDOO\«´ 
Mr. Pramod Jayasuriya 
The interview with the students concluded with Mr. Pramod Jayasuriya, who is also a 
Sinhalese from Sri Lanka. He is in his final year of his undergraduate programme of Business 
Administration. He is also the Diversity Officer working on behalf of the International 
6WXGHQW¶V%XUHDXZKLFKUHSUHVHQWVPHPEHUVRIFRXQWULHVDQGDORFDO0DOD\VLDQVWXGHQW³,
am in-charge of organizing that and through that we are supposed to promote cross-cultural 
LQWHJUDWLRQDVZHOODVFXOWXUDOXQGHUVWDQGLQJ´7KHEXUHDXRUJDQL]HVV\PSRVLXPVDQGFXOWXUDO
programmes for both local and international students. Pramod highlighted some of the 
problems faced by both local and international studenWVRQWKHLVVXHRILQWHJUDWLRQ³,WLVMXVW
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WKDW , WKLQNLW LV MXVW WKHFRPPXQDOPLVXQGHUVWDQGLQJ3HRSOHGRQ¶WJHWHDFKRWKHU¶VFXOWXUH
with regards to say...as simple as some students having a party and advertising for that party 
and that might not fit iQZLWKRWKHUFXOWXUHVVRWKRVHDUHWKHNLQGVRIFRQIOLFWVZHGHDOZLWK´ 
4.4.5 The administrative staff 
In the next phase the administrative staff especially those who have to interact with both local 
and international students on a daily basis were interviewed. The staffs have been given 
pseudo names to conceal their identity. 
Ms. Gayatri Subramanian 
7KH ILUVW SHUVRQ LQWHUYLHZHG ZDV 0V *D\DWUL 6XEUDPDQLDQ LV ZRUNLQJ LQ WKH 6WXGHQW¶V
$VVRFLDWLRQSRSXODUO\NQRZQDVµ6$¶6KHHPSKDVL]HGVWDIIDQGVWXGHQWLntegration outside 
WKH FODVVURRP SUHPLVHV ³3UREDEO\ WKH XQLYHUVLW\ FDQ FRPH XSZLWK DFWLYLWLHV WKDW LQYROYH
staff students together, because now students have their own activities and they rarely involve 
VWDIILQLW«´ 
Mr. Samuel Raj 
 Mr. Samuel Raj from WKHVDPHGHSDUWPHQWZDVDOVRLQWHUYLHZHG7KH6WXGHQW¶V$VVRFLDWLRQ
looks after the welfare of the students, helps the students to form nation based societies and 
organize cultural functions. They also intervene and find solutions to problems highlighted by 
WKHVWXGHQWV+HKLJKOLJKWHGVRPHRI WKHSUREOHPV WKDWDUH IDFHGE\VWXGHQWV³,KDYHEHHQ
KHUHVLQFHWKHFDPSXVRSHQHGKHUHEXWVWLOOILQGYHU\GLIILFXOWWRLQWHJUDWHDVDFRPPXQLW\«´
+HDOVRVSRNHDERXW WKHFRPPXQLW\RXWVLGH WKHFDPSXV³$W WKHEHJLQQing few years here, 
\HDKWKHUHZDVTXLWHDORWRIKRVWLOLW\0D\EHQRWVRPXFKLQDSK\VLFDOVHQVH«´ 
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Ms. Azlina Aziz 
0V$]OLQD$]L]IURPWKH)LQDQFHRIILFHZKRZRUNVDV6WXGHQW¶V$FFRXQWV2IILFHUZDVWKHQ
interviewed. The nature of her work involves interacting not only with international students 
but sometimes dealing with their family members. She shared her experience of handling 
VLWXDWLRQVZKLFK QHHGHG WDFW DQG KRZ WKH\ KDG EHFRPH D OHDUQLQJ H[SHULHQFH IRU KHU ³6R
sometimes have to interact, but it is not only the students but the parents because the payment 
HYHU\WKLQJ«<RX OHDUQ E\ H[SHULHQFH EHFDXVH , OHDUQ DOO WKHVH WKLQJV E\ H[SHULHQFH DQG
from the process, everything. Not only that sometimes also from the students also we learn, 
something new WKLQJ´ 
Mr. Devendra Samy 
A long interaction took place with Mr. Devendra Samy, Director of the International Office, 
who has spent eleven years in this institution and has travelled widely to recruit International 
VWXGHQWVIRUWKH0DOD\VLDFDPSXV³:KHQI joined the University about 12 ± 11 years ago, I 
was looking after the local marketing. Five years down the line we had to set up an 
LQWHUQDWLRQDO RIILFH EHFDXVH RXU LQWHUQDWLRQDO VWXGHQW¶V QXPEHU KDG JURZQ UDSLGO\´ +H
shared his experience of seeing this university grow and an increase in the number of 
LQWHUQDWLRQDOVWXGHQWVHQUROOHGLQWKLVFDPSXV³:HKDYHPDQDJHGWRFUHDWHDEDODQFHLQRXU
campus.  That is the biggest challenge in international office you have. Trying to create a 
balance between comPXQLWLHVFRXQWULHVQDWLRQDOLWLHVWKDWLVSUHVHQWLQRXUFDPSXV«´ 
Ms. Aruna Krishnan and Ms. Sashi Kulasingam 
Ms. Aruna Krishnan and Ms. Sashi Kulasingam, both working in the capacity of 
Administrator of the Graduate School and Research Team were then interviewed. They 
interact with diverse groups of students and had some interesting ideas as to how to integrate 
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ERWK ORFDO DQG LQWHUQDWLRQDO VWXGHQWV ³,ZRXOG OLNH WKHXQLYHUVLW\ LI WKH\FRXOG H[WHQG OLNH
WKDWWRWKHWHDFKLQJPHWKRGV««LIWKHOHFWXUHULV aware of that, and the lecturer is told that 
WKLVLVSDUWRIWKHWHDFKLQJPHWKRGVLQ810&««EHFDXVHWKHUHDUHVRPDQ\GLYHUVHJURXSV´ 
The 15 participants belonging to different races were interviewed by the researcher as 
suggested by the supervisors. These interviews were analysed with the help of the NVivo 
software and the findings will be presented in the next chapter. 
4.4.6 Selection of the interview location  
As mentioned by other researchers, there are many potential locations for research interviews, 
each with its advantages and risks (Howitt, 2010). Choosing the location of the interview is at 
the discretion of the interviewer. The length and nature of the process and the sensitivity of 
the subject does not allow for the interview to take place at soPHRQH¶V GRRUVWHS RU RQ D
pathway. A suitable quiet place available during the day for the interviews, a place where 
there would be no interruptions, was sought for. Both academic and administrative staff had 
their own offices which were quiet and conducive for conducting and recording the 
interviews. The students needed a secluded place with a suitable ambience to conduct the 
LQWHUYLHZV KHQFH WKH DUHD RXWVLGH WKH 6WXGHQW¶V$VVRFLDWLRQ RIILFH RQ WKH VW IORRU RI WKH
common block was chosen. This place was known to all students and had proper sitting and 
lighting arrangements. It is relatively free on a working day with some minor distraction of 
students discussing their assignments with a classmate or some onlookers passing by. This 
place also did not need any prior booking and was available for the entire day. A table which 
could be easily identified by the students and visible to all students coming to the 1st floor via 
the elevator or the staircase was set up. Students were comfortable with the ambience which 
was neither hostile nor sterile in their perception.  
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4.4.7 Recording the interview 
There is hardly any dispute about the fact that qualitative interviews should be recorded in 
their entirety. Recording of interviews is critical to produce transcripts which need in-depth 
analysis to interpret the data and find answers to the research questions. The first step in this 
process was to select a good recorder which would ensure high quality recording, which 
would further help in transcribing error free data. A recorder with the facility of back and 
forward movement with functions like pause, replay and of course which could be stored 
directly on a computer and played easily with the help of audio media files was chosen. The 
recorder was placed in close physical proximity to the interviewee and at times the 
PLFURSKRQH ZDV FOLSSHG WR WKH SDUWLFLSDQW¶V VKLUW LQ RUGHU WR REWDLQ FODULW\ RI VSHHFK DQG
minimize extraneous sounds. The participants were informed about the recording and when 
they signed the ethical consent form it was clearly stated that the recorded data would be used 
ZKLOHDQDO\VLQJDQGZULWLQJWKHWKHVLV7KHUHVHDUFKHU¶VPDLQVSRNHQFRQWULEXWLRQZDVDWWKH
beginning of the interview at the introductory stage. This phase consisted of introducing the 
researcher, explaining the purpose of the interview and asking the interviewees to introduce 
themselves. The interview was punctuated with questions which served as cues for the 
participants to share their in-depth perceptions and experiences on the topic of integration at 
the Nottingham University, Malaysia campus. Notes were occasionally taken if there 
happened to be something noteworthy like visible signs of anger, frustration or hesitation. 
The researcher tried to understand and build a mental picture of what the interviewee was 
trying to say. There was more focus on engaging with the replies of the interviewee to 
determine if there was a need to extend the question, insert probes or seek clarification from 
the participant. The objective was to ensure that the details in the answers were sufficient 
from the perspective of data collection and were adequate for the research. Bearing in mind 
that the analysis of qualitative interviews begins with the process of the data collection, the 
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researcher was aware oI WKH IDFW WKDW WKH UHVHDUFKHU¶V UROH ZRXOG HQWDLO DFWLYH OLVWHQLQJ
absorption of what was being said and asking appropriate supplementary questions when 
necessary. 
The semi-structured questions designed by the researcher allowed participants to respond 
freely and extensively about the topic, only to be steered back to the right path if they 
happened to deviate. The questions often changed with the situation, the participants and their 
corresponding answers. At the conclusion of the interviews the data was safely stored usually 
with a backup so that it could be transcribed and analysed to answer the research questions. 
4.4.8 Transcription of data 
Having collected the information the next step was to process this information into data that 
would be easier to analyse. Transcription is the process that helps to convert the sound 
recording into written language for subsequent analysis. At this point it must be pointed out 
that the spoken word and written language are not the same thing. Differences lie in that the 
spoken word exhibits pitch, volume, pace, tone and emotions but this is lacking in the written 
format. As is customary, the audio recordings were transcribed verbatim using and combining 
two conventional methods. The secretarial or play- script method of transcription which 
concentrates solely on the words that have been spoken was used. The Jefferson transcription 
style was also used at times, as well as common symbols, to provide additional information 
over and above that provided by the secretarial transcript (Jefferson, 2004). The Jefferson 
style was needed because it was felt that by not indicating how words are said, the analyst 
would be steered to interpreting the words merely as they were written in formal language 
and that would fail to do justice to the data which would have lost most of its features. The 
Jefferson style would enable the researcher to capture the paralinguistic features, such as 
ZRUGVDFFRPSDQLHGZLWKDQHUYRXVFKXFNOHJURDQVRUVLJKV2¶&RQQHODQG.ZRDO 
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2¶&RQQHO DQG .Zoal (1995), while commenting on transcription, state that in no sense 
should a transcription be regarded as a genuine photograph of the spoken word. There is 
always a difference between the actual event and the recording and the transcription. 
Recording is always a reconstruction imposed on the original event just as the transcription is 
the reconstruction of the recording. In spite of minimal human error there lies a difference 
between what the interviewee had intended to say and what was transcribed by the 
interviewer. The Jefferson style is a bit daunting as it uses symbols and conventions. In this 
study symbols such as underlining the words to give emphasis to the spoken word were used. 
Certain words were written all in capital letters to portray that these words were said loudly 
and emphatically. Words in brackets were used to signify that the researcher was not able to 
identify the word with complete certainty. Laughter, pauses, chuckles, sighs and whispers 
which indicate the mood and the emotions attached to these words were also recorded. 
Since transcription is a focused activity rather than a routinized process, the recordings were 
listened to a number of times before actually transcribing the interviews. Proper transcription 
helped to achieve an intimate knowledge of the data collected, which is vital for the thesis, 
KHQFHLWZDVIHOWWKDWLWZDVEHWWHUQRWWRµIDUPRXW¶WKHSURFHVVRIWUDQVFULSWLRQ 
4.4.9 Using the NVivo software 
The NVivo software was chosen because it has a set of tools which can assist in the analysis 
of qualitative data. This software, developed by researchers, is designed to support 
researchers in varied ways to help them to work with their data. The software helps in 
managing the data by organizing and keeping track of the raw data files, interviews and other 
documentary sources. The software helps in creating character-based coding with the facility 
of rich formatted text and the provision to freely edit or write text without invalidating earlier 
coding. This software was chosen as it had the advantages of improved screen display, helped 
100 
 
in rapid accessing of data through documents or retrieval of coded texts and easy 
identification of data in relation to source characteristics. The software has a minimum 
computer requirement and can be downloaded easily with the ready to type-in license number 
to activate the software. It also has its own tutorial which helps to give a brief overview of the 
various elements provided in the software. Once the coding process was completed it helped 
the researcher to save the data in a format that was convenient for future use (Bazeley et al., 
2013). 
4.4.10 Thematic analysis 
Once the data has been transcribed the next stage involves thematic analysis of the data. As 
the name suggests thematic analysis is the finding of major themes in the interviews collected 
from the participants. Thematic analysis has been defined as a method for identifying, 
analysing and reporting patterns within data (Braun & Clarke, 2006). It interprets various 
aspects of the research topic (Boyatzis, 1998). Thematic analysis requires intimate knowledge 
of the data and can be achieved if the data is collected personally by the researcher and 
transcribed after reading and reviewing the data several times.  
4.4.11 The coding process 
Once the  re-reading and transcribing of the data was completed, the coding process was 
started,  using the NVivo software, at times line by line and sometimes taking two or three 
lines together. Codes are small chunks of data which are a level of abstraction away from the 
data. It is from these codes that, at a later stage, the themes to describe the major features of 
the data are developed. The initial codes were not perfect and were not a sophisticated 
analysis of the data; sometimes they appeared to be nothing but a mere jotting down of notes 
which summarized the texts. Once the process of coding had been practised the interviews 
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were coded so as to be potentially usable material. These codes were analysed at a later stage 
to form the over-arching themes. 
4.4.12 Forming themes 
7KHPDWLFDQDO\VLVXQOLNHRWKHUTXDOLWDWLYHPHWKRGVGRHVQRWFDUU\DQ\µWKHRUHWLFDOEDJJDJH¶
7KHUHVHDUFKHUDVVXPHGWKHSRVLWLRQRIDµUHDOLVW¶LQUHODWLRQWRZKDWWKHSDUWLFLSDQWVVDLGLQ
their interviews. Transcription had already familiarized the researcher with the data and 
provided an early push or stimulus towards analyse of the data. The process started at the 
onset with the researcher looking for meaning and issues of potential interest to the research 
topic. The process of transcription can be a time consuming, monotonous process but can also 
be an excellent way to start familiarizing oneself with the data (Riesman, 1983). Rubin and 
Rubin (1995) claim that analysis is exciting because you discover themes and concepts 
embedded throughout the interview. As stated earlier, the analysis began with detailed coding 
DQGFRQFHSWXDOL]DWLRQHLWKHUWKURXJKOLQHE\OLQHFRGLQJRUDWWLPHVDSSO\LQJDµEURDGEUXVK¶
approach. The researcher starts by identifying or examining the underlying ideas, 
assumptions and conceptualizations shaping the data (Braun & Clarke, 2006). While 
GLVFXVVLQJWKHWKHPHVZLWKWKHUHVHDUFKHU¶VVXSHUYLVRUVWKHUHVHDUFKHUFDPHXSZLWKWKHPHV
The supporting codes were written, and with their help the themes were arrived at. Several 
cue cards bearing the name of the codes were made. This helped the researcher to sort out 
which codes were close to each other and could be grouped together. This process helped to 
carefully define and differentiate the themes from each RWKHU$V WKH UHVHDUFKHU¶V DQDO\WLF
ideas were developing the researcher kept rechecking the data and the codes to maximize the 
fit between the data, codes and themes. The next step was to convert the codes into themes 
which needed more analytical skills. At this point it was realized that some of the codes on 
the list had a lot to do with each other and thus themes started to develop as a result of 
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categorizing the codes into meaningful groups.  Some became sub-themes, while some of the 
codes were of no use at the moment. It was found that some sets of codes did not belong 
DQ\ZKHUH DQG WKH\ZHUH JURXSHG XQGHU µPLVFHOODQHRXV¶ DQG WKHVH FRGHVZHUH KRXVHG DQG
kept aside for possible future use. The researcher decided not to abandon any codes as they 
might hold some significance for future analysis. Having gone through the process of 
formulating the themes and having read and re-read the supporting codes, the researcher 
started reviewing the themes against the original data and evidence in support of the themes 
was drawn together. While reviewing, it was realized that some of the themes were collapsing 
into each other or one theme appeared to be overwhelming and needed to be broken into 
separate themes. The codes were re-worked and new groups were formed with some of the 
previously non- fitting codes. The applicability of the themes was further checked against the 
selected extracts as well as with the entire set of data. The themes helped the researcher to 
gain some unanticipated insights into the data and also proved to be beneficial for both social 
as well as psychological interpretation of the data.  
,QWKHQH[WFKDSWHURQµDQDO\VLVRIWKHILQGLQJV¶WKHUDWLRQDOHRIWKHWKHPHVJHQHUDWHGZLOOEH
H[SODLQHGDQGWKHµVWRU\¶HDFKWKHPHQDUUDWHVZLOOEHLGHQWLILHG 
4.4.13 Member checking 
Validity assessment cannot be conducted by following procedure or guidelines but depends 
VROHO\ RQ WKH LQYHVWLJDWRU¶V MXGJHPHQW DQG WKH UHODWLYH LPSRUWDQFH RI GLIIHUHQW WKUHDWV
(Mishler, 2010). To ensure the validity of the qualitativHGDWDXVHGµPHPEHUFKHFNLQJ¶RIWKH
transcribed interviews for all the participants was used. The researcher contacted all the 
participants individually asking them whether they would like to go through the transcribed 
interviews. While the majority of them approved of the content, a few made some minor 
changes in their interviews, highlighted the changes and gave their permission once again to 
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analyse the data for the research.  The data was carefully examined several times to ensure 
that there was no source of error or bias that might have been overlooked. As argued by 
Maxwell (2010), validity threats can be ruled out by evidence, not by method alone. 
4.4.14 Problems faced in the study  
One of the problems faced during the implementation of this method of study was to obtain 
the desired number of participants to take part in the research. The busy schedule of the 
participants prevented them from committing to a particular time which matched the 
UHVHDUFKHU¶V VFKHGXOH 6RPH RI WKH SDUWLFLSDQWV ZHUH KHVLWDQW in voicing their opinions 
initially and only started speaking after the initial ice-breaking session was over. Two of the 
students hailing from Vietnam and Korea had problem in communicating in English and 
hence could not express themselves properly when interviewed. To overcome such 
limitations more than one participant in the same category were selected so that a clearer 
picture of the situation could be obtained. 
4.5 Using the quantitative method of research 
While planning this educational research the researcher was aware of the issue of sampling, 
reliability and validity at the very outset. On embarking on the research study the researcher 
looked back on her own college experience, remembering the hundreds of students from 
backgrounds not unlike that of the Nottingham Malaysia campus because those students 
revealed something unique about their experience that deserved an explanation. A general 
tendency is to seek to educate others and at the same time test our own intuitive hypotheses 
about the way the world works. This often leads us to develop questions, develop models and 
frameworks that are relevant for diverse student populations and document experiences 
towards constructing new models (Hurtado et al., 1997). This cannot be done by relying on a 
qualitative method of study alone. This research involves studying the experiences of 
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students in relation to integration. The core issues to be explored are the distinctions between 
WKH VWXGHQWV¶ SV\FKRORJLFDO VHQVHRI WKHLUPHPEHUVKLS LQ WKH FDPSXV FRPPXQLW\ and their 
actual participation in campus life as far as integration is concerned (Hurtado et al., 2007). 
4.5.1 Rationale for using the quantitative method 
There was a need to study the implementation of campus programmes that can help students 
adjust to college experience since their membership in various societies and clubs can 
contribute to cohesion or marginalization on campus (Hurtado et al., 2007). Studying such 
phenomena requires choosing an approach that allows generalizability of findings, 
highlighting the findings that are specific to a particular context and to conduct the research 
objectively. This can be done by implementing a quantitative method of study. 
The rationale for using the quantitative method is that the results can be generalized. When 
this study was designed, careful attention was paid to the selection of the student sample so as 
to ensure both representation and generalizability. One of the goals of the study was to 
encourage research in the same field and for others to replicate the work in other institutions 
across the globe to confirm its generalizability across contexts and populations (Hurtado et 
al., 2007). When a large population is being studied, it is also necessary to study students 
RXWVLGHWKHµDYHUDJH¶DQGDFORVHH[DPLQDtion with the help of quantitative methods reveals 
such departures from the average that are an interesting part of the study, and taking note of 
these departures is critical to the improvement of the desired practice. 
The statistical methods used and the interpretation of results helps to mitigate bias in the data 
collected. The quantitative methodology used in this study required intensive field work 
which helped the researcher to grapple with the unique culture and the general climate of the 
student body at the institution. A quantitative method was used to quantify opinions, attitudes 
and behaviours in order to find out how students feel about integration (Sukamolson, 2011). 
105 
 
4.5.2 The survey questionnaire 
The survey questionnaire is a common form widely used as a source of data that helps an 
individual to study current attitudes and gather information about the characteristics of a 
group or population (Ary et al., 2010).  Before initiating the survey research it was necessary 
to determine the format that would be most appropriate for the proposed investigation needed 
for the research. The survey had to be designed in accordance with the focus, scope and the 
time frame for data collection. The survey was challenging in nature as it had to elicit 
intangibles consisting of attitudes, opinions, values and other psychological constructs. The 
UHVHDUFK DLPHG WR VWXG\ WKH RSLQLRQV RI VWXGHQWV RI WKH LQWDQJLEOH FRQFHSW RI µLQWHJUDWLRQ¶
which is not directly observable and can only be inferred from responses made by the 
subjects to the questionnaire. The survey method was employed as it is an effective method to 
gather information from a large sample of people relatively quickly and inexpensively (Ary et 
al., 2010).  
Based on the theoretical framework explored in chapWHU  WKH FKDSWHU RQ µFRQWH[W¶ WKH
researcher deduced that ethnicized boundaries built upon differences of ethnicity, socio-
economic class and socio-cultural identities are influenced by certain factors such as choice 
of peers, food habits or general behaviour. The survey questionnaire was designed in such  a 
ZD\DV WR³SXW WKHVHDVSHFWV LQ UHODWLRQ WRGLIIHUHQW IRUPVRISRVVLEOHFRQWDFW WUDQVJUHVVLQJ
HWKQLFL]HGOLQHVVXFKDVIULHQGVKLS´IRUPDWLRQ+ROVWS7KHTXHVWLRQQDLUHEHJDQ
with basic demographic questions such as gender, year of study, ethnicity and language; 
³WKHVHDVSHFWVFDQEHIRXQGRQHYHQWKHPRVWEDVLFIRUPVLQ0DOD\VLDVRWKHVHTXHVWLRQVGLG
QRWUDLVHDQ\VXVSLFLRQ´+ROVWS 
4.5.3 Steps involved in the survey 
While designing the survey some basic steps were adopted: 
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4.5.3.1 Planning  
All surveys are designed to answer the research questions. In this survey, the questions asked 
were based on the research questions that is, they were designed to unravel what students 
understand by the term perception and to find out the ways that integration is implemented by 
the university and the students. The implementation part was further divided into classroom 
teaching, curriculum, extra-curricular activities, food habits, accommodation and general 
policies on integration crafted by the university.  
4.5.3.2 The population 
 A critical issue in conducting a survey is to determine the population. It was necessary to 
determine the number of students that would be needed to conduct the survey and the year of 
their study. Students were chosen from year 2 and year 3 to ensure that they had spent a 
sufficient amount of time in the university and have had the opportunity to interact with 
diverse racial groups during their period of study. 
4.5.3.3 The sample 
Since it is not possible to survey an entire population one needs to select an appropriate 
sample that would represent the population. It was decided along with the supervisors 
that200-300 students selected randomly would serve as a sample representing the entire 
population of nearly 4000 students enrolled in the university.  
4.5.3.4 Constructing the instrument   
The survey questionnaire was worked on and altered several times, based on feedback from 
WKHUHVHDUFKHU¶VVXSHUYLVRUVEHIRUH the survey instrument was finalized. 
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4.5.3.5 Conducting the survey 
Once the questionnaire is designed and the population determined it is time for the survey to 
be conducted. Departmental heads were contacted and their permission sought to conduct the 
study in their classes. 
4.5.3.6 Designing the questionnaire 
A Questionnaire is dependent on the research questions, and once the research questions have 
been framed a questionnaire that would serve as an instrument to elicit the desired 
information can be deVLJQHG µ&ORVH HQGHG TXHVWLRQV¶ ZKHUH WKH QXPEHU RI SRVVLEOH
responses is limited were chosen to elicit information. Responses to close ended questions 
can be coded directly by the participants so that they can be entered into the computer 
database for analysis. The close-ended format ensured that all the subjects had the same 
frame of reference in responding and it also made it easier for subjects to respond to 
questions on sensitive issues (Ary et al., 2010). The quantitative method of study was used in 
this research to elicit the opinions of the participants about integration.  
7KHTXHVWLRQVZHUHGHVLJQHGDVµVFDOHGLWHPV¶ZKHUHWKHUHVSRQGHQWVZHUHDVNHGWRUDWHWKH
concepts on a scale of 1-IURPµVWURQJO\GLVDJUHH¶WRµVWURQJO\DJUHH¶WKHPLGGOHRUbeing 
WKHµQHXWUDO¶FKRLFH7KHVFDOHGTXHVWLRQQDLUHJHQHUDWHVLQIRUPDWLRQRQLQWHQVLW\TXDOLW\DQG
the frequency of concepts, events or situations. This Likert scale allows responses to 
statement on a continuous scale and it is easy to tabulate them on the SPSS platform. The 
responses are weighted by ascribing values to them. 
4.5.4 Writing the survey questionnaire 
The task of formulating a good questionnaire is a challenging task and discussion with the 
UHVHDUFKHU¶V VXSHUYLVRUV KHOSHG LQ WKH FKRLFH RI YRFabulary and in the phrasing of the 
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questions in accordance with the research purpose. An online search also revealed 
questionnaires used by other researchers who have worked in similar fields of study. These 
questionnaires served as a guide to formulate the questions for this questionnaire. The 
questionnaire, consisting of 60 questions, was divided into sections based on the meaning of 
integration, experience with the outside community, classroom initiatives, the curriculum, 
student led initiatives, the campus environment and social pressures due to ethnicity. This 
division was done on the basis of the two pre-determined research questions. 
While designing the questionnaire the researcher was aware of the fact that the phrasing of 
question determines the amount of information, choice of answers and the outcome of the 
survey (Ary et al., 2010). The questions were kept short and simple and were phrased in 
language that is easily understood by students. Phrases that can be ambiguous or have double 
meanings were avoided. Questions that may pre-GHWHUPLQHDUHVSRQGHQW¶VDQVZHUDVZHOODV
questions that contain stereo-types or emotionally superlative words were also avoided. Care 
was taken not to frame questions that would be misleading, or imply unstated assumptions 
and to avoid leading questions which imply a desired response.  Questions were re-read and 
revised to avoid putting respondents on the defensive or generating hostility or suspicion. It 
was also ensured that the question had a normal flow as far as the topics were concerned so 
that the students did not need to come back to similar kinds of questions in a segment that 
dealt with a different issue. The questionnaire was explained to the respondents before 
administering it so that the participants had all the necessary information to compete the 
questions. The researcher was present when the respondents were answering the questions so 
that clarification could be provided if necessary. 
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4.5.5 Order of the questions 
As mentioned in the previous section, the order of the questions and their arrangement is 
important in order to generate interest in the participant. The very questions have to be 
interesting to motivate the respondents. Questions which are similar in context were grouped 
together. Posing questions with similar content in different segments may have a detrimental 
effect on the responses. Each segment dealt with a separate theme and thus repetition was 
avoided. 
4.5.6 Pilot testing 
Before administering the questionnaire to the chosen sample of the population a pilot test was 
conducted. This was administered to a small group consisting of 25undergraduate students 
studying International Relations and Politics The pilot test was mainly carried out to see 
whether the instrument would obtain the desired data and to see whether any problems had 
been overlooked. This small group of students was drawn from the same population group as 
those who would ultimately take part in the survey. This trial run of the study was to check 
the basic aspects of the design and procedure work (Carter, 2010). It was desired to find out 
whether the participants understood the instructions given in the questionnaire, whether the 
apparatus was working as intended and whether that participants were at ease using the 
instrument. The researcher also wanted to ascertain the time the participants required to 
complete the questionnaire. The students who took part in the pilot study were debriefed so 
that their thoughts on the study would help to reveal any flaws. The information gained from 
the pilot study helps to remove flaws and improve the design. The group of students provided 
valuable inputs regarding the length of the questionnaire and certain terminologies used in the 
questions. This group of students who participated in the pilot study did not take part in the 
main study. 
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4.5.7 Seeking permission 
To conduct research and to seek participants it is often necessary to mail an introductory 
letter to prospective participants explaining the purpose of the research so that they do not get 
overwhelmed by the questionnaire. Such a letter was sent to the participants, explaining the 
purpose of the study and pointing out its potential usefulness right in the first paragraph. The 
second paragraph was a request for cooperation, making it clear that the responses received 
from the participants would make an important contribution to the study. The letter also 
assured participants that the responses would be kept confidential. The letter ended with an 
H[SUHVVLRQ RI DSSUHFLDWLRQ IRU WKH SDUWLFLSDQWV¶ Dssistance and cooperation. This letter was 
mailed to the director of studies of the Engineering, Pharmaceutical and Psychological 
Departments and also to the manager of the Arts and Social Science faculty. Several follow-
ups were conducted and a good response was received from the Engineering and the 
Pharmaceutical Departments, agreeing to provide time during class hours to conduct the 
study. In spite of repeated e-mails from the researcher and the manager of the department the 
Arts and Social Science department did not respond. 
4.5.8 The participants 
When choosing participants one needs to keep in mind two factors, the number of 
participants needed for the study and the characteristics of those participants. A wide 
representation was required so that at the end of the study generalizations pertaining to the 
research could be made. Of course the number depended on the willingness of the 
participants to take part in the survey and the number of students available at that point of the 
semester in various departments. Another characteristic of the participants that the researcher 
was interested in was their year of study.  The researcher chose to have participants from year 
2 and year 3 who, by that time, would have spent considerable time in the university 
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interDFWLQJZLWKGLYHUVHVWXGHQWJURXSV)UHVKHU¶VRU IRXQGDWLRQVWXGHQWVZHUHQRWGHVLUDEOH
because they would not have spent sufficient time on campus to form opinions. With the help 
of the departmental heads the survey was conducted with 291 students from year 2 and year 3 
of the Mechanical Engineering Department, Electrical and Electronics Engineering 
Department and Pharmacy Department as they were the only departments who were willing 
to spare some time from their teaching schedule to conduct the survey. This was a good 
sample size consisting of students of diverse ethnic groups comprising both local and 
international students. These students had spent considerable time on campus and had 
interacted with the outside community. They had also spent time participating in activities 
conducted by nation based societies and interacted with diverse ethnic groups while 
conducting assignments or group study.  
4.5.9 Maximizing responses 
It is important to catch the attention of respondents at the outset of the survey or else most of 
the time incomplete surveys are returned to the researcher. One needs to explain the purpose 
of the study and stress that the responses are very important for the study. On entering each 
classroom where the survey was to be conducted the researcher explained the purpose of the 
study and expressed gratitude to the students and the lecturer for having agreed to participate. 
A surprise gift to two participants selected by a lucky draw on completion of the survey was 
announced. Mitchell (2000) shows that incentives help in increasing the response rate of the 
survey. Some well-known English novels were chosen as the surprise gifts and they were 
well received by the students. Only 2 forms were found to be incomplete and the rest were 
completed by the participants who gave valuable feedback in the last open-ended question on 
integration. Some of them gave their contact details in the forms expressing their desire to be 
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a part of the qualitative interview where they could discuss more openly their experiences 
regarding integration on campus. 
4.5.10 Administering the questionnaire in the presence of the researcher 
The questionnaire was administered in the presence of the researcher. Administering the 
questionnaire in the presence of the researcher allows any query or uncertainty to be 
addressed immediately and at the same time ensures a good response rate. The presence of 
the researcher generally results in full completion of the questionnaire and also helps in 
gathering data from many respondents simultaneously (Ary et al., 2010). Of course the 
UHVHDUFKHU¶V SUHVHQFH PLJKW PDNH WKH UHVSRQGHQWV XQFRPIRUWDEOH DQG FUHDWH D VHQVH RI
FRPSXOVLRQ WR FRPSOHWH WKH TXHVWLRQQDLUH RQ WLPH +RZHYHU LQ WKLV FDVH WKH UHVHDUFKHU¶V
presence helped the respondents to clarify any doubts arising from the questions and the 
result was honest feedback without much alteration or changes in the responses 
4.5.11 Processing the questionnaire 
Before the statistical analysis began it was necessary to process the questionnaire. Moser & 
Kalton (1971) point to three central tasks in processing the questionnaire, ensuring 
completeness of the questionnaire, accuracy and uniformity. These steps were followed by 
the researcher. 
4.5.11.1 Completeness: Each and every questionnaire was checked to see whether all the 
questions had been answered. Two questionnaires had some of the answers missing and they 
were processed separately. 
4.5.11.2 Accuracy: As far as possible the answers were checked for accuracy. 
Participants in one or two cases had double checked the same answer which can be attributed 
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to an act of carelessness. One form was found where the respondent checked the boxes so as 
to create a pattern, which, it was felt, was a deliberate attempt to mislead the interpretation, 
but these instances were so negligible in number that they could be easily ignored. 
4.5.11.3. Uniformity: The questionnaires were further checked for uniformity. A check 
on uniformity can help eradicate sources of error (Cohen et al., 2007). 
After completion of these three processes, coding the survey forms was started, that is, 
assigning a number to every form, which would help in referring back to a form if there was a 
need to check a particular response. The open-ended questions on sharing experiences on 
integration were optional and the responses of participants who had answered those questions 
were noted down. The participants expressing their desire to participate in the qualitative 
interview were also noted down. Having processed the questionnaires they could now ready 
to be tabulated on the SPSS Version 20 platform for analysis. 
4.5.12 Tabulating the questionnaires 
Before tabulating the questionnaires on the SPSS platform the questions were coded. The 
YDOXHRIµ¶ZDVDVFULEHGWRPDOHUHVSRQGHQWVDQGµ¶WRIHPDOHUHVSRQGHQWV$YDOXHRIµ¶
ZDVDVFULEHGWR\HDUVWXGHQWVDQGWKHYDOXHRIµ¶WRWKLUG\HDUVWXGHQWV7KHQYDOXHVIRUWKH
UHVSRQVHVZHUHGHVLJQDWHG$YDOXHRIµ¶ZDVDVFULEHGWRWKHUHVSRQVHµVWURQJO\DJUHH¶µ¶
IRUµDJUHH¶µ¶IRUµQHXWUDO¶µ¶IRUµGLVDJUHH¶DQGµ¶IRUµVWURQJO\GLVDJUHH¶+DYLQJDVVLJQHG
values to each response the questionnaires were tabulated as per their coded numbers. It is 
very important to get the coding and value assignments right from the outset as making 
adjustments at a later stage can prove to be wearisome and time consuming.  
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4.5.13 Member checking 
Having tabulated all the questionnaires a friend was requested to help review and recheck the 
data. Together, every item in the questionnaire was reviewed. In a few instances the data was 
found to be tabulated wrongly and this was corrected immediately. 
4.5.14 Analysis of data 
The researcher had acquired knowledge of some basic statistical procedures by attending 
training courses conducted by the university. In consultation witKWKHUHVHDUFKHU¶VVXSHUYLVRUV
it was decided to arrange the data for frequency distribution and to list the scores from 
highest to lowest. The mean of the data was calculated as well as the range. The interpretation 
and analysis of the statistical findings will be explained in detail in the chapter on findings 
and analysis. 
4.5.15 Validity of the quantitative data 
Validity of quantitative data is expressed through careful sampling, appropriate 
instrumentation and appropriate statistical treatment of the data (Cohen et al., 2007).  
Quantitative data has an inbuilt measure for standard error that needs to be acknowledged. 
This measure expresses the degree of stability, that similar data will generate similar 
responses over time. Quantitative data also assures the possibility of replication. If the same 
methods are used every time with the same sample then the result generated should remain 
more or less similar. Having used a mixed method to conduct the research, various types of 
supporting validity evidence were gathered from different sources. The quantitative method 
utilised context related evidence and the observation method assessed and reinforced the 
statistical findings. 
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4.5.16 Ethical considerations 
Conducting social or educational research requires obtaining the consent of the participants. 
Diener & Crandall (1978) state that informed consent is the procedure which allows an 
individual to choose whether to participate in an investigation after being informed of the 
survey. The ethical consent form was appended at the beginning of the questionnaire. The 
form stated that the participants had understood the purpose of the research and had given 
his/ her consent to participate in the study and would allow the researcher to use the data. 
Every participant was requested to write their name on the form and sign it, giving their 
consent to participate in the survey. The departmental heads were also e mailed the ethical 
clearance statement which had been obtained from the Ethics Clearance Committee prior to 
the beginning of the research. Prior consent was received from the director of studies and 
faculty members to conduct the study with their students. These ethical clearance forms were 
carefully stored in case of need. 
4.5.17 Problems related to the study 
The problems that the researcher faced in conducting the quantitative survey included 
obtaining willing participants for the survey. A large number was needed, at least 200 
participants, to undertake the survey. Participants who were in their second or third year of 
study who had spent considerable time in the university campus interacting with diverse races 
were required. Almost all the departments in the University were written to but the response 
was quite poor. Students from the foundation courses were offered but they did not fit the 
research requirements. If another month was spent scouting for participants, the examination 
period would start and that would make it all the more difficult to get volunteers. The 
problem was soon resolved by the overwhelming response received from the Engineering and 
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Pharmacy Departments from where ultimately 291 participants suiting the research needs 
were obtained. 
4.6 Summary of the chapter 
In this chapter on research methodology the methods of collecting data were elaborated upon. 
A case study method was used, a single case of an international university on Malaysian soil 
that has both local and international students enrolled in various programmes that they offer. 
Each method was briefly described and their merits and de-merits noted before embarking on 
a detailed discussion. Each method was explained, as well as the process involved in 
collecting data, the participants and the problems that the researcher faced in collecting the 
data. This chapter has presented the context of data collection and the process of 
implementation involved and leads to the next chapter which deals with the analysis of the 
data. This chapter has presented an overview of the sample, the size, the work done to 
coordinate and align the process and the ethical considerations involved in data collection. 
 
 
 
 
 
 
 
 
117 
 
 
 
 
Chapter 5 
 
Findings 
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5.1 Introduction 
This chapter presents the research findings derived from the quantitative and the qualitative 
data, presented in relation to the research questions, which are: 
1. How is integration between ethnicized groups understood by the higher education 
institution and the student body? 
2. What are the institutional and student related practices that support integration? 
5.2 Demographic information 
Before the analysis of the survey questions the demographic information pertaining to the 
research participants needs to be presented.  
Year of study: The students were in their 2nd and 3rd year of studies and had spent 
considerable time in the university interacting with students of diverse ethnicities. 60.8% of 
the students were in the 2nd year (n= 177) and 39.2% were in the 3rd year of studies (n=114). 
 
Fig No.1: Year of study 
Ethnicity: These students were from different ethnic backgrounds. The majority of the 
students were Chinese Malaysians, comprising 62.5% of the students (n=182). The next 
dominant group consisted of international students, comprising 21.3 % (n=62) who were 
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from Sri Lanka, India, several African nations, Middle Eastern Countries and a few from 
Europe. Malay Malaysians comprised 10.7 % (n=31) and then came Indian Malaysians 
making up 5.5% (n=16) of the total 291 participants.. 
Language: The research data revealed that 44% of the total research participants spoke 
Mandarin as a native language (n=128), which corresponds to the number of Chinese 
Malaysian participants. 19.9% of the students spoke English predominantly (n=58), including 
local students who were comfortable using English among themselves for daily 
communication. 17.9% spoke other international languages as their native tongue (n=52), the 
languages being Urdu, Hindi, Sinhalese, Arabic and various African languages. Students 
speaking Bahasa Melayu (n= 28) and Tamil (n=6) natively were fewer in number.  
 
Fig No.2: Native languages of the participants 
The bar graph shows the language spread clearly. The data shows that the student community 
who participated in the research was not a homogenous group but a group of students 
belonging to diverse ethnic groups who spoke various native languages. 
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5.3 Analysing the demographic mix 
While analysing the demographic findings, two things were noticeably different from the 
VWDWLVWLFVRI0DOD\VLDQVRFLHW\7KH³GLVWULEXWLRQDFURVVHWKQLFL]HGJURXSVZDVDOPRVWPLUURU
inverted regarding the share of ethnicized ChinHVH DQG0DOD\V´ +ROVW S 7KH
percentage of Indian Malaysians was significantly low comprising 5.5% and international 
students accounted for 21.3% of the total participants. 
The distribution can be explained by the fact that the study was conducted in an international 
university with a high fee structure and only a few, small bursaries offered to the students. 
7KHHFRQRPLFDOO\DGYDQFHGµFRPSHWLWLYH¶&KLQHVH0DOD\VLDQVHQUROPRUHIUHTXHQWO\LQVXFK
institutions. As stated by Joseph (2005, p: 33) ³SUHIHUHQWLDOWUHDWPHQWRI%XPLSXWHUDVZLWKLQ
WKHHGXFDWLRQV\VWHPKDVPDGHFRPSHWLWLRQDPRQJ WKH&KLQHVHYHU\NHHQ´³(GXFDWLRQDOO\
the Chinese as an ethnic collective achieve more academically, be it in schools, public 
XQLYHUVLWLHVRUSULYDWHFROOHJHV´(Joseph 2005, p.43). The other reason for the high enrolment 
QXPEHURI&KLQHVH0DOD\VLDQVLQLQWHUQDWLRQDOXQLYHUVLWLHVLV³WKRVHZKRKDYHWKHPHDQVWR
seek their fortunes abroad search for an environment which they perceive as less obstructed 
in order to PDNH IXOO XVH RI WKHLU FDSDELOLWLHV´ +ROVW  S  7KH 8QLYHUVLW\ RI
Nottingham provides such an opportunity to Chinese Malaysian students who wish to 
graduate and seek their livelihood in countries outside Malaysia.  
The small percentage of Indian Malaysians enrolled in this university can be attributed to the 
IDFWWKDW³,QGLDQVODJEHKLQGHFRQRPLFDOO\HGXFDWLRQDOO\DQGVRFLDOO\LQFRPSDULVRQZLWKWKH
0DOD\VDQG&KLQHVH´0X]]DIDU6DQWKLUDP7KH0DOD\SRSXODWLRQPRVWRIWHQ
seeks highHU HGXFDWLRQ LQ SXEOLF XQLYHUVLWLHV DQG LQ XQLYHUVLWLHV WKDW SUDFWLFH µDIILUPDWLYH
DFWLRQ¶DQGJLYH³VFKRODUVKLSVWR%XPLSXWHUDVWXGHQWV«WRSUHSDUHWKHPIRUSURIHVVLRQDODQG
WHFKQLFDO ILHOGV´ -RVHSK  S  )RU LQWHUQDWLRQDO VWXGHQWV VHHNLQJ KLJKHU education 
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across the globe, rarely does Malaysia score highly in their list of preferences as compared to 
the US, UK or Australia. 
5.3.1 Generalizability  
The participants were selected randomly and consisted of students from two different years of 
study and from different faculties. The students also belonged to various ethnic groups 
comprising both local and international students who are of different cultures and speak 
different languages natively. The use of diverse ethnic groups and students belonging to 
different streams of study enhances the generalizability of the study and establishes the strong 
probability of replicating it in any university.  While, it is also acknowledged that larger 
number of samples would have added to the validity and reliability of the findings.  
5.4 Quantitative data  
The survey questionnaire was designed to elicit information regarding integration amongst 
students in this university. The questionnaire consisted of 60 questions that were divided into 
sections based on the meaning of integration, experience of the outside community, 
classroom initiatives, the curriculum; student- led initiatives, the campus environment and 
social pressures due to ethnicity. The questions were designed as scaled enquiries where the 
respondents were asked to rate the concepts on a scale of 1-5 from strongly disagree to 
strongly agree, the middle or 3 being the neutral response .These sections were devised in 
line with the two pre-determined research questions. The responses were analysed using the 
SPSS version 20 platform. The responses were analysed in detail so as to present a complete 
picture of the data gathered from the participants.  
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Fig No.3: Segmentation of questions in the survey questionnaire 
5.4.1 Understanding the meaning of integration- research question 1 
The first set of quantitative data was aimed at finding an answer to research question 1, that 
is, the meaning of racial integration as understood by students studying in this institute. There 
were seven questions in the survey questionnaire which explored the meaning of the word 
integration as interpreted by the students. Each enquiry of the questionnaire is explained in 
detail along with the findings so that conclusions can be drawn based on the analysis of the 
data. 
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5.4.1.1 Notion of the word integration 
Notion of the word integration for the first time: The very first survey enquiry was 
GHVLJQHG WR HYDOXDWH WKH OHYHO RI DZDUHQHVVRI WKHZRUG µLQWHJUDWLRQ¶7KH VXUYH\TXHVWLRQ
was designed to enquire that students had not heard RIWKHZRUG³LQWHJUDWLRQ´RIWKH
students strongly disagreed (n= 121) and 29.2% disagreed (n=85). 53 students took a 
µQHXWUDO¶ VWDQG  DQG WKH UHVW WKDW LV  DJUHHG  DQG  VWURQJO\ DJUHHG
(n=10). The results show that a majority of the students, that is 70.8% (n=206), were aware of 
WKH ZRUG µLQWHJUDWLRQ¶ ZKHUHDV  WRRN D QHXWUDO VWDQG $PLQRU  RI WKH VWXGHQWV
(n=32) agreed that they were hearing the word integration for the first time.  
Comparing the data generated from responses by international students vis a vis the local 
students one finds that there is not much difference and both local and international students 
are aware of the word integration, having heard the word in the past. 
Meaning of the word integration: The second survey enquiry was designed to enquire if 
VWXGHQWV DVVRFLDWHG LQWHJUDWLRQ ZLWK ³WRJHWKHUQHVV DQG KDUPRQ\´   RI WKH VWXGHQWV
agreed (n=129) and 11% of them (n=32) strongly agreed to the meaning ascribed. Again a 
large number of students, that is 32.3% (n=94), chose to remain neutral. A small number of 
students, 4.8% (n=14) strongly disagreed and 7.2% of the students (n=21) disagreed. The 
results show that nearly half the population, that is 44.3% and 11% of the students, knew the 
meaning of the word integration and almost half of the participants, 32.3% , 7.2% and 4.8% 
taken together, that is, 44.3% of the students, either were not sure of the meaning of the word 
or in all probability did not know the meaning at all. One participant did not answer the 
question at all, and this accounts for the 0.3% missing in the data. This result shows that the 
first step towards promoting integration would have to be creating a notion of the word and 
inculcating an understanding of its meaning and the values it stands for, especially for the 
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ones who were unsure of the meaning or probably did not know the meaning of the word, 
integration.  
Personal significance attributed to the word integration: This enquiry was designed to 
judge whether the students are actually interested in the concept of integration and whether 
the notion holds any significance to their lives. Here also there was no clear majority either 
agreeing or disagreeing with the question. While 15.1% (n=44) strongly disagreed and 34.7% 
(n=101) disagreed, making it 49.8% of the students disagreeing. The rest, 49.1% of the 
students either chose to remain neutral (n=106) or strongly agreed (n=8) and 10% of the 
students (n=29) agreed that the word integration has no significance in their lives. One can 
deduce from the result that while for almost 50% of the students the notion of the word 
µLQWHJUDWLRQ¶ ZDV VLJQLILFDQW WKH RWKHU KDOI RI WKH VWXGHQWV WKDW LV  HLWKHU UHPDLQHG
neutral or clearly stated that integration does not hold any significance for them. Three people 
did not state their opinion at all, and this accounts for the 1% missing in the data. 
The data gathered from the international students shows that out of 22 students 18 of them 
either disagreed or remained neutral. This in all probability shows their interest in integration 
and their willingness to learn, which can be considered as positive sign for any university that 
is trying to foster the values of integration, further research can be undertaken to explore this 
dimension. 
Interest in exploring and understanding integration in the Malaysian context: The 
University of Nottingham in Malaysia to some extent reflects socio-cultural ethos of the 
country and with that attaches a similar significance to the notion of integration. The current 
Malaysian government is striving to create a spirit of oneness (One Malaysia or Satu 
Malaysia) and has embarked upon several programmes and policies at Governmental level to 
encourage this spirit of oneness (Hitam, 2007 This survey was also focused on discovering 
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whether the students were interested in understanding the meaning of integration as reflected 
in the Malaysian context. To this enquiry, 5.2% of the students strongly disagreed (n=15) and 
8.6% disagreed (n=25) with the statement.  
In contextualizing WKH VWXG\ VHH &KDSWHU  6HFWLRQ  ZH QRWH WKDW WKH ³FRQFHSW RI
LQWHUQDWLRQDOL]DWLRQVKRXOGLGHDOO\OHDGWRDUHFLSURFDOH[FKDQJHRIQDWLRQDOFXOWXUHDQGLGHDV´
(Jiang 2010, p. 348). Yet, this is not often achieved as can be seen in the case of the samples 
LQWKLVLQVWLWXWLRQ7KHGDWDVKRZVWKDWVWXGHQWVRXWRISDUWLFLSDQWVFKRVHµQHXWUDO¶DV
they were probably indifferent to understanding the significance of the concept of integration 
and its relevance in the Malaysian context. Comments in tKH VXUYH\ IRUPV VXFK DV ³the 
presence of international students makes no difference to me as I only mix with Malaysian 
friends, furthermore they stick with people from their own country as well´)RUPQR
also highlight the same issue .This issue possibly is underscoring the importance of the 
induction programme of the University,  and thus may be showing the need for cultural 
induction so that students can gain a general understanding of the culture of Malaysia which 
would serve them well during their stay in this country, ranging from 1-3 years at an average. 
If students fail to understand and appreciate the Malaysian context, it would be an arduous 
task to integrate local and international students as international students would fail to realize 
that in Malaysia the main ethnicities dwell in harmony and Malaysia celebrates the spirit of 
multi-culturalism in all respects, the possibility of such an issue can be mitigated by 
undertaking a new dimension of study. 
5.4.1.2 The concept of internationalisation 
The next two enquiries in the survey were designed to explore the concept of 
internationalisation and its interpretation by the students. Most students enrol in this 
XQLYHUVLW\EHFDXVHWKLVLVDQLQWHUQDWLRQDOXQLYHUVLW\ZKLFKHVSRXVHVDVWURQJ³Students from 
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PRUH WKDQ  QDWLRQV FKRVH WR DWWHQG 1RWWLQJKDP¶V 8. FDPSXV LQ -11, boosting 
international numbers to more than 8,000; with over 8,000 studying at our campuses in 
0DOD\VLD DQG &KLQD´ (Internationalisation: Knowledge without borders: Supporting the 
university plan 2010-2015, pg. 5). The presence of a large number of international students 
also coincides with the large influx of foreign students to Malaysia due to the 
internationalisation policy of the Malaysian government which states that the 
³Internationalisation policy for higher education in Malaysia is an operational policy, which 
aims at accelerating the inflow of international students to150, 000 by 2015 and 200, 000 by 
2020´,QWHUQDWLRQDOLVDWLRQSROLF\RIKLJKHUHGXFDWLRQLQ0DOD\VLD011, pg. 8). 
Familiarity with the internationalisation concept within university programmes: This 
enquiry was designed to find out whether the students are familiar with the concept of 
µLQWHUQDWLRQDOLVDWLRQ¶ DQG DUH DZDUH RI WKH SROLFLHV FUDIWHG E\ WKH XQLversity towards 
µLQWHUQDWLRQDOLVDWLRQ¶5HIHUULQJEDFNWR&KDSWHUDWWHQWLRQLVGUDZQWRDTXRWHIURP$UXP
and Van de Water (1992) defining internationalisation as multiple activities, programmes and 
services related to international studies, international educational exchange and technical 
cooperation. The students, being a part of a global university, should be aware that 
internationalisation consists of every systematic effort aimed at making higher education 
responsive to the requirements and challenges related to the globalization of societies, the 
economy and labour markets (Van der Wende, 1997). Data revealed that 4.1% (n=12) 
strongly disagreed and 17.9% (n=52) disagreed with the survey question, which shows that 
21.9% of the students were not familiar with the policy on internationalisation. Again we 
have a large number of students, 32.3% (n=94), who chose to remain neutral, without 
agreeing or disagreeing with the statement. 36.4% agreed (n=106) and 8.2% strongly agreed 
(n=24), which makes a total of 44.6% students agreeing that they are aware of the policies of 
internationalisation. Referring to the data gathered for international students, out of 22 
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students12 students disagreed or remained neutral regarding the policies of 
internationalization, that is, more than 50% of the international students participating in this 
survey. A large number of Chinese Malaysian students, 99 out of 149 students also disagreed 
or remained neutral implying that they are probably unsure about such concepts in the 
university programmes.  
The concept of internationalisation means cross border travel: This question was a 
continuation of the previous statement. This question states that the word internationalisation 
means the cross border travel of students in pursuit of higher education. Although the 
meaning ascribed here is a uni-dimensional one, the sentence was so framed to judge the 
understanding of the students regarding the concept of internationalisation.  1.7% strongly 
disagreed (n=5) and 13.1% disagreed (n=38) implying that they are not familiar with the 
concept of internationalisation and had failed to comprehend its meaning. 41.2% of the 
students agreed to the meaning ascribed here (n=120) and 7.6% strongly agreed to the 
meaning (n=22), indicating that 142 out of the 291 participants understood the concept of 
internationalisation, accounting for almost 50% of the total number of participants. No 
significant difference was viewed in this case between international and local students. 
The concept of integration is an integral part of internationalisation: This enquiry was 
devised to explore further information on integration and internationalisation. Participants 
were asked whether integration is an integral part of internationalisation. 1.7% of the students 
(n=5) strongly disagreed and 6.5% of them (n=19) disagreed. 47.8% students chose not to 
express their opinion. A total of 44% of the students agreed (n=128). On analysing the data 
one finds that the 13 out of the 22 international students agreed to the sentence and so did 11 
Malay and 6 Tamil or ethnic Indian students. This shows that the students have a fair 
understanding of the concept of integration and its relation to internationalization. At this 
point it can be noted that if we were to combine the number of Chinese Malaysian students 
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who disagreed or remained neutral, the number would add up to 98. Again referring back to 
the context of the study, it suggests that the differential treatment and the presence of 
dominant and dominated group members has an impact on the attitude and perception of the 
VWXGHQWVZKREULQJWKHVHµLQSXWV¶$VWLQDORQJZLWKWKHPWRWKHLQVWLWXWLRQRIKLJKHU
HGXFDWLRQLPSDFWLQJRQWKHLUEHKDYLRXUGXULQJWKHLUVWD\LQWKHXQLYHUVLW\³,WLVXQGHUWKHVH
kinds of aspects and layers of ethnicized education policies that Malaysian students negotiate 
WKHLUUHODWLRQVZLWKRWKHUVWXGHQWV´+ROVWS 
5.5 Qualitative data collection 
This section of the chapter deals with the qualitative data collection with respect to research 
question 1 - finding the meaning of the term integration as interpreted by students and staff of 
the university. This process began with inductive reasoning, during the process of which 
themes and categories emerged from the data collected.  
5.5.1 Findings of the qualitative themes with reference to research question 
1- the meaning of the term integration 
The first research question was aimed at finding out the meaning of racial integration as 
understood by university workers and students studying at the University of Nottingham, 
Malaysia campus. Several themes were generated from the analysis of the qualitative 
interviews and these are discussed in the following sections. 
Theme - Building mental compatibility at work 
The very first theme that was generated from the qualitative interviews was that of building 
mental compatibility at work. This theme was generated as a component of the first research 
question exploring the meaning of racial integration.  In relation to workplace mental 
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compatibility, the respondents expressed the following key issues: people of different cultures 
working together, collaboration with people of other ethnicities, cooperation with co-workers, 
mingling freely and social interaction at the workplace. 
One of the first people to be interviewed was Ms. Sashi Kulasingam who works at the 
JUDGXDWH VFKRRO DV DQ DGPLQLVWUDWRU ³For me integration is about many different people, 
many different cultures, coming together, and diversity and how people manage to cope in 
that culture and of course working hand in hand in collaboration, all those kind of sort of 
thing and I guess integration means trying to get all those people to synergize whatever they 
do´$VLPLODUUHVSRQVHZDVH[SUHVVHGE\0V*D\DWULZKRZRUNVDVDVWXGHQWRIILFHU ³in 
my idea would be connection between people, maybe I am interpreting in the right way, but 
for me, it is like, the integration means connection between groups of community´$QRWKHU
staff member, Mr. Raj from the same department gave the meaning of integration as³Wo me 
LQWHJUDWLRQ ZRXOG PHDQ WKH DELOLW\ IRU DQ\RQH« D PDWWHU RI UDFH FXOWXUH FRXQWU\
FUHHG«« WR EH DEOH WR JHW DORQJ EXW DW WKH VDPH WLPH WR EH DEOH WR UHVSHFW HDFK RWKHU¶V
beliefs´7KHVHWKUHHLQWHUYLHZHHVDUH0DOD\VLDQVDQGEHORQJWRWKHVDPHHthnic group. It is 
evident from their narration that their beliefs and values tend to be similar at one point and 
much influenced by the propaganda of the Malaysian government to build an equitable 
society. Although mental compatibility at work was a recurrent theme, to an extent it seemed 
to be tutored or maybe they were expressing their inherent desire for an ideal working 
condition where they would receive empathy and display compatibility between co-workers 
from different ethnic groups.  
The recurrent idea under this theme was to draw connections at a mental level between 
friends, colleagues and co-workers to work together and ensure harmony and cooperation. 
While interviewing Ms. Samatova it was found that students also believe that the word 
integration VWDQGVIRU³EHWZHHQ«EHWZHHQ«GLIIHUHQWVWXGHQWVIURPGLIIHUHQWHQYLURQPHQWV´
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Again this was an expression of an ideal college environment as it ought to be, but not 
necessarily what it is. 40% of the students in this University are international students from 
different countries, and the staff engaged in administrative areas of work as well as the 
teaching faculty come from different ethnic groups, differing in their native language, 
religion and ethnicity. Both staff and students have preconceived notions about the meaning 
of the word integration which, according to them, is working together, not only in terms of 
close physical proximity but also in terms of building bridges between individuals so as to 
develop mental compatibility where they respect eaFKRWKHU¶VFXOWXUHH[SUHVVWKHLURSLQLRQV
freely without any coercion and ensure maximum social interaction to foster optimal 
LQWHJUDWLRQ$WWKLVMXQFWXUHDWWHQWLRQLVGUDZQWR$OOSRUW¶VVRFLDOFRQWDFWWKHRU\ZKLFK
has been cited quite extensively in the literature review. One of the four conditions mentioned 
by Allport is equal status for all. In this university, whether it is an enrolled student or a staff 
member, everyone is given due respect and enjoys equal status. No privilege is given to any 
particular religion, creed, gender or ethnic group. In a scenario where every individual enjoys 
equal status, most of the members of the university have made conscious efforts to bridge the 
gap between different ethnic groups. There are exceptions as well. Dr. Hussain Ali who is 
associated with the university in a senior position differs from this view of integration and 
H[SUHVVHVDFULWLFDOYLHZSRLQWZKHQKHVWDWHV³actually we have 73 nationalities here and a 
home community which in itself has different ethnicities. Most tend to keep to their own 
communities and while we look after their academic interests and provide them teaching and 
educational provision, we are not as good as we should be in providing a mechanism to build 
an international community´  Dr. James Cook, also a faculty member, when asked about his 
PHDQLQJ RI WKH WHUP LQWHJUDWLRQ ZLWK UHIHUHQFH WR WKLV XQLYHUVLW\ VDLG ³The reputation of 
University of Nottingham within Malaysia among some of the social scientist, whom I know, 
is that of a racist organization. It is a racist organization, in 12 years of its existence it has a 
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management board that contains no Malaysians and it belongs to white middle class UK 
educated people´  %RWK VHQLRU IDFXOW\PHPEHUV SUHVHQWHG WKHLU FULWLFDO YLHZSRLQWVwhich 
ZHUHDIDUFU\IURPWKHLGHDOSLFWXUHRIZKDWLWRXJKWWREH'U&RRN¶VUHIHUHQFHWRDµracist 
RUJDQL]DWLRQ¶ reflects what has been stated earlier, that in the Malaysian context the 
foundation of society has been built on colonial categorizations which impact on fostering 
ERQGVEHWZHHQHWKQLFJURXSV$FULWLFDOYLHZFRXOG IXUWKHUJR WRH[SODLQ WKDWDQRXWVLGHU¶V
view has been taken remotely to form these policies on integration without engaging in 
SURSHU VWDNHKROGHUV¶ GLDORJXH ,W LV LQGHHG D IDOODF\ to suggest that the literature on policy 
formulated in the UK referred to in the previous chapters is applicable to all the campuses. 
No two cultures are alike and cultural sensitivity has not been taken into consideration as was 
evident from the quantitative data where most of the students expressed apathy towards 
understanding the Malaysian concept of integration. As the data shows these were mainly the 
international and the Chinese Malaysian students who failed to view themselves as a part of 
the entire system of integration. 
Theme - Respecting others equally  
The second theme that was derived while exploring the meaning of the word integration was 
that of respecting others equally. While interviewing student Sukumar, the theme of 
respecting others becamH HYLGHQW ³coming to a whole, coming to an understanding things 
and acting more maturely, acting, acting like you know, being like a real gentleman. Integrity 
is like; a person with integrity is like, someone who is like a gentleman, you know, a 
gentleman is someone who respects and who makes sure that everyone around him is as 
FRPIRUWDEOH DV KLPVHOI 6R WKDW¶V ZKDW , JHW WKDW¶V P\ LGHD RI DERXW LQWHJUDWLRQ´ 7KLV
student narrated incidents where he and his friends were harassed and insulted by people 
belonging to other ethnic groups. For him integration means treating people with respect 
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which for him, is lacking both on campus and off campus. He expressed his anger and 
IUXVWUDWLRQ DW QRW EHLQJ WUHDWHGZLWK GLJQLW\ QRW EHLQJ WUHDWHG µOLNH D UHDO JHQWOHPDQ¶ +H
expects more maturity and understanding from his co-students and the community outside the 
campus. He prefers to share rooms with students of his own ethnic group, who have come 
from his own country, as that cocoon gives him a feeling of safety and security which he 
finds lacking in general. 
Mr. Samy who has been associated with the university for almost a decade echoes the same 
WRQHZKHQKHVD\V³Integration refers to the inter-FXOWXUDODVSHFWVWKHVWXGHQWV¶H[SHULHQFH
on campus whereby they are free to mingle about without any fear or without having any 
inferiority complex. Just this is the whole idea of integration, without any feeling of 
inferiority complex, and the university must be seen providing opportunities and channels of 
students to integrate and assimilate, that is the most important idea of integration.´ 0V
$UXQD DQRWKHU DGPLQLVWUDWLYH VWDII PHPEHU SXWV LW DV ³It is always about adapting to 
different, different area, different people with different mind sets, different thoughts, different 
kind of each and everything is different, so we just try to blend in and try to be, put ourselves 
in their shoes, ok? In that sense as we are here to help them, so we have to play the 
UROH«´These excerpts from two interviews appear to be reassuring where the campus 
HQYLURQPHQW LV FLWHG DV VDIH D SODFH µZKHUH WKH VWXGHQWV DUH IUHH WRPLQJOHZLWKRXW IHDU¶
Referring to the interviews with international students from Sri Lanka or Africa one finds that 
these assurances may hold little or no value when students fail to receive the desired respect 
from their fellow students. 
As mentioned in the previous section this theme also reflects one of the four conditions 
suggested by Allport (1954), equal status, and this condition of equal group status was 
stressed.  Most research supports this as it is important that both groups perceive that they are 
of equal status and expect respect from each other in any given situation (Cohen & Lotan, 
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1995; Cohen, 1982; Riordan & Ruggiero, 1980; Robinson & Preston, 1976).  In spite of 
having the equal status of being enrolled as students of the university, the international 
students, as is evident from the quantitative and qualitative data, have received differential 
treatment as far as tuition fees, accommodation or study groups are concerned as will be 
shown in the subsequent sections of this chapter. This theme was derived from underlying 
codes such as acting maturely, no feeling of inferiority, respecting others, understanding each 
RWKHUUHVSHFWLQJHDFKRWKHU¶VYLHZVZKLch again could be seen as an ideal situation desired 
by both staff and the student community. 
Theme -Learning new things from each other 
The third meaning that was attributed to the word integration by the research participants was 
learning new things from each other. Ms. Aziz explained that to her the word integration 
holds  special significance as she had benefitted through exchange of knowledge with other 
staff members and even at times from the students. Integrating to her is a new learning 
experience: ³if we have integration and things because sometimes for the students, because 
ZHIRUWKHVWDIIDOVRWKHUHLVVRPHWKLQJOLNH«\RXFDQFKDQJH\RXUNQRZOHGJHWRWKLVSHUVRQ
to this person to do that all these things, sometimes we thought we know the things, 
VRPHWLPHV OLNH«IRUPHOLNHDFFRXQWLQJHYHU\WKLQJEXWZHKDYH LQWHJUDWLRQVRPHWKLQJ OLNH
that, we can get the new things, the new updates and maybe we can. We also can channel our 
knowledge what we have to the other person to another person. It is same thing to the student 
also, because for us maybe sometimes the students they have not realized that something like 
integration, they say Oh! I know everything. When we have integration we open our minds, 
accept whatever new things come to get something better than before´ ,QWHJUDWLRQ LV DQ
enriching experience for Ms. Aruna who has been working as a staff member with the 
XQLYHUVLW\IRURYHU\HDUV³Integration would mean working together and trying to learn the 
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different ethics and different stuff concerning the particular area, any area that you may be 
LQ«, ZRXOG WKLQN WKDW LW LV LQWHJUDWLRQ KRZ ZHOO \RX FDQ FRSH ZLWK LW«´ The learning 
experience through collaboration with members of other groups was also reflected in the 
opinion voiced by student Ms. Samatova who feels that her assignments were enriched by the 
inputs that she  received from other group members belonging to different ethnic groups who 
KDG ZRUNHG WRJHWKHU LQ GLIIHUHQW FDSDFLWLHV IRU WKH EHWWHUPHQW RI WKH JRDO ³to me this 
experience appearVDIWHUD\HDU«DIWHU«ZHPDNHDSURMHFWZLWKGLIIHUHQWVWXGHQWVHVSHFLDOO\
if you are working in a group work and you have to collaborate with them you have to have a 
good result´ 7KLV WKHPHZDVVXSSRUWHGE\FRGHVVXFKDVH[FKDQJLQJDQGDFFHSWLQJLGHDV
adapting to new conditions and people, adopting new features, learning things about other 
cultures and bringing together diverse cultures. Learning from each other as members of 
diverse groups, working with each other towards a common goal is also evident in the 
RSLQLRQH[SUHVVHGE\IDFXOW\PHPEHU'U.KDQ³in my opinion integration means if you are 
looking at the, if you talk in the context of education for example, you are looking at the 
features coming from the outside world and try to adopt those systems in your current 
environment and trying to integrate the best of the features, not like taking anything as its 
own but by looking at all the best features and trying to integrate with the new current 
systems and if it is beneficial utilize it for your own future growth and development´ 
5.6 Quantitative findings with reference to research question 2- on student 
and institution related practices to implement integration 
Research question 2 dealt with student and institution related practices aimed at 
implementing optimal integration in the university. The research participants were asked 
questions that were related to classroom study, the curriculum, food, co-curricular activities, 
housing and interaction with peers from diverse racial groups. The following section 
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discusses the quantitative findings related to these questions and the interpretation of the 
findings. 
5.6.1 Programmes promoted by the university aimed at integration 
Integration programmes at the university: This enquiry was designed to elicit information 
RQ VWXGHQW¶V DZDUHQHVV RI WKH SURJUDPPHV SURPRWHG E\ WKH XQLYHUVLW\ DQG DLPHG DW
integration. The data shows that a total of 23.4% of the students were not aware of any 
programmes promoted by the university in order to achieve integration among the students. 
29.9% of the students (n=87) agreed and a small number of students, 2.1% (n=6), strongly 
agreed, which means that only a total of 32% of the students were aware of the programmes 
promoted by the university. The data (n=16) shows that the programmes have not been well 
promoted by the university amongst international students or that they probably have failed to 
create much impact on international students. A similar pattern of response is noted amongst 
Chinese Malaysian students (n= 110), who said that they were either not aware of the 
programme or remained neutral.  
The University provided information on integration during our induction programme: 
The next survey enquiry was a continuation of the previous question. Having asked the 
students whether they were aware of the programmes promoted by the university in relation 
to integration, the next question asked was whether they were informed about such 
programmes during their induction. 3.8% of the students strongly disagreed (n=11), and 
27.8% of the students (n=81) disagreed, making it a total of 31.6% students disagreeing that 
they were told about such programmes during their induction. A miniscule number, 1% (n=3) 
strongly agreed and 25.4% (n=74) agreed to the statement, making it a total of 26.4% 
students (n=77) agreeing that they had heard about such programmes during their induction. 
The induction period is crucial for university students because this is when they are made 
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aware of the diverse cultures that exist in the campus. Totalling the number of students 
disagreeing to the statement and the number of students remaining neutral, it was apparent 
that a large number of students, consisting of 73.2% of the total participants, either disagreed 
or were in all probability unsure about the information on integration that they received 
during their induction.   
A large number of international students, that is 77.1%, remained neutral or disagreed with 
this statement. The pattern again was similar to the responses of the Chinese Malaysian 
students where 69.1% of the students remained neutral or disagreed. Having viewed the result 
one can probably conclude that a large number of international and Malaysian Chinese 
students appeared to be apathetic towards programmes conducted on integration and had a 
tendency to remain polarized, not finding it necessary to integrate, further research needs to 
be conducted to find conclusive evidence for this claim. 
5.6.2 Impact of integration on students 
The next few enquiries in the survey questionnaire had a direct bearing on the students. The 
students were asked about their awareness of the benefits of being a well-integrated student 
community and the impact integration has on their academic and personal lives. 
Polarization of students and academic outcomes: The first question to this effect was a 
direct question which asked the participants whether polarization in the campus has a 
detrimental effect on the academic outcomes of the students. 2.1% of the students (n=6) 
strongly disagreed, 10% of the students (n= 29) disagreed whereas 33.3% of the students 
(n=97) agreed and 10% of the students (n=29) strongly agreed. Again a large number of 
students 44.7% (n= 130) did not express their opinion.  
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The data gathered from the earlier two survey questions may suggest to the readers that 
possibly the students are not aware of the benefits of integration and hence their level of 
involvement in integrative practices is minimal, especially the international and Chinese 
Malaysian students. Yet, the data generated from this particular question reveals that 43% of 
the total participants were aware of the negative effects of polarization of students and 
believe that such segregationist tendencies will have a detrimental effect. Here the 
international students are in agreement with the Chinese Malaysians or the local students. 
Integration of students in campus life helps them to become better citizens: The next 
enquiry was on the benefits of integration and its effect on students. The question asked was 
general in nature as to whether integration in their campus life helps students become better 
citizens. Only a small fraction of 1% of the students (n=3) strongly disagreed and 6.9% of the 
students (n=20) disagreed, making it a total of 7.9% disagreeing that integration in campus 
life make the students better citizens. A large number of students, 52.2% (n=152) agreed and 
11% of the students (n=32) strongly agreed, making it more than half the population of the 
participants, that is 63.2% of the students agreeing to the statement. The data clearly reveals 
that an overwhelming majority of the students, both local and international, realize the benefit 
of being well integrated students and the impact that integration has on them even after they 
complete their studies in the university. A graphical representation of the data very clearly 
shows that a majority of the students agree with the question posed to them on the benefits of 
integration. 
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Fig No. 4: Integration of students in campus life helps them to become better citizens 
Integration leads to a feeling of solidarity among students: The next enquiry was also 
directed at the benefits of being in a well-integrated university. This was also a general 
question and was not related to their actual experience on campus. Participants were asked 
whether integration leads to a feeling of solidarity amongst students. Only 1% of the students 
(n=3) strongly disagreed and 11.3% (n=33) disagreed. 36.8% of the students chose to remain 
neutral (n=107) and the rest of the students, 42.3% agreed (n=123) to the statement and 8.2% 
strongly agreed to the statement (n=24) making it a total of 50.5% of the participants 
agreeing that integration does lead to a feeling of solidarity amongst the students. In this 
particular question both local as well as international students agreed that integration would 
certainly increase their solidarity. The data also shows that 36.8% students were probably 
indifferent to the question. 
University led programmes on integration help to minimize feelings of alienation in 
class: The survey question that was posed to the participants asked whether university led 
programmes help in reducing the feelings of alienation in a class. This question asked the 
students whether intervention of higher authority is needed to integrate the students and bring 
the diverse ethnicities closer. This question stemmed directly from the literature review and 
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summarizes one of the four condition specified by Allport for achieving optimal integration 
amongst students. The question was again general in nature and did not relate to the 
experience of the student while studying in the university. The data shows that only 2.7% of 
the participants (n=8) strongly disagreed and 10% of the students (n=29) disagreed to the 
statement. 27.8% of the students (n=81) remained neutral whereas a majority of the students 
agreed to the statement. 50.5% of the students (n=147) agreed and 8.2% of the students 
(n=24) strongly agreed. The data shows that 58.7% of the students believe that intervention 
by higher authority, in this case programmes led by the university, will have an impact on 
student integration and will help reduce feelings of alienation amongst students in classroom 
situations.  
 
Fig No.5: University led programmes on integration help to minimize feelings of 
alienation in class 
Again the data did not reveal any disparity in responses received from local or international 
students. The students in general without any group or any exception in ethnicity supported 
intervention from authority in the class room scenario to foster integration. 
Mixing students of different racial backgrounds affects academic learning: This enquiry 
DJDLQZDVQRWDGLUHFWTXHVWLRQ UHODWLQJ WR WKHVWXGHQW¶V LQYROYHPHQW LQ WKHXQLYHUVLW\7KH
question states that mixing of students from diverse racial background affects their academic 
learning. 6.9% of the students strongly disagreed (n=20) and 26.1% of the participants 
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disagreed with the statement (n=76) while 25.1% of the students remained neutral (n=73). 
32.3% of the students (n=94) agreed and 9.6% (n=28) strongly agreed with the statement. A 
large number of international students, 50% of them, agreed that mixing of ethnicities will 
have an effect on their academic output. 67% of the total participants confirmed their belief 
that mixing of ethnicities affects their learning or were uncertain about it.  
Mixing of students of different racial backgrounds leads to socio-cultural problems: 
This enquiry in the survey questionnaire was also general in nature. It asked the participants 
whether mixing of diverse ethnicities leads to socio-cultural problems. 9.6% of the students 
(n=28) strongly disagreed, and 38.8% (n=113) disagreed, making it a total of 48.4% students 
disagreeing that mixing of ethnicities will create socio-cultural problems in the university. 
28.2% remained neutral (n=82), 18.6% of the students agreed (n=54) and 4.5% of the 
students (n=13) strongly agreed.  
Programmes on integration will help minimize hostility among students: This enquiry is 
a direct statement that says programmes on integration help minimize hostility amongst 
students. The data shows that 2.1% of the students (n=6) strongly disagreed, and 7.6% of the 
students disagreed (n= 22). 36.4% of the students remained neutral (n=106) while 46.4% of 
the students agreed to the statement (n=135) and 6.5 % strongly agreed (n= 19). The data 
shows that half the population or 52.9% of the participants are convinced that programmes 
organized to foster integration amongst students will help in minimizing hostility among 
diverse racial groups. There were no difference of opinion between international and local 
students and both the groups believed that programmes conducted by the university on 
integration will minimize the level of hostility between both the in and out group of students. 
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5.6.3 Integration related visual clues and messages  
The next set of questions investigated the awareness of the students regarding visual clues on 
campus that promote integration and the awareness of students regarding policies and 
literature on integration found in the student handbook, websites and other media of 
communication. 
Visual cues and images in the campus acknowledging the integration of students: This 
enquiry was directed at the numerous efforts undertaken by the university towards seeking 
optimal integration amongst students. Students were asked whether they had noticed visual 
cues and images that exist in the campus regarding the integration of students. 3.1 % strongly 
disagreed (n=9) and 12% of the students disagreed (n=35). The number of students agreeing 
was 43.3% (n=126) and 6.2% strongly agreed (n= 18). 35.1 % of the students (n=102) did not 
express their opinion. The data shows that almost half the population that is 49.5% of the 
students, agreed that the university had used several visual cues and images that promote and 
propagate integration amongst students, whereas the other half of the students remained 
neutral in their opinion or disagreed with the statement 
Policies in the university promoting multi-cultural understanding: The data gathered for 
this enquiry revealed that 43.3% (n=126) agreed to the statement and 6.2% of the students 
strongly agreed to the statement (n=18). A small percentage of 3.1% (n=9) strongly disagreed 
and 12% of the participants disagreed (n=35). 35.1% of the students remained neutral 
(n=102). The data reveals again that nearly half the participants, 49.5% of the students, were 
aware of the policies the university had formulated to promote multi-cultural understanding 
amongst them. In this case both local and international students agreed to the statement and 
did not differ in their opinion.  
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The UNMC campus provides an environment for free and open expression of ideas: In 
keeping with the environment provided by the university to support and promote integration, 
the next enquiry in the questionnaire was directed towards the students and asked them 
whether the campus provided an environment that was conducive to free and open expression 
of ideas and opinions. Only 3.1 % of the students (n=9) strongly disagreed and 5.2% of the 
students (n=15) disagreed. The data reveals that a vast majority of the students, that is, 57.4% 
agreed (n=167) and 12.4% (n=36) strongly agreed.  
The messages of integration are well communicated in our websites: This enquiry was 
directed towards the participants to find whether they have accessed the university website 
and found matter pertaining to the integration of students. The question states that messages 
RILQWHJUDWLRQDUHZHOOFRPPXQLFDWHGLQRXUZHEVLWH,QWKLVFDVHµRXU¶PHDQVWKHXQLYersity 
the students belong to. 3.8% of the students strongly disagreed (n=11) and 13.7% disagreed 
(n=40). A large number of students, more than half the population consisting of 53.6% 
remained neutral (n=156), and it appears that they were either uncertain of their answer or 
chose not to express their opinion in a matter that they thought could be controversial or 
antagonize authority. 24.7% of the students agreed (n=72) and 3.4% of the students strongly 
agreed (n=10). No clear majority was revealed in the data. Again in this question the data 
shows that both international and Chinese Malaysian students responded similarly. 67% of 
the international students remained neutral or disagreed and similarly, 76% of the Chinese 
Malaysian students remained neutral or disagreed. Repeated similarity of response with 
international students shows that even local Chinese students who are Malaysian are probably 
feeling alienated and were apathetic towards encouragement of integration in the campus. 
The messages of integration are well written in handbook and other tools of 
communication: In continuation, the next enquiry asked the students whether they were 
aware of messages of integration which are well communicated in their handbook and other 
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tools of communication, meaning websites, posters and social media sites. 3.8% of the 
students strongly disagreed (n=11) and 17.5% of the students disagreed (n=51). A small 
percentage of 2.1% (n=6) strongly agreed and 16.5% agreed to the sentence (n=48). A large 
number of students remained neutral, 59.1% (n=172). Drawing inferences from the 
qualitative interviews the students were possibly indifferent to the messages of integration or 
LQWHJUDWLRQSROLFLHVPHQWLRQHGLQWKHXQLYHUVLW\¶VWRROVRIFRPPXQLFDWLRQ 
5.6.4 Integration and the wider off-campus community 
The University of Nottingham has a large population of international students who stay off 
campus in neighbouring areas around the campus. These students interact with the local 
community on a daily basis for food, housing and other basic amenities. Treatment meted out 
to these international students by the local people does create an impact during their stay in 
Malaysia and becomes a part of their environment. As Astin (1993) states in his I-E-O model, 
the community outside the campus also plays a part in relation to achieving optimal 
integration. In order to explore the situation two questions were posed to the students in the 
survey questionnaire and the findings are discussed below. 
Non-FDPSXV FRPPXQLW\¶V DFFHSWDQFH RI LQWHUQDWLRnal students: Having asked the 
students about the programmes undertaken by the university, this survey enquiry now 
focused on the community outside the university campus. Students were asked whether the 
community residing outside the campus was hostile towards international students. While 
2.1% of the students (n=6) strongly disagreed, 25.4% of the students (n=74) disagreed. 39.9% 
of the students remained neutral. As shown by the demographic details of the sample, the 
majority of the students are local and hence chose not to comment on a question that might be 
directed at the international students. 27.1% of the students agreed to the statement (n=79) 
and 5.2% of the students strongly agreed to the statement (n=15). Thus a total of 32.3% of the 
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students agreed that the outside community is hostile towards international students. Out of 
291 participants only 21.3% of the students are international students (n=62), which means 
that some of the local students who stays in and around the campus area also acknowledged 
that students may have been subjected to hostility expressed by the community outside the 
campus. The data generated from international students, reflected in the qualitative theme 
VKRZV WKH VWXGHQWV¶ GHVLUH IRU PXWXDO UHVSHFW DQG VKDULQJ RI NQRZOHGJH and perhaps 
understanding the culture of the locals. The University of Nottingham, UK campus does 
HQFRXUDJHH[FKDQJHRIFXOWXUH WKURXJKµKRVW¶SURJUDPPHV3HUKDSVVXFK LQLWLDWLYHVQHHG WR
be implemented in the Malaysian campus as well. 
Non-campus based support for adjustments to the new environment: This enquiry is 
diametrically the opposite of the one posed before. In this question the students were asked 
whether they had received help and support from people outside the campus which has made 
them feel at home. 2.7% of the students strongly disagreed (n=8) and 22% disagreed (n=64). 
41.9% of the students remained neutral (n=122) as the majority of the students are local and 
this question may not have been applicable to them. 68% of international students disagreed 
or remained neutral showing that they might have not received much help from the 
community outside, also the previous question had already shown that 77% of the 
international students consider the community outside the campus to be hostile. These two 
points become valid when the researcher suggests recommendations that are based on the 
outcomes of this study. 
5.6.5 The wider environment ± Malaysia chosen as a country for higher 
education 
7KHQH[WVHWRIVXUYH\TXHVWLRQVH[SORUHGWKHVWXGHQWV¶DZDUHQess about Malaysia in relation 
to integration. Two questions in the questionnaire attempt to find out why Malaysia was 
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chosen as the country in which to pursue higher education. In the subsequent section the 
findings regarding these questions are analysed. 
0DOD\VLD¶V VWURQJ DJHQGD IRU LQWHJUDWLRQ DV DQ DWWUDFWLRQ Moving away from a micro 
level this question addresses broader issue. Students were asked whether the Malaysian 
government actively promotes integration and if this was what had made them choose this 
country as a preferred destination for higher education. It is significant to note that for the 
first time the data shows a large percentage of students strongly disagreeing with 11.3% of 
the total sample (n=33) strongly disagreeing and 21.3% disagreeing (n=62). Hence nearly 
one-third of the participants, a total of 32.6% of the students disagreed. It seems a large 
number of students chose not to comment and remained neutral, the number of students who 
chose to remain neutral amounted to 48.1% (n=140).  This could probably be attributed to the 
fact that either they area apathetic to the policies promoted by Malaysian government or they 
are not aware of such policies. This statement carries the potential for further research where 
such claims can be established.16.5% of the students agreed (n=48) and 2.4% of the students 
strongly agreed (n=7). It is interesting to note that 86% o the international students did not 
choose Malaysia as a destination of study due to its racial harmony, and as revealed in 
qualitative data the choice was made due to Malaysia being a cheaper option. Similarly 83% 
of the Chinese Malaysians also disagreed or remained neutral in this question which reflects 
the content of chapter 1 and 2 which speaks about ethnic division and differential treatment. 
I admire the people in Malaysia for the harmonious coexistence of different ethnicities: 
The next question was directed at probing the feelings of the students towards the people of 
Malaysia. In this question participants were asked whether they admired the Malaysian 
people for the harmonious coexistence that they have in their country where people of three 
different ethnicities dwell together. 38.8% (n=113) agreed to the sentence and 10% strongly 
agreed (n=29). Almost half the total population, that is 48.8%, agreed that Malaysian citizens 
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are to be admired for their harmonious coexistence. 7.2% of the students (n=21) strongly 
disagreed and 12.7% of the students disagreed (n=37). 30.9% of the students (n=90) 
remained neutral. 83.3% of the Malay Malaysians agreed to this statement which shows that 
JRYHUQPHQWSURSDJDQGDRIFUHDWLQJµVDWX¶0DOD\VLDKDVJRQHGRZQZHOOZLWKWKHP 
5.6.6 Classroom initiatives in relation to integration 
 The next section dealt with the efforts being undertaken in the classroom environment to 
promote integration. This series, consisting of 9 enquiries, mainly probed the efforts made by 
faculty towards fostering integration in the classroom amongst students of different 
ethnicities. 
Integration is a strong agenda in classroom practice: After University-led initiatives the 
questions now narrow down to classroom initiatives. Students were asked whether the 
lecturers provide messages of integration in the classroom which lead to an overall 
improvement of the level of integration in the University. 3.8% of the students strongly 
disagreed (n=11) and 12.7% of the students disagreed (n= 37) to the statement. 25.1% of the 
students agreed (n=73) and 2.7% strongly agreed (n= 8), believing that the lecturers provided 
messages of integration in the classroom, and that this has led to an improvement of the 
situation. 72.7% of international students disagreed or remained neutral which again probably 
implies that according to these international students the curriculum or messages given in the 
class do not help in improving integration in the class-room scenario. 
Respecting differences and inclusion in the classroom: This section deals with enquiries 
directed at the classroom scenario in the university. The next enquiry asked the students 
whether they felt they are respected by their lecturers in spite of their racial background. A 
majority of students agreed to the statement, 55.7% (n=162) and 15.8% strongly agreed to it 
(n=46). This has been the highest score so far for students agreeing to a statement. 71.5% of 
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the students agreed that the lecturers give them due respect and do not discriminate on the 
basis of ethnicity. Nearly 77.7% of Malay Malaysian students felt that they are respected by 
their instructors although a large number of Malaysian Chinese students remained neutral 
(n=102). 
 
Fig No. 6: I feel respected by my lectures irrespective of my ethnicity 
Encouragement and support for cross-ethnic collaborative work:  This enquiry was also 
directed at the role that the lecturers play in fostering integration. The students were asked 
whether the lecturers encourage the students to participate in discussions in groups which 
consist of ethnically diverse students. The data generated from this question showed that both 
local and international agreed that they are encouraged by the lecturers to form work groups 
consisting of students of mixed ethnicities during class. 
Students from every ethnic group are encouraged to form assignment groups in the 
class: The enquiry aimed at investigating the role that the lecturers play in the classroom and 
students were asked whether they were encouraged to form mixed ethnic assignment groups.  
The data show a majority of the students agreed to the statement with 49.1% of the students 
agreeing (n=143) and 11.3% of the students strongly agreeing to the statement (n=33). A very 
small number of students disagreed, 6.9% (n=20) and an even smaller percentage strongly 
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disagreed, 3.1% (n=9). 28.5% of the students remained neutral (n= 83). 3 students did not 
answer the question accounting for the 1% missing in the data. 68% of the international 
students and 53% of the Chinese Malaysians students agreed and a large number of both 
Malay and Indian Malaysian students also agreed to the statement. The data generated 
confirms the fact that the lecturers encourage interaction and cooperation between diverse 
ethnic groups through assignment groups and other forms of interaction. The qualitative 
themes generated by interviewing both students and staff also echoed the same sentiment and 
this will be discussed subsequently. 
Preference for polarisation and isolation: The data generated in this survey question shows 
that international students want to interact with students outside their own in group as the 
data generated for international students shows 59% of them disagreeing to the fact that they 
confine their interaction to their own social group. The data generated from the local Chinese 
students showed that 74% of the participants wish to remain in their own social group and so 
do the Malay Malaysian students as 79% of them expressed their desire to be in their own 
social group.  
This survey question is further supported by the informal observation method that was 
conducted by the researcher in places like the canteen or library which showed that students 
of the same ethnic tend to remain in their own groups and rarely include students from other 
out groups. 
Comfort of being tutored by a member of the same ethnic group: This enquiry was 
directed to the students and they were asked whether they would prefer studying under a 
lecturer who belongs to their own ethnic groups. The response generated from both 
international and local students was similar in nature. 77% of the international students 
disagreed that they would prefer a lecturer of their own ethnicity and so did the Chinese 
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Malaysian students, 82% and 90% of the Indian Malaysian. The data shows that the students 
give emphasis to their curriculum and pedagogy and not to the ethnicity of the lecturer. 
 
Fig No. 7: I prefer lecturers from my own ethnicity 
Communication barriers resulting from ethnic differences:  The following enquiry was 
also directed towards the students who were asked whether they had any difficulty in 
understanding the accent of the lecturers and faced any problems in comprehending what 
they were taught in the class. The data generated from this question shows that 41.5% of the 
students did not have any problem in comprehending the accent of the lecturers and could 
follow their teaching in the class, which further implies that ethnicity of the lecturer did not 
have much impact on their teachings. Both international and local students gave responses of 
a similar nature where they expressed that they did not have much problem understanding the 
OHFWXUHU¶V DFcent. In all categories of participants around 30% agreed that they have some 
problem understanding the accent of their lecturers. 
Discrimination issues by lecturers: The participants were asked whether the lecturers 
showed any discrimination between students belonging to different ethnicities. Again a vast 
majority of the students agreed with the statement. 81% of the international students agreed 
and so did the Chinese Malaysians and Malay Malaysian students, 94% and 83% responding 
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positively to the question. The data showed that faculty did not discriminate between students 
on the basis of their ethnicity or show any favouritism to any particular ethnic group in the 
FODVVURRP ,Q WHUPV RI$OOSRUW¶V  FRQWDFW WKHRU\ WKH FRQGLWLRQ RI µHTXDO VWDWXV¶ZDs 
being practised. 
Discrimination issues concerning marks and ranking: The participants were asked 
whether at any point of time during their period of study they felt that their marks or rank 
were affected because they belonged to a particular ethnicity or because they were different 
from other students racially. The data generated by this question shows that most of the 
participants agreed with the statement and believed that their performance never suffered 
owing to racial discrimination. The data generated by international students and local 
students were similar in nature with 86% of the international students and 91% of the local 
Chinese students agreeing that they never felt that their ethnicity influenced their academic 
performance. The data again confirms that in this university no student is subjected to 
discrimination by the teaching faculty owing to their ethnicity. 
5.6.7. Curriculum ± including elements of integration 
The next section consisted of three enquiries that dealt with the curriculum taught to the 
students and the elements of integration in them. While the theories and formulae remain 
universal, it is in the practical applications and case studies that the lecturers are expected to 
cite examples from across the globe as well as refer to recent trends happening in the 
globalized economy in keeping with the true essence of internationalization and preparing 
students for the rapid changes in a shrinking world. 
Citing of case studies from across the globe: This enquiry pertained to the curriculum and 
students were asked whether the lecturers cited case studies from across the globe, giving the 
students a wider perspective and knowledge about the globalized world. In this case only 
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18% of the international students agreed to the statement whereas 47% of the Chinese 
Malaysians and 61% of the Malay Malaysians agreed to the statement that the lecturers cite 
global case studies. Since only 18% of the international students agreed to the statement, in 
all probability rest of the international students expects a more globally focussed curriculum 
which would be relevant to them when they go back to their home countries or other parts of 
the world to work. 
Encouragement to read about developments happening across the globe: This enquiry 
also pertains to the curriculum and asked the participants whether they were encouraged by 
the lecturers to read about developments happening across the globe and not confine 
themselves to the prescribed course. The data generated in this question is similar to the one 
discussed before. Again only 31% of the international students agreed that they are taught to 
appreciate what is happening across the globe, whereas 51% of local Chinese and 66% of the 
local Malay students agreed that their curriculum has elements on global trends and 
happenings. The data in all probability shows that the international students feel that 
regarding their curriculum much is left to be desired and they want a more global perspective. 
Encouragement to appreciate the culture of other ethnicities through study material: 
The next question was also based on the role of the curriculum in fostering integration 
amongst students. Students were asked whether the curriculum encourages students to 
appreciate the culture of other ethnicities. The data generated in this question shows a 
similarity of pattern to earlier questions. Only 27% of the international students agreed that 
they are encouraged to appreciate the culture of other ethnic groups. 61% of the Malay 
Malaysian students, 54% of the Indians Malaysians and 44% of the Chinese Malaysian 
students agreed that their curriculum includes elements of culturally appreciation. The data 
from the above 4 questions pertaining to global perspectives or cultural appreciation shows 
that in all probability international students expect more from the lecturers and wish to be 
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exposed to more global case studies and at the same time want to learn more about the 
cultures of other ethnic groups. The validity of such a claim can only be established by 
undertaking further research in this dimension. As the data shows that the local students in 
this case differed from the international students and more than half the participants among 
the local students expressed their satisfaction as far as the curriculum is concerned. 
5.6.8 Student led initiatives related to integration- cultural and social issues 
There were 8 enquiries in this section relating to student led initiatives on campus to promote 
optimal integration amongst students belonging to diverse ethnicities. These enquiries focus 
on sports and cultural and social issues on campus. 
Exposure to information on socio-cultural diversity on campus: This enquiry asked the 
students whether they had been exposed to any kind of information on socio-cultural 
diversity on campus. The data generated did not show much difference between the local and 
the international students. 72% of the international students confirmed that they had not 
received any such information or did not recall whether they had been exposed to information 
on socio-cultural diversity on campus. Similarly 77% of the Chinese Malaysians students and 
66% of the Malay Malaysian students also agreed with the international students. The data 
shows that much is left to be done to inform students regarding the socio-cultural diversity on 
campus. 
Multi-cultural activities hosted by the student clubs: This enquiry was asked to probe the 
VWXGHQW¶V DZDUHQHVV OHYHO RI WKHPXOWL-cultural activities that are hosted by several student 
clubs on campus. In this survey question both inteUQDWLRQDO DQG ORFDO VWXGHQWV¶ SURYLGHG
similar kinds of data. 59.5% of the students agreed (n=173) and 9.6% strongly agreed, 
making it a majority of 69.1% of the students agreeing that they are aware of multi-cultural 
DFWLYLWLHVXQGHUWDNHQE\ WKHVWXGHQW¶V
153 
 
disagreed and 6.2% of the participants disagreed (n=18). 23% of the students (n=63) 
remained neutral. The data shows that majority of the participants (69.1%) were aware of the 
activities undertaken by the clubs on campus to promote integration amongst students of 
diverse ethnic backgrounds. When compared with the data of the preceding question it 
probably shows that students on their own are spreading awareness about multi-cultural 
activities through country based clubs. The university needs to promote socio-cultural 
information with the help of programmes led by the university. This aspect will become a 
part of the recommendations in the next chapter. 
Participation in the sports teams: This enquiry was again directed at all students, both local 
and international, asking them whether participation in sports teams was dependent on their 
ethnicity. Both local and international students agreed that participation in sports was not 
ethnicity dependent. More than 90% of both local and international students agreed to the 
research question, which is evident from the figure below. The researcher, while observing 
students playing indoor games in the student union room, witnessed mixed groups consisting 
of both local and international students playing table tennis together and the involvement 
level of both the groups appeared to be similar in nature. 
 
Fig No.8: Every student regardless of their ethnicity can participate in the sports teams 
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Participation of students aV DQ RIILFH EHDUHU LQ WKH VWXGHQWV¶ FOXEV RU VWXGHQWV¶
associations irrespective of ethnicity: Participants were asked whether ethnicity plays a role 
LQGHWHUPLQLQJZKHWKHUDVWXGHQWFDQFRQWHVWIRUSRVWVDVRIILFHEHDUHUVLQWKHVWXGHQW¶VFOXEV
or associations. The data obtained from this survey question is again very similar to that of 
the last two questions. More than 90% of the students consisting of both local and 
international students agreed that contesting for the post of an office bearer is not related to 
their ethnicity or nationality. Both international and local students are given equal 
opportunities to contest in the elections and become office bearers representing the students.  
3UHIHUHQFHRIYRWLQJIRUVWXGHQWVRIRZQHWKQLFLW\LQWKHVWXGHQW¶s council: Students were 
directly asked whether they preferred to vote for students of their own ethnicities in the 
VWXGHQW¶VFRXQFLO$PDMRULW\RIRIWKHVWXGHQWVGLVDJUHHGZLWKWKHVWDWHPHQWWKDWWKH\
have racial preferences when voting and electiQJ VWXGHQWV WR WKH VWXGHQW¶V FRXQFLO 7KLV
question also generated similar outcomes to the previous question where both local and 
international students did not exhibit a preference towards voting for students of their own 
ethnicity. 
Absence of non-ethnic clubs: This enquiry asked the participants whether ethnicity based 
clubs should be avoided altogether on campus. In responding to the question, the 
international students differed from the local students. Only 59% of the international students 
either agreed or remained neutral. 83% of the local Chinese students and 66% of the local 
Malay students were in favour of doing away with nation based clubs. The data shows that 
international students feel a sense of solidarity and oneness with their own nation based clubs 
and seeks comfort and friendship from the students from their own country.  
Clubs based on generic themes: This enquiry asked the students whether they would prefer 
clubs based on generic themes such as drama, art or poetry. In this enquiry both international 
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DQGORFDOVWXGHQW¶VDJUHHGWKDWWKHUHVKRXOGEHJHQHULFFOXEVRQFDPSXVSURPRWLQJDUWVDQG
culture. When the preceding question and this enquiry are compared it seems that 
international students prefer to have both country based clubs as well as clubs promoting art, 
poetry and music whereas local students prefer generic clubs and feel that the university can 
do away with country based clubs.  
Effort to adjust to the multi-cultural atmosphere in the university: Participants were 
asked whether they had to make an effort to adjust to the multi-cultural environment in the 
University. It is interesting to note that an overwhelming number of students said that they 
had no issues as far as ethnicity is concerned either in participating in a sports team or 
standing for election. However when the question took a more personal turn, the number of 
participants who agreed that they had to make a great effort to adjust to the multicultural 
atmosphere was greater than the number disagreeing to the statement. The trend was similar 
for both local and international students where almost 33% of the participants from each 
group agreed that they have to make a great effort to adjust to the multicultural atmosphere in 
the university. Another 33% of the participants remained neutral. The outcome of this 
question shows that in the preceding questions the students agreed in unison that the 
XQLYHUVLW\ GRHV QRW GLVFULPLQDWH LQ VSRUWV RU VWXGHQW¶V HOHFWLRQV \HW DW WKH VDPH WLPHERWK
local and international student feel that they have difficulty in adjusting to a multi-cultural 
atmosphere. The conclusion that can be drawn from the data is that on all probability at a 
macro level the university offers an equitable atmosphere to all students but on the personal, 
micro level the students find it difficult to adjust to other students of different ethnicities. 
Further research can be conducted in this field to establish the variables. 
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5.6.9 Financial issues ± fee structure, bursaries and job opportunities 
The next few enquiries in the survey questionnaire asked the opinion of the students on the 
difference in fee structure between local and international students. Questions were posed to 
the students on the bursaries they received and the job opportunities that they can find after 
their studies in Malaysia. Most of the enquiries in this section relate mainly to international 
students. 
Difference in tuition and accommodation fees between local and international students: 
Students were asked whether they were aware of the difference in fee structure that exists 
between local and international students as far as tuition and accommodation fees are 
concerned. Although the question was mainly directed towards the international students the 
data generated from both international students and local students were similar in nature. 
While 68% of the international students agreed that they are aware of the difference in tuition 
fees, 67% of the Chinese Malaysians, 55% of the Malay Malaysians and 72% of the Indian 
Malaysians also agreed that even they are aware of this difference in tuition and 
accommodation fees. 
Agreeing to have a difference in tuition and accommodation fees between local and 
international students: Students were asked whether they agree that there ought to be a 
difference in tuition and accommodation fees between local and international students. While 
almost 50% of the international students disagreed, the other half of the international students 
either agreed or remained neutral. A substantial percentage of local students agreed that there 
ought to be a difference in the fee structure between them and the international students 
probably revealing the fact that they are bias and advocating preferential treatment for 
themselves. 
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Absence of bursaries for international students: The next enquiryposed to the students was 
whether international students are offered any bursaries. While 77% of international students 
agreed that they very slight chances of winning any bursaries, a large number of local 
students remained neutral with regard to this question more than half the population of 
participants or 64.3% (n=187), and did not voice their opinion, in all probability they 
preferred this differential treatment with the international students, again further data needs to 
be collected to establish such claims. 
Inadequate job opportunities for international students: The next enquiry also concerned 
the opportunities open to international students when they choose Malaysia as their 
destination for higher education. This enquiry in the questionnaire asked the participants 
whether job opportunities for international students are poor in Malaysia. 86% of the 
international students agreed to the question but a large percentage of local students remained 
neutral, avoiding commenting on issues which clearly probably shows that different treatment 
is offered to local and international students. Discussion on this and other issues pertaining to 
differences in fee structure will be highlighted in the subsequent chapter on recommendations 
where the researcher will point out that such differential treatment breeds discrimination 
which is indelible.  
5.6.10 Issues related to food 
The next three enquiries in the survey questionnaire dealt with the food that is served on 
campus. The university has a large population of international students who are trying to 
adjust to local cuisine. These survey enquiries were mainly directed at the international 
students. 
Wide choices of food for international students on campus: The next section dealt with 
food choices, especially for international students who are not used to Malaysian cuisine. A 
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total of 35.4% of the students disagreed that there is a wide choice of food for international 
students, which is surprisingly more than the number of international students represented in 
the sample of participants (n=62). Hence some of the local students also empathized with the 
international students and disagreed with the statement regarding a wide choice of food 
available for international students.  
Food catering to local Malaysian tastes : 72% of the Malay Malaysians disagreed that the 
food caters to their tastes alone, whereas 33% of the Chinese Malaysians and Indian 
Malaysians  disagreed while 65% of the participants from these two groups agreed or 
remained neutral, showing that some of the participants believed that the food caters to the 
Malaysian palate alone. The international students exhibited a mixed response. While 31% of 
the students agreed, another 33% disagreed and the remaining 33% of the participants 
remained neutral. Observation conducted in the canteen area by the researcher showed that 
there are food stalls which cater to south Asians, owned by Pakistanis or Indians. There were 
some food stalls which offered Thai cuisine. However, most of the food stalls are owned and 
controlled by local people and do cater to Malaysian tastes. 
Adjusting palate to local Malaysian food: The next enquiry was one that was generated by 
an international student during one of the qualitative interviews. The student admitted that 
she was making an effort to try and adjust her palate to local Malaysian food. A majority of 
international students represented in the survey, 17.5% out of a total of 21.3%, agreed that 
they were trying to adjust their palates to local food flavours. 50% of the local Chinese 
students and 55% of local Malay students disagreed with the statement as they prefer the 
local cuisine. 
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5.6.11 Issues related to accommodation 
The next two enquiries in the quantitative questionnaire related to the issue of 
accommodation and the sharing of rooms with students belonging to different ethnicities. 
Sharing of dormitory with students of other ethnic groups:  This enquiry asked the 
students whether they shared their dormitories with students of other ethnic groups. The data 
generated from this enquiry shows a difference in response between local and international 
students. 63% of the international students agreed that they have to share their room with 
students of other ethnic groups. Similar responses were generated during the qualitative 
interviews where the international students highlighted issues that they had to face while 
sharing rooms with students of a different religion or ethnicity. Only 18% of the local 
Chinese  students agreed with this question, either because they make up the largest number 
of students in the campus, and  hence they do not have to share rooms with students of other 
ethnicities or because they, being local students, are day students and do not stay on campus. 
Preference of accommodation areas on the basis of ethnicity:  In the next question 
students were asked whether they would prefer their accommodation areas separated along 
ethnic lines. 45% of the international students disagreed to this question and another 27% 
remained neutral, which probably shows that international students are not keen on having 
ethnic based accommodation. Similarly 50% of the Malay Malaysian students and 63% of the 
Indian Malaysian students also disagreed with this enquiry. While conducting qualitative 
interview among staff members the researcher found out that students are not given a choice 
as far as accommodation is concerned and have to accept whatever the accommodation office 
offers. Qualitative interviews, especially with international students showed that they would 
prefer to house with students from their own countries. 
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5.6.12 Issues related to peer-based pressure 
The next set of enquiries in the survey questionnaire dealt with pressure that the students face 
from their peer groups and members of their own ethnic groups while on campus. 
Spending leisure time with students of same ethnicity: The data shows that a large 
percentage of students, more than half the population of participants, agreed, indicating that 
they prefer going off campus for leisure with friends belonging to own ethnic groups. This 
holds true for both local and international students. As mentioned earlier it appears that at the 
macro level students have no objection to an integrated environment on campus but on the 
micro level, that is, a personal level, they prefer being with students of their own ethnic 
groups. This is substantiated by the observations conducted on campus in a semi structured 
informal manner in places like the library, classrooms or computer lab, which also shows that 
students prefer to be with those belonging to their own ethnic group, even the case when they 
are going anywhere off campus.  
Study buddies from same ethnicity: The data reveals that a majority of the students agreed 
with 33.3% agreeing to the statement (n=97) and 13.7% strongly agreeing (n=40). 54% of the 
local Chinese students preferred having students belonging to their own ethnicity as their 
study buddies, and 66% of the Malay Malaysians and 54% of the Indian Malaysians students 
also agreed to this question. A similar result was seen in the context of international students 
where 63% agreed that they would prefer to confine themselves to study groups made up of 
their own ethnicity. This statement again confirms the finding that at the micro level the 
students prefer being with friends of their own ethnicity although from a broader perspective, 
that is on the macro, level they support integration on campus.  
Inclusion of students of different ethnicities in peer group: The students were further 
asked whether they faced any difficulties in understanding or including students of diverse 
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ethnicities in their own peer group. The data revealed a similarity of results between the 
international students and the local Chinese students. 45% of the international students and 
37% of the Chinese Malaysian students disagreed to the statement. 61% of the Malay 
Malaysians and 63% of the Indian Malaysians disagreed to the statement, showing that they 
are more open to mingling and understanding students of other ethnicities. 
Disapproval of peer groups on inclusion of students from different ethnicity: The 
opinion of the peer group has a great impact on students and influences their mannerisms. 
Students were asked whether they would face disapproval from their peer groups if they were 
to include a student belonging to another ethnicity in their peer group. Both local and 
international students showed a similarity of results. 63% of the international students 
disagreed. Similarly 59% of the Chinese Malaysian students and 66% of the Malay 
Malaysian students disagreed with the statement. The data showed that students are willing to 
include members of other ethnicities in their own core groups, but as we can see from the 
previous survey questions, this has not happened so far due either to lack of initiative or 
understanding. 
Unable to understand students from other ethnicities: The second last question in the 
survey was aimed at finding out the personal opinion of the students and they were asked 
whether in spite of their constant efforts they faced difficulties in understanding students 
belonging to other ethnicities. A majority of the students disagreed with the statement. Again 
both international and local students displayed similarity in responding to this statement. 54% 
of the international students disagreed, 61% of the local Chinese, 66% of the local Malays 
and 72% of the Indian Malaysians disagreed to the statement. This shows that students do not 
have problems in understanding students of other ethnicities but so far have refrained from 
including them in their own peer groups, a barrier which can be dissolved with conscious 
effort both from the students and the university. 
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Fig No. 9: No matter how much I try I cannot understand students from other ethnicities 
Learning to value and respect other ethnicities: The last enquiry on the survey form asked 
the students whether they had learnt to value and respect people of other ethnicities after they 
joined this university. The data again shows that the majority of the students agreed to the 
statement which included both international and local students. The data shows that the 
students have a better understanding of their fellow students of other ethnicities. In this 
question it is interesting to note that 77% of the Malay Malaysian students agreed to this 
question, which takes the readers back to the 2nd chapter in the thesis, wherein the researcher 
GLVFXVVHGJRYHUQPHQWHIIRUWVWRFUHDWH³2QH0DOD\VLD´ZKLFKVHHPVWRKDYHJRQHGRZQZHOO
ZLWKWKH¶µEXPLSXWHUDV¶RI0DOD\VLD 
5.7. Qualitative data with respect to research question 2- institution and 
student related practices on integration 
The second research question addressed institutional and student related practices that 
support integration in the university. Research Question 2 was practice oriented and 
investigated how the students and the staff overcome the difficulties, if any, in relation to the 
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implementation of practices aimed at ethnic integration. The questions explored constructive 
and affirmative action undertaken by students and staff.   
Themes - Follow what I already know  
The very first theme that was derived in the context of research question 2 was about 
following what the participants already know. This theme refers to pre-existing mind-sets that 
the participants have with respect to members of other ethnicities. The codes that support 
these themes were pre-conceived notions especially about international students, geo-political 
tensions amongst international students, fixed mind-sets about students of certain ethnicities 
and complexities with off campus community engagement. These codes came up from 
LQWHUYLHZVZKHUHSDUWLFLSDQW0U6DP\H[SODLQHG³The biggest issue here on our campus is 
integration of local students with the international students. And there are some issues 
among the international students given the historic background and current socio-economic 
situation. Good example is Malaysian students, they seem to be rather timid, they are less 
open to mingle around, they like to cling together among their own communities and the sad 
part is more divided along the racial lines. Then we have students on campus, for example 
VWXGHQWV IURP &KLQD DQG VWXGHQWV IURP 7DLZDQ«RN" :KR IHHOV 7DLZDQ VWXGHQWV DUH
Taiwanese, part of China, they should not be given their own identity, it should be seen as 
China, ok? These are some of the issues we have. But the number of students coming from 
each of these countries is not too big, so they overshadow the others, we have managed to 
create a balance in our campus that is the biggest challenge in international office you have. 
Trying to create a balance between communities, countries, nationalities, that is present in 
our campus´ 
These excerpts suggest that there is an apparent tension between local and international 
students which prevails in the university. Even the staff are prone to preconceived mind-sets 
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ZKHQ WKH\ XVH SKUDVHV DV ³Good example is Malaysian students, they seems to be rather 
timid, they are less open to mingle around, they like to cling together among their own 
communities and the sad part is more divided along the racial lines´ 
6WXGHQW  3UDPRG -D\DVXULD HFKRHV WKH VDPH WKRXJKW ZKHQ KH VD\V ³It is very heavily 
structured on where you came from, who you are, what kind of people you are like, even 
associations, like negative connotations or positive connotations the people try to identify a 
group of Chinese people who walk out of the library, God forbid, they are all nerds 
ODXJK«LIDJURXSRI6UL/DQNDQVWXGHQWVRU3DNLVWDQLVFRPHVRXWRI--¶VRU776 *RG
forbid, they are all dUXQNDUGV«VR\RXVHHSHRSOHODXJK«D3DNLVWDQLER\REYLRXVO\WKH\
DUHJRLQJWRJHWGUXQNWKDWLVWKHW\SLFDOVWXGHQWVWXGHQWFOLTXHWKH\VD\RNILQH«´ 
 When asked if the students and the staff members have  pre-conceived mind-sets he replied, 
³Yes, pre-FRQFHLYHG QRWLRQ WKH\ GRQ¶W GHSDUW IURP WKH QRWLRQ RN 6UL /DQNDQ¶V GR WKLV
3DNLVWDQL¶VGRWKDW«6UL/DQNDQ¶VDUHORXGZKHQLWFRPHVWRFULFNHWPDWFK3DNLVWDQL¶VDUH
YLROHQW ZKHQ LW FRPHV WR FULFNHW PDWFKHV VR WKDW¶V SUHWW\ PXFK KRZ LW JRHV \HDK In the 
FODVVURRPVHWXSWKHVDPHWKLQJLVUHIOHFWHGWKHUHDVZHOO,W¶VRQO\DYHU\IHZVWXGHQWVWKDWWU\
WRNHHSDYHU\EURDGPLQGDQGWU\WRLQWHJUDWH,WLVMXVWWKDWWKH\FDQ¶WJHWRYHUWKHSV\FKLF
distance´7KHHWKQLFLWLHVDUHVWHUHRW\SHGDQGWKHDFFeptance level between the in-group and 
the out-group members tends to be low and at times gives rise to narratives that might spread 
rumours or breed hatred amongst students. Ms. Aziz, a staff member, voiced her opinion 
ZKHQ VKH VDLG ³Maybe we have, think, about bad things about that country, especially 
$IULFD EHFDXVH ZH GRQ¶W KDYH SURSHU NQRZOHGJH WKDW IURP LQWHJUDWLRQ , WKLQN ZH FDQ GR
EHWWHU IRU WKH VWXGHQWV EHFDXVH«\HDK«ZH NQRZ QRZ WKDW DOO $IULFD SHRSOH WR VXSSO\
WKLQJV«VRPHWKLQJ OLNH WKDW«´ Ms. Sashi, a staff member with the graduate school also 
echoed the same sentiments when she says³:HPXVWQRWMXGJHWKHSHUVRQZKHQWKH\RSHQ
the door and comes in front then for us, you know there is a perception, you know, a group of 
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people that comes from $IULFDVR\RXVHHWKHP\RXDXWRPDWLFDOO\WKLQNWKDWZKDW¶VWKH\DUH
XS WR DQGZHGRQ¶WJLYH WKHP WKH VDPHDWWHQWLRQ IRUZKLWHER\FRPH LQ \RXNQRZ VRZH
WKLQN«´2QHVXFKVWRU\ZDVDOVRYRLFHGE\6XNXPDUDQHQJLQHHULQJVWXGHQWLQKLVILQDO\HDU
when hHVDLG³7KHUHZDVWKLVZKROHFURZGRI&KLQHVH0DOD\VIRUHLJQHUV«VRWKLVJX\ZDV
ZDONLQJDORQH«VRUDQGRPO\0DOD\VMXVWOLNHWKDWMXVWRXWRIWKHEOXHMXVWOLNHWKDWWKH\
came and beaten him up, kicked him, put him on the ground, kicked him , his head got 
knocked down on concrete and then he was beaten up and what he said to me was all that is 
RN«ILQH«,ZLOO WDNH«,ZLOO WDNH WKDW«0DOD\VPD\EH OLNH WKDW«ILQHZKDWKXUWKLPPRVW
ZDV WKDW KH ZDV RQ WKH JURXQG KH FRXOGQ¶W JHW XS«OLNH KH KDG WRWDO EODck out, when he 
ZDQWHG WR JHW XS«DQG WKH &KLQHVH DQG WKH RWKHU SHRSOH ORRNHG DW KLP DV LI KH ZDV VRPH
GUXQNDUGRUEHJJDURU,GRQ¶WNQRZ«ORRNHGDWKLP«LQWRWDOGLVJXVWDQGQRQHRIWKHPKDG
KHOSHG KLP´ Although such stray incidents have happened off campus and have no 
connection with the students of other ethnicities such narratives have often led to the 
formation of preconceived stereotyping amongst the students and have prevented them from 
approaching students of other ethnicities to befriend or integrate with.  
One of the main duties of a host country which advocates internationalization in education 
and invites international students to study in its institutions is to present a welcoming 
community ready to accept foreign students as their very own during their tenure of study. 
While interviewing the participants I found that this may not be the situation in many 
respects. As Prof. Ali, one of the veteran faculty members put it while voicing his opinion 
about Semenyih, the town where the University has buiOWLWVFDPSXV³Semenyih is a complex 
FRPPXQLW\DQGDVDXQLYHUVLW\LW LV WKHUHVSRQVLELOLW\ IRUXVWRKDYHEHWWHU OLQNV WKDW¶VZK\
UHVHQWPHQWWKH\PD\IHHO«DVWKHORFDOVD\ZKDWGRZHJHWRXWRILWRXUMREVZHKDYHQR
infra-structure, you have a neZ FDPSXV ZH GRQ¶W KDYH DQ\WKLQJ LQ RXU VXUURXQGLQJ
DUHD«HWFHWF6RLWLVDVHULRXVLVVXH«,WKLQNVWXGHQWVDUH«WKDW¶VZK\LWOHDGVWRFRQIOLFW
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WKDW¶VZK\SHRSOHWKLQNDVLQWHUQDWLRQDOVWXGHQWVIHHOYXOQHUDEOH7KHKRVWFRPPXQLW\«LWLV
not working on them, it is actually, they have nothing to do with it. It is a sort of transplant in 
their community, so I think that is a significant issue.´ 
The pre-H[LVWLQJVWHUHRW\SLQJRILQGLYLGXDOVLVWKHµLQSXW¶WKDW$VWLQPHQWLRQVLQKLV,-
E-O model and the hostile community is an important component in the environment that is 
responsible for changing the participants attitude towards members of other ethnicities. The 
FRQFHSWRIµLQSXW¶RUSUH-conceived notions is apparent in what Ms. Aruna, one of the staff 
PHPEHUVVD\V³So as the child grows they pick that up, they are like sponges, we just keep it 
in our hearts and in our minds and then we go out, if we are not taught anything new, we will 
just use the same thing, what we have learnt when we are kids and we use it back in our 
IXWXUH$QGWKHQZHMXVWFDUU\WKDWRQDQGZHJRRQ«,IZHWHQGQRWWRFKDQJHWKHDWWLWXGH
then we will just carry the old stuff back, so when we come out here and meet new people, we 
will still have the old perception and we will not be going to open our minds to think 
differently, you know, so it is all about the mind´ 7KH LQSXWVZKLFK WKH SDUWLFLSDQWV KDYH
brought with them have shaped their outlook towards integration and if the environment is 
not conducive it will lead to negative outcomes in terms of integration. The community 
outside had been hostile, as is evident from the data collected through qualitative interviews, 
but the participants agreed that faculty had been encouraging the formation of mixed ethnic 
group and had WULHGFRQVFLRXVO\WRLQWHJUDWHWKHVWXGHQWV³I have been running a module for 
number of years, and here it is absolutely fascinating when you give people the chance to 
pause and reflect their subject position in terms of their cultural background, educational 
background, educational expectations, reasons why they are in the university, the language 
WKDW WKH\DUHXVLQJDOORI WKHVH WKLQJV´ said Dr. Cook, a faculty member. There has been 
some effort made by the university to mitigate the impact of ethnic disintegration this has 
been supported by faculty and staff members but from the data collected, most of the 
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participants do harbour negative notions about other ethnicities and this has been instrumental 
in shaping their attitude towards optimal integration.  
Theme- Apathy towards policies on integration 
While talking about efforts made by the university towards integrating the members of 
diverse racial groups, attention is drawn to the policy that the university has formulated 
regarding internationalization. The strategic plan of the University of Nottingham 2010-2015 
S FOHDUO\ VWDWHV WKDW LW DSSUHFLDWHV HTXDOLW\ DQG LV ³FRPPLWWHG WR XQGHUVWDQGLQJ RWKHUV¶
opinions, beliefs and cultures. Respect and tolerance will characterise the conduct of our 
relationships with each other and with other organisations and communities´7KHXQLYHUVLW\
KDVODLGJXLGHOLQHVWRZDUGVHTXDOLW\RIDFFHVVDQGRSSRUWXQLW\DQGLWFODLPVWR³endorse the 
aim of widening participation in higher education, and value the benefits of diversity in our 
staff and student communities´7KHXQLYHUVLW\³values diversity, because it is important for a 
vibrant scholarly community and for its own sake. People with a range of experiences and 
perspectives, whether in the laboratory or seminar room, enrich the learning environment 
and help us produce graduates better able to contribute to a diverse and global society. We 
are committed to equal access and opportunity, and to enabling the most able to participate 
in higher education, regardless of their background or circumstances´ 8QLYHUVLW\ RI
Nottingham, Strategic Plan 2010-2015, p.32). The policy laid down by the university clearly 
states its commitment towards promoting integration and upholding the diverse cultures 
present in the university. In keeping with research question 2 aimed at finding out more about 
the policies and the implementation of integration on campus the participants were asked 
whether they were aware of such policies and what would be the implications of such policies 
in their opinion. After analysis of the codes such as lack of transparency about integration 
policies, lack of a coherent structure of policy around integration and inadequate 
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communication about integration policies, the theme that arose was apathy amongst members 
towards policies on integration crafted by the university. The theme was substantiated by data 
received from the participants. One of the students voiced this opinion when asked about his 
DZDUHQHVV DERXWSROLFLHVRQ LQWHJUDWLRQ ³About student integration? Not really, not really, 
QR ZH DUH QRW HQFRXUDJHG«DFWXDOO\«ZH DUH QRW UHDOO\ HQFRXUDJHG DERXW VWXGHQW
LQWHJUDWLRQ´ QR QRWKLQJ«WKH LQWHJUDWLRQ LQWHUQDWLRQDOL]DWLRQ SROLF\«QR QRWKLQJ
%HFDXVH WKH XQLYHUVLW\¶V SROLF\ LV VWXGHQW SRSXORXV LW LV D OLWWOH DPELJXRXV«´ (Sukumar, 
2012). Some of the staff members also expressed their apathy towards such policies when 
WKH\VDLGWKDWLWLVQRWLQWKHSXUYLHZRIWKHLUZRUNWRNQRZRIVXFKSROLFLHV³that I think you 
need to check with the registry office because they are more for students, for us finance we 
are more to like payment, whatever, how sort of payments, like for the students the 
LQWHJUDWLRQ EHWZHHQ WKDW« « FDPSXV \RX FDQ UHIHU EDFN WR WKH UHJLVWU\ RIILFH RU
LQWHUQDWLRQDO RIILFH´ (Ms. Gayatri, 2012). They also felt that if there is such a policy it is 
more relevant for the students and not for the staff. Some staff members also said that their 
busy schedule does not allow them to be aware of such policies in spite of e-mails being sent 
to them from highHU DXWKRULW\ IRU IDPLOLDUL]DWLRQ WRZDUGV VXFK SROLFLHV ³but I am not too 
VXUHWREHKRQHVW,GRQ¶WJRWKURXJKVXFKH-mails much, because I have my office e-mails to 
JR WKURXJK DQG VWXII OLNH WKDW VR , GRQ¶W UHDOO\ KDYH WKH WLPH WR JR WKURXJK VXFK H-mails 
though it is important.´0V*D\DWUL$VDQRWKHUVWDIIPHPEHUSXWVLW³,GRQ¶WWKLQN
I have seen any procedure or any kind of written stuff on the internationalization here´0V
Aruna, 2012). The data clearly shows that there has been inadequate communication 
regarding policies on integration. The well thought-out policies have not been put to use or 
any kind of awareness weaved around them. Students were not aware of such policies and 
staff members, even if they were aware, lacked any understanding of such policies.  
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The data generated from the questionnaire clearly showed that half the student population, 
that is 49.5% of the students, were aware of the policy and the other half were not aware of 
its existence. Hence the university needs to undertake an effective programme so as to 
inculcate amongst its members the values laid down in the policy and prior to that the policy 
needs to be transmitted effectively so that it percolates through to every group present on 
campus. 
Theme -Disjointed activities lacking in well-coordinated goals  
The next theme that emerged from the qualitative interview pertains to the activities that were 
undertaken by the staff and student community towards fostering integration on campus. 
Research revealed that students have formed clubs and associations mainly based on the 
countries they come from. These clubs or associations have made conscious efforts to host 
programmes that would give a glimpse of their respective cultures to students of other 
nations. According to 0V6DVKL WKHDGPLQLVWUDWLYHRIILFHU³I think the university is doing, 
things already, having all their cultural nights you know, even we as staff here, I have 
attended few of the cultural nights and I have learnt about their culture as well, so that is, 
shows you know, and then the fact like, the concept of the university is just like the Olympics, 
when you have people from all over the world coming to one place and they learn about 
being here some of them 3 years or 1 year, you know, they learn about oWKHUSHRSOH¶VFXOWXUH
I think this is happening in the campus with the society, with those kind of things´ 7KH
student association as an administrative body is responsible for executing and implementing 
such programmes. While conducting the interviews it was found that most of these activities 
are disjointed and sporadic in nature. They do not have a long term plan and are not goal 
oriented. The programmes are ad hoc in nature and do not lead to any attitudinal change 
DPRQJVWWKHVWXGHQWV³The programmes DUHDOVRSRRUO\UHSUHVHQWHGE\WKHVWDII«EDVHGRQ
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FOXEV DQG VRFLHWLHV WKH\ JHW WRJHWKHU DV LQ«OLNH LI WKH\ KDYH HYHQWV OLNH WKH LQWHUQDWLRQDO
students week or international cultural week, than there would be participation from different 
cultural societies, international cultural societies, international cultural societies, but in 
another sense they are also not participative because they flock together, so they are only 
DPRQJWKHLURZQJURXSRIZKDW\RXFDOOWKLV«QDWLRQDOLW\HWKQLFLW\DQGDOO WKDW´ said Ms. 
Gayatri, the student officer in the university. Student Mr. Pramod, in the interviews, voiced 
his opinion that the efforts made by authority were minimal in nature and lots need to be done 
WR LQWHJUDWH VWXGHQWV ³but as oppose to that how student¶V KHUH ILJXUH RXW ZKDW FXOWXUH
ZKDW¶V WKH FXOWXUDO LQWHJUDWLRQ SURFHVV LW LV QRW DQ RIILFLDO VDQFWLRQHG PDQGDWH WR KDYH D
SURJUDPPHVD\LQJWKLVLVZKDWFXOWXUHLVLQ0DOD\VLD««SDUWRIWKHUHDVRQLVPDQDJHPHQW
does not have a particular policy at leasW,KDYHQRWPDGHDZDUHRI«ZLWKUHJDUGVWRFXOWXUDO
integration, that portion falls more or less under the students association and a portion of 
WKDWLVH[HFXWHGE\WKHLQWHUQDWLRQDOVWXGHQW¶VEXUHDXDOLWWOHWLQ\SDUWWKHUHDUHORWRIRWKHU
things they could do, which is not taken up, not really considered with regards to Malaysian 
environment´ :KLOH GLVFXVVLQJ WKH DVVRFLDWLRQV VWXGHQW 0V &ODUD DOVR VDLG WKDW WKHVH
associations or clubs should not be formed along ethnic lines. Having a Sri Lankan society or 
a Sudanese society, as the names suggest, limits them to students hailing from that particular 
QDWLRQ³It is rarely that they invite students to make them a part of their culture. I really feel 
that the whole togetherness thingy, because it is just once they put up such things, to get 
PRQH\IRUWKHLUWUHDVXU\EXWUHDOO\LQWHUDFWLQJZLWKWKHPOHW¶VVD\LVUHDOO\PLQLPDO,WLVMXVW
a onetime thing´³,KDYHMRLQHGRWKHUFOXEVWRUHDFKRXWWRUDFHV«WKH\WHQGWRVHJUHJDWH
themselves and in turn they KDYHQHZPHPEHUVWRMRLQLQ«6R,WKLQNFXOWXUDOFOXELW¶VD«LW¶V
D«GLVFRXUDJHPHQWLQLWVHOI,WKLQNDQHZNLQGRIFRQFHSWVKRXOGEHEURXJKWLQWRFOXEVDQG
societies.´6WXGHQWVLQGLFDWHGWKHLUSUHIHUHQFHIRUFOXEVEDVHGRQJHQHUDOWKHPHVVXFKDVDUW
muVLFRU OLWHUDWXUH³WKDW¶V WKHZD\EHWWHUEHFDXVH WKHUH\RX ILQGGLIIHUHQWSHRSOHEHFDXVH
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you find a person from this side, a person from there are just together for a common interest. 
:HDOOOLNHPXVLFVRWKH\DUHDOOKHUHWRJHWKHU«WKDWZRXOGKDYHEHHQ better´PHQWLRQHG0V
Clara. Some of the staff members like Ms. Sashi came up with their own suggestions as to 
KRZWRPDNH WKHVHSURJUDPPHVPRUHHIIHFWLYH³probably the university can come up with 
activities that involve staff students together, because now students have their own activities 
and they rarely involve staff in it´+RZHYHU VRPHRI WKHVWDIIPHPEHUV OLNH0U5DMZKR
KDYHEHHQDFWLYHO\LQYROYHGZLWKVWXGHQWVGLGQRWVRXQGYHU\RSWLPLVWLF³So it is more often 
unwritten encouragement from the management saying that do all the necessary to make sure 
that the international students are well integrated with the locals. But there is a huge, huge, 
undertaking (laugh) you know, for this campus per se. I have been here since the campus 
opened here but still find very difficult to integrate as a community I mean these are among 
friends, they seem to get along quite well but as a community when it comes to, say for 
example Sri Lankan cultural society, you know Indian cultural society or whatever maybe 
you may find majority of the crowd come from their own community.´7KLVWKHPHZDVIRUPHG
from codes such as building inter-ethnic bonds with the campus community, faculty and 
administrative support for integration, lack of formal and structured inter-ethnic, interactive 
awareness-raising sessions at induction, lack of support and opportunities for staff-student 
integration and lack of structured extra- curricular activities on integration outside the 
classroom. 
While discussing the lack of structured extracurricular activities on integration outside the 
classroom and the lack of support and opportunities for staff- student integration, it is worth 
mentioning the awareness-raising sessions at the induction. Mr. Pramod, who is a student 
PHQWLRQHG³The only sort of induction with regard to cultural integration which you get on 
FDPSXVLVWKDWEULHIERULQJKRXUVVSHHFKODXJK«WKDW¶VDQLQGXFWLRQODXJKVHHWKHUHLV
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an over emphasis on the negative with regards to induction programme which we voiced out 
and the\PLQLPL]HGLWDORWWKLV\HDU«´ 
 Theme - :HGRQ¶WPLQGKDYLQJWRPLQJOH 
The next theme that was generated was the students voicing their opinion regarding inter-
mingling with others of different ethnic backgrounds. The theme was generated from codes 
such as highlighting the benefits of working in diverse ethnic groups in a classroom situation, 
resources from different cultures and geographical locations used by the faculty in teaching 
content, seating arrangement of students in the classroom suggesting the mixing of ethnicity, 
references and images used by faculty in the presentation of teaching content and 
encouraging students to develop assignments that are comparative in nature. Some of the 
codes that were generated from activities implemented outside the classroom were the 
DFWLYLWLHVRIWKHLQWHUQDWLRQDOVWXGHQW¶VEXUHDXWKHHQFRXUDJLQJRIDFWLYLWLHVE\LQWHUHVWEDVHG
societies and the community work undertaken by students at times to build bonds with the 
community residing outside the university campus. Vietnamese student Mr. Giang said that at 
times the students do practice segregation as far as seating arrangements in the classroom are 
FRQFHUQHG³the Malaysian they sit on either side and the Vietnamese and much country on 
WKH RWKHU VLGH« DOO 9LHWQDPese usually talk Vietnamese and Malaysians usually talk 
Mandarin or Malaysia, so it is hard to communicate with them´ DV ZDV YRLFHG E\ D
Vietnamese student who had come to this university as a part of an exchange programme. Sri 
Lankan student Sukumar also YRLFHGKLVIUXVWUDWLRQVD\LQJ³You see in our class, like when 
we go for lectures the Malays stay in one place, they stay in one group, and the Asians all 
PL[XSWKH6UL/DQNDQV3DNLVWDQLVDQGWKH%DQJODGHVKLVJX\VZHPL[XS«DQGHVSHFLDOO\WKH
AfricanVZHPL[XSEXWWKH0DOD\VDUHDOZD\VLQRQHFRQILQHGJURXS«DQG&KLQHVHWKH\DUH
DOVR«\HDK«LW LVQRW OLNH«ZKHQZHJRWRWDONWRWKHPWKH\DUHPHDQDQGDOOWKDWWKH\DUH
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really nice.´6WXGHQWVZDQWWKHIDFXOW\WRLQWHUYHQHDQGPL[WKHDVVLJQPHQWJURXSVselecting 
PHPEHUV RI RWKHU HWKQLFLWLHV DV PHQWLRQHG E\ $IULFDQ VWXGHQW0V &ODUD ³sometimes the 
&KLQHVHGHFLGHWRVWLFNWRWKHLURZQEHFDXVHWKH\KDYHµKH\ZHDUHWRJHWKHUZHZDQWWREH
WRJHWKHU¶EXWPRVWWLPHVZHLQVLVWWRWKHOHFWXUHUVWKH\MXVWVKuffle us. It is not that my class 
has diversity of many people, the majority of people in my class are Chinese, so of course it is 
bound to be Chinese and Malaysians and they are bound to be one group which has many 
people, but, yeah!, it is not so bad, at OHDVWZHWU\WRWHOOWKHOHFWXUHUVµKH\GRQ¶WOHWXVDVVLJQ
ourselves to the group, at least you be the one to assign us to groups, that way we are mixed 
SHRSOHLQRQHSODFH¶ZKLFKLVPXFKPRUHIDLUDQGFRPIRUWDEOHDQG,ILQGLWPRUHFRPIRUWDEOH
if I am mixed with random people, because with that you get to meet new people, work with 
QHZSHRSOHEHFDXVHLWLVDZKROHQHZWKLQJDOWRJHWKHU´ Students wanting higher authority to 
intervene in order to foster integration reflects the literature review where Allport (1954) 
advocates the intervention of higher authority to foster optimal integration between diverse 
ethnicities. Some of the students like Ms. Samatova were appreciative of having mixed ethnic 
IDFXOW\PHPEHUV³basically in our faculty we have more lecturers from Great Britain than 
local. We have one lecturer from Italy, from Russia and this makes really interesting for you, 
\RXUH[SHULHQFHLQVWXG\,WLV%ULWLVKEXWDWWKHVDPHWLPH\RXDUHLQ0DOD\VLD´ 
When students were asked about case studies which transcend borders used by faculty some 
RI WKHP OLNH0V 6DPDWRYD ZHUH RI WKH RSLQLRQ WKDW ³it depends on the lecturer, certain 
faculty members actually transcend the boundary and bring in case studies, I guess it is 
something that could find very fair ZLWK UHJDUGV WR IDFXOW\ WHDFKLQJ KHUH´  Faculty 
PHPEHUVOLNH'U.KDQDOVREHOLHYH³,IZHGRQ¶WJLYHH[DPSOHVWRWKHPZKDWKDSSHQLQJLQ
the Malaysian scenario, then they will not understand. They are reading the news sitting in 
here; they are trying to absorb the capital market issues and things like that, so again there 
VKRXOG EH D QHHG IRU LQWHUQDWLRQDOL]DWLRQ RU ORFDOL]DWLRQ RI WKH FXUULFXOXP«´ Dr. Cook 
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DGYRFDWHVGLYHUVLW\LQWKHPRGXOHVKHWHDFKHV³I have been running a module for number of 
years, and here it is absolutely fascinating when you give people the chance to pause and 
reflect their subject position in terms of their cultural background, educational background, 
educational expectations, reasons why they are in the university, the language that they are 
XVLQJDOORIWKHVHWKLQJVSODFHWKHPLQVRFLDOVFLHQFHWHUPV«´ 
When students and staff were asked about activities outside the classroom where they 
implement programmes to foster integration, some of them like Ms. Gayatri, mentioned the 
acWLYLWLHVXQGHUWDNHQE\WKHFXOWXUDOFOXEVDQGVRFLHWLHV³based on clubs and societies, they 
JHW WRJHWKHU DV LQ«OLNH LI WKH\ KDYH HYHQWV OLNH WKH LQWHUQDWLRQDO VWXGHQWV ZHHN RU
international cultural week, than there would be participation from different cultural 
VRFLHWLHV LQWHUQDWLRQDOFXOWXUDOVRFLHWLHV«´DQG IXUWKHUVXJJHVWHG³probably the university 
can come up with activities that involve staff students together, because now students have 
WKHLURZQDFWLYLWLHVDQGWKH\UDUHO\LQYROYHVWDIILQLW«´H Pramod Jayasuriya who is actively 
LQYROYHG LQSURPRWLQJFXOWXUDO LQWHJUDWLRQ VDLG ³7KH ,QWHUQDWLRQDO6WXGHQW¶V%XUHDX LQ WKH
FDPSXV«LWXVHGWREHXVHGWREHFDOOHGWKHLQWHUQDWLRQDOVWXGHQW¶VVRFLHW\,DPLQ-charge of 
organizing that and through that we are supposed to promote cross-cultural integration as 
ZHOO DV FXOWXUDO XQGHUVWDQGLQJ« «VR PRUH RU OHVV GLYHUVLW\ SHUWDLQV WR LQWHUQDWLRQDO
VWXGHQWV DW 1RWWLQJKDP« FXUUHQWO\ ZH KDYH UHSUHVHQWDWLRQ RI RQO\ «\HDK  RU 
VRPHWKLQJ«\HV«LW KDV PHPEHUV IURm all over, basically one ambassador as they say 
UHSUHVHQWLQJ WKHLU FRXQWU\« IRUPLQJ VXFK DQ RUJDQL]DWLRQ UHSUHVHQWLQJ LQWHUQDWLRQDOV
VWXGHQWVLVDEVROXWHO\ZRQGHUIXO´ Most of the students like Ms. Clara wanted societies and 
clubs of a generic nature and QRWEDVHGRQQDWLRQDOLW\ DQGFRXQWU\ ³WKDW¶V WKHZD\EHWWHU
because there you find different people, because you find a person from this side, a person 
from there is just together for a common interest. We all like music, so they are all here 
WRJHWKHU«WKDW ZRXOG KDYH EHHQ EHWWHU´ 6KH IHHOV FOXEV EDVHG RQ QDWLRQDOLW\ ³tend to 
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VHJUHJDWHWKHPVHOYHVDQGLQWXUQWKH\KDYHQHZPHPEHUVWRMRLQLQ«6R,WKLQNFXOWXUDOFOXE
LW¶VD«LW¶VD«GLVFRXUDJHPHQWLQLWVHOI,WKLQNDQHZNLQGRIFRQFHSWVKRXOGEHEURXJKWinto 
FOXEV DQG VRFLHWLHV« WKH\ VKRXOG PDNH LW DFWLYLW\ VSHFLILF QRW WR LVRODWH WKHP LQ WHUPV RI
QDWLRQDOLW\´ 
When commenting on the community outside the university Mr.Ali, a senior faculty member 
VDLG³not as a CSR, but how can we really contribute to what is already, the multiple, multi-
lingual society around, that itself is diverse. You know in Semenyih there are three 
community schools, mosques and the temple to which we add another level of separateness 
i.e. a university from a different country. So, we have to pay more than lip service to the 
FRPPXQLW\ZHDUHEDVHG LQ LIZHDUH WREXLOG WUXVW« :HDUH FRPLQJDVDQHZXQLYHUVLW\
therefore we have to build those social roots very quickly, to become a welcomed and 
WUHDVXUHGSDUWRI WKHFRPPXQLW\«ZHVWill have to deliver on our philosophical and social 
commitments to Malaysians.  I think that really still needs to be demonstrated´6WXGHQW0U
Sukumar agreed saying, ³WKHUHDUH ORWVRI6UL/DQNDQVKHUH VRRQHRI WKHPKDGJRQHDQG
done this charity work EXW,GLGQ¶WNQRZLWZDVKDSSHQLQJLWZDVQ¶WSURPRWHG«WKLQJVOLNH
that are not really happening, not really happening here... charity work, to go outside and 
ZRUNIRUWKHFRPPXQLW\QRQRVWXIIOLNHWKDW«´ Some sporadic activity does take place as 
was YRLFHGE\0V6DPDWRYD³but in our society we try to arrange, like charity, especially 
ZLWK WKH RUSKDQDJH )ORUHQFH LQ 6HPHQ\LK DQG ZLWK RWKHUV«QR ZH DUH TXLWH LQ D FORVHG
area´EXWLWLVQRWFRQVLVWHQWDQGODFNVFRKHUHQFHWRFUHDWHDQ\UHDOLPSDFWRQWKe community 
outside the campus. The students like Sukumar feel that the community is hostile towards 
them and this has led to a stereo-typical image of the local inhabitants in the eyes of 
LQWHUQDWLRQDO VWXGHQWV ³my idea of Malays are they are quite hostile to 
IRUHLJQHUV«\HDK«WKH\DUHQRWQLFHDQGHYHQWKH&KLQHVH0DOD\VWKH\DUHQRWQLFH«ZKHQ
we go out shopping at stalls and what they want is to grab the cash, promote things which 
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are of not good quality, and they always, seem to be stingy, they are not QLFHSHRSOHUHDOO\«´ 
The qualitative interviews showed that both staff and students have mixed reactions towards 
the activities implemented by the university towards integration. While it is approved of by 
some, a great deal needs to be done. 
5.8 Summary of the chapter 
This chapter has presented the research findings which emerged from the study used by the 
researcher to answer the research questions. The first research question, the meaning of the 
term integration as understood by the participants was discussed with the help of the data 
generated by the first set of survey questions and the qualitative interviews. The second 
section of the chapter dealt with the second research question relating to student and 
institution related practices towards creating optimal integration in the university. The chapter 
highlights the differences between local and international students. While at times similar 
data was obtained from local Chinese and international students, at times the international 
students differed in their opinions. The qualitative data also showed that in most cases the 
international students are subjected to stereotyping arising out of preconceived mind-sets 
which can be overcome by advocating more intermingling and formation of task groups 
involving students of different ethnicities. 
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Recommendations and 
Conclusion 
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6.1 Introduction 
This chapter deals with the outcomes of the study based on the theories identified in the 
literature review section and through analysing the data derived from the qualitative, 
quantitative and observation studies.  
This chapter also summarizes the key findings and draws the thesis to a conclusion. The 
findings emerged from answering the two research questions aimed at finding out the 
meaning of the term integration as interpreted by the students and the institution and about 
student related practices directed at fostering integration. In addition this chapter will also 
point out the significance and the limitations of the study. 
6.2. Implementing integration ± the approach 
Integration between local and international students cannot be implemented by any 
department alone; any change needs the approval of the masses and there should be a 
consensus in making decisions. One of the most important tasks in crafting a strategy towards 
optimal integration in a university is the management of the interface between the various 
stakeholders in the university. To decide upon a strategy the university needs to engage with 
its stakeholders who may be found in groups or individuals whose actions and interest in the 
university have an impact on its environment and have a direct bearing on the outcomes of 
the strategy that aims at total integration. The university needs to anticipate and manage these 
outcomes in order to create goodwill towards the University and enhance its reputation. 
Existing or new strategies should be adopted only after receiving consensus from the 
stakeholders.  
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Once the stakeholders have been identified, the university committee in charge of the 
integration programme should prioritize the stakeholders on the basis of the task in hand. All 
stakeholders need not be consulted at all stages and based on the task some stakeholders may 
occupy a more important position compared to the others.  
There are several methods that can be used to engage with stakeholders. The methods can be 
both quantitative and qualitative in nature, although qualitative methods are preferred in 
stakeholder engagement programmes. Software can be used for mind mapping and devising 
decision trees and for analysing focus group interviews. Reports should be drawn up on the 
basis of data collected and appropriate conclusions drawn. 
The strategies drawn up in consultation with stakeholders can be implemented by the 
university to achieve optimal integration between diverse racial bodies. The programmes 
need to be evaluated on a regular basis with the option of mid-course corrections based on the 
feedback received from stakeholders.  
6.3Areas of Improvement ± Induction of Students 
The study found that the students enrolling in this university come from a variety of 
backgrounds and nationalities, especially the international students. These students undergo a 
process of transition into university life as mentioned in the literature review when referring 
to the transition theory of Schlossberg et al. (1989) who explain how the transition theory can 
be used to support higher education experiences and how the transition model supports the 
variety of environmental responses needed to accommodate the heterogeneity of learners at 
the different points at which they may find themselves in the transition process. It was often 
noticed throughout the study that practical problems faced by new students arise not only 
from academic and social issues but also from their background characteristics, which have 
been referred to as stereo-W\SLQJ DQG µLQSXWV¶ LQ$VWLQ¶V ,-E-O framework in the literature 
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review. Most students entering a university to pursue higher education under undergo various 
stages of transition. Many of their experiences and the circumstances in which they find 
themselves are often common and occur repeatedly and hence are potentially manageable 
(Cook et al., 2000). Success for the first year student not only involves gaining sufficient 
academic credit and progressing to the next level of the course but also involves the 
educational and personal development of the student as the formative years in the university 
are crucial for the social development of the student (Upcraft and Gardner, 1989). The 
environment that the student is subjected to, as explained by Astin (1993) in his I-E-O model, 
LVYLWDOWRWKHRXWFRPHRIWKHVWXGHQW¶VGHYHORSPHQW5HVHDUFKHUVLQWKHZHVWKDYHZRUNHGRQ
various models designed to illuminate the process of transitionZKLFKLQFOXGHV6FKORVVEHUJ¶V
transition model (1989) as mentioned in the literature review. Each of these models has its 
own strengths and weaknesses and all are applicable to students leaving school and entering a 
university as young adults. In this research, particular emphasis has been placed on the 
process of student induction as it is the first contact point of the student in the university and 
the basis for the formation of first impressions, which at times become indelibly entrenched 
in the student¶V DOO-URXQG GHYHORSPHQW 7KH GHJUHH RI ILW EHWZHHQ WKH QHZ VWXGHQWV¶
expectations and the experiences provided by the institution can affect student satisfaction, 
academic achievement and personal growth in the future. The conditions that have the most 
positive influence on student success are high levels of interaction among students, 
adaptation to a diverse cultural background, understanding the cultural diversity of classmates 
and other students, appreciating and understanding the diverse racial nature of the university, 
strong staff-student contact, the availability of accommodation, adapting to food habits and 
the emphasis on extra-curricular activities (Banning, 1989). Entering a university can be seen 
DV D WUDGLWLRQDO µULWHRISDVVDJH¶ 7LQWR with its phases of separation, transition and 
LQFRUSRUDWLRQRUDV6FKORVVEHUJSXWVLWJRLQJWKURXJKWKHµPRYLQJLQPRYLQJWKURXJK
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DQG PRYLQJ RXW¶ SKDVHV GLVFXVVHG LQ WKH OLWHUDWXUH UHYLHZ ,Q RUGHU WR EH VXFFHVVIXO DW
university a student must try and move out from his/her former environment and try to 
minimize the factors that have influenced his personality. The transition period is crucial as it 
is the time of adjustment into the new environment and is a time of risk, anxiety and 
adaptation to new experiences. 
As mentioned earlier, one of the key areas for support of first-year students is the induction of 
new students, which occurs at the prime time for optimum adjustment to and retention of the 
higher education culture. Induction of first-year students is often criticised as being confusing 
and sometimes overly bureaucratic and, whilst providing information, not providing it in a 
user-friendly way or in a context where it can be readily assimilated (Drew and Smith, 2006). 
While conducting the qualitative interviews it was found that the international students, when 
asked about their induction process and the information that they received on socio-cultural 
issues, mainly gave negative answers. Most of the students said that the induction was a 
monotonous delivery of a laundry list of things that they are not supposed to do and did little 
to prepare them for the multi-cultural ambience that they were about to experience. Some of 
the students in their 2nd or 3rd year of study could not even recall whether they had attended 
the induction.  The same situation was applicable both for international and local students. 
Many researchers have conducted studies on induction programmes and the effectiveness of 
such programmes designed to remove the confusion and information overload of the 
induction period and to make a strong impact on new students. A more gradual and planned 
SURYLVLRQRI LQIRUPDWLRQKHOSV LQEHWWHULQWHJUDWLQJDQGVRFLDOLVLQJVWXGHQWV/HZLV¶V
study shows that usually the first few weeks of student life are characterised by confusion as 
VWXGHQWV DUH µDVVDXOWHG¶ ZLWK QHZ LQIRUPDWLRQ IURP WKH YDULRXV GHSDUWPHQWV DQG VWXGHQW
organisations. The environment that the students suddenly find themselves in is alien to them, 
especially if they are international students coming to a country with a different culture. This 
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often comes to them as a rude shock with its share of unpleasantness. Hargreaves (1998) 
expresses this same thought when speaking about the transition to university life, which, 
according to him, has become more complex for students and for staff because of class sizes 
and the increase in the cultural diversity of students. Students are often confused at this stage 
and fail to realize what is really expected of them, how to adapt to an environment supporting 
cultural diversity, how to cope with new sets of friends belonging to other race groups, the 
learning strategies that need to be adopted and how to make their chosen field of study more 
effective so that it can fit into more global aspects. Woodfield (2002) summarises the first 
IHZZHHNV¶ H[SHULHQFH RI WKH VWXGHQWV DV UDQJLQJ EHWZHHQ SRVLWLYH DQG QHJDWLYH UHDFWLRQV
although these reactions are not always mutually exclusive. Research in the past has observed 
that these events can leave students feeling either well integrated or somewhat alienated. 
Although most students undergo the same difficulties during this period, problems are felt 
more keenly by international students and also local students who are boarders and have left 
the familiarity of their homes to study at the university. In extreme cases difficulties 
encountered at this stage could negatively influence the rest of the academic year and may 
even result in students dropping out.  
In the quantitative survey in this present study, it was found that 77.2% of the international 
students did not agree with the statement that an induction programme was provided for them 
and 69.1% the local Chinese students denied receiving any form of induction programme. 
Similar data was also found in the qualitative study where most of the international students 
IDLOHGWRUHFDOOWKHLQGXFWLRQSURJUDPPHZLWKVRPHUHMHFWLQJLWDVDPHDQLQJOHVVOLVWRIGR¶V
DQGGRQ¶WV 
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6.4 Social integration through induction 
Induction in this university is a one-day event devoted almost exclusively to the 
dissemination of information to fresh students seated in a lecture theatre. It consists of 
speeches delivered by heads of the various departments and is therefore a one sided 
communication process with no two way dissemination of information. The process, as 
suggested earlier, lacks a stakeholder engagement approach and the students are generally at 
the receiving end. The university provides welcome packs which generally include where and 
how to enrol and pay fees, how to navigate around the university and its environs, provisions 
for health, safety and security, sports facilities, local amenities, student services and brief 
information about the courses but it seldom mentions the ethnic diversity of the campus or 
provides a cultural induction for the students to make them feel accepted in a foreign country. 
Many of the problems of transition are associated with the stresses arising from adjustment to 
a multi-cultural environment. Social integration, which is vital for any new student, should 
make it easy to make friends on campus, and there should be sizeable numbers of students 
with whom they can match their lifestyles and values (Grosset, 1991). If the quality of 
integration is low, the commitment made by the individual to the institution also turns out to 
be low. The lack of social integration has an impact on academic integration as well and may 
result in a dislike for the course of study, dissatisfaction with university staff and the quality 
of teaching and difficulty with the academic level and workload of the programmes of study 
(Drew and Smith, 2006).  
6.4.1. Suggested approaches for induction 
Academic and support services staff  working in the university and operating transition 
strategies, including the induction of students, should have a clear understanding of  the 
various factors that are likely to have an impact on different learner groups. Caution must be 
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exercised by staff to avoid generalising or stereotyping on the basis of gender, age, 
educational background, class, ethnicity, disability, and so on. Instead, as suggested in the 
earlier part of the chapter, a robust stakeholder engagement programme must be in place 
every year to fit the actual diversity of the student group, which is more complex than these 
factors alone. A proper induction process is even more crucial, bearing in mind the 
internationalization policies practiced in the university and the increasing flow of 
international students resulting in an increasingly diverse student population. 
It is nearly impossible to design induction strategies pertaining to individual groups as they 
tend to be segregationist in nature and there is a danger that institutional strategies may define 
and relate to students as members of a particular target group, when students themselves 
would rather be defined as members of the wider university community (McInnis, 2001). 
Hence a strategy needs to be designed that ensures maximum effectiveness and is based on 
consensus from both the student and staff communities. 
The findings of this research suggest that this diversity can meet with negativity and a distinct 
lack of spontaneous interaction by local students who may not empathise with the problems 
faced by international students and often remain apathetic and distant from their problems. 
Social integration is particularly crucial for international students who wish to graduate from 
the university with lots of friends, a well-earned degree and good citizenship behaviour which 
would prepare them for the globalized world. Universities need to invest in enabling 
intercultural interaction between local and international students so that their students have a 
richer educational experience and are better prepared to function in an international and 
intercultural context.  
The university, through the induction programme, should help students settle into the 
university and form a network of friendships, people to exchange ideas with and have a better 
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understanding of, as well as  have respect for every racial group that they interact with in the 
university. The induction process should minimize the elements of negativity, not just consist 
of an information overload of taboos and inhibitions to be practised in the university and with 
the community outside the campus. The induction process should adopt a friendly approach 
and explain the situations that the students are likely to face due to cultural differences and 
the best possible ways to deal with such situations. A cultural induction programme with 
video and power point presentations should be designed to prepare students regarding their 
expectations as well as to highlight the cultural uniqueness that the students can look forward 
to and learn from during their stay in Malaysia. 
The induction process should also tell students about the international faculty on campus and 
in turn, the University should encourage the faculty to support programmes on integration 
consciously through their pedagogical approach. Mentoring can also be an effective way of 
inducting new students, and senior students can play a crucial role in this since they have 
been through the same experience, and because new students would find them easy to 
approach and chat with. Each faculty should introduce a student mentoring scheme to be 
supervised by a faculty member. These mentors should be senior students selected by the 
faculty and trained by the international office to deal with enquiries and carefully instructed 
about their boundaries and to refer enquiries beyond their brief to higher authorities. The role 
of these mentors should start with pre-arrival, when students who are about to enrol in the 
University are put in email contact with the mentoring team while still in their home country.  
The induction committee can seek help from these senior students to prepare the content for 
the cultural induction and address the problems that these students may have faced when they 
first enrolled in the university. The content,  prepared in consultation with the senior students 
should have a practical approach and not be bureaucratic in nature. During the induction 
period, along with the faculty members and administrative staff, these mentors could help to 
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organise social events and play a key role as hosts to help newly enrolled students feel at 
home and start communicating with their new friends. They could also put together a 
presentation on some of their own experiences on enrolling in the university and provide 
some valuable tips about how to cope with the problems encountered. A mentor should be 
assigned to each newly enrolled group of students and the mentor should keep close contact 
with the group by arranging mentee group meetings in the first few of weeks of term when 
the new students would need the maximum amount of help from their mentors. Mentees who 
wish to can also keep in contact with the mentor as the term progresses. Later in the semester 
the mentoring team can organise workshops on assignments and on preparing for future 
examinations especially for new international students who have only been used to the 
pedagogical approaches in their home countries and are confused about academic outcomes 
and expectations. The team of mentors can act as an informal committee, organising social 
events for the faculty along with the established clubs and societies and the student 
association body. This cultural induction and the adopting of mentors should not be limited to 
a one day project or a few hours of lectures. It should be aimed at creating opportunities for 
making friends for life and can help newly arrived students feel supported and less anxious, 
with a positive outlook towards adapting to the new environment. The mentoring project can 
also include programmes where the local community can play an important role in 
welcoming and assisting international students. The university can seek local volunteers who 
can host cultural days for international students, where students can learn more about local 
customs, taste local food, and experience traditional celebrations, while the hosts get the 
chance to find out DERXWWKHLUJXHVWV¶FRXQWU\DQGFXOWXUH7KHUROHRIWKHORFDOFRPPXQLW\LQ
fostering friendly relations with international students will be discussed under subsections 
dealing with the impact of the local community and on programmes to increase the 
effectiveness of the impact of the local community on international students. 
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6.5. Integration through the Curriculum 
The next suggestion is to enhance the process of integration with the help of a curriculum that 
supports multi-cultural education. The suggestion of an alteration in the curriculum to include 
elements of multi-culturalism in the teaching material was mentioned by senior faculty 
members during the qualitative interviews as mentioned in the chapters on research findings 
and on discussion of the finGLQJV:DWVRQSGHILQHVDOHDUQLQJRXWFRPHDV³EHLQJ
VRPHWKLQJWKDWVWXGHQWVFDQGRQRZWKDWWKH\FRXOGQRWGRSUHYLRXVO\«DFKDQJHLQSHRSOH
DVDUHVXOWRIDOHDUQLQJH[SHULHQFH´,WKDVORQJEHHQUHFRJQLVHGWKDWHGXFDWLRQDQGWUDLQLQJ
are conducted with the goal of bringing about change in individuals, and the use of learning 
outcomes as a means to achieve these changes is certainly not a new practice. Universities 
have always presented courses and syllabuses that have required students to adjust to an 
established curriculum and mode of delivery. The past decade however has witnessed 
something of a culture change in higher education and there is recognition that much is to be 
gained by moving away from a content-based focus on curriculum to a more student-centred 
approach (Robertson, 2001) which recognizes the impact of globalization and diversity. The 
increasing diversity in every nation and its institutes of higher education poses serious 
challenges as well as opportunities for both the learner and the educator (Gay, 2000; Hawley 
& Jackson, 1995). An important goal of the university should be to forge the notion of a 
common world, respecting and recognizing ethnic, cultural, and language diversity. This can 
only be achieved when educators respect and build upon the cultural strengths and 
characteristics that students from diverse groups bring to the university. It is the task of the 
educators to help all students acquire the knowledge, skills, and values needed to become 
participating citizens of the globalized world. Cultural, ethnic, and language diversity has 
provided the university with rich opportunities to incorporate diverse perspectives, issues, 
and characteristics into the curriculum that is taught to the students.  
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Qualitative interviews were conducted to seek information about the incorporation of 
globalization in the curriculum. Students were of the opinion that case studies quoted in the 
curriculum had more of a western perspective rather than incorporating Asian developments. 
Some students expressed their dissatisfaction that their curriculum did not include 
developments from MENA countries. Faculty members argued that they are trying to 
incorporate case studies from different countries but not enough is being done to incorporate 
elements of diversity. A senior faculty member, in this context, said that inter-cultural 
interaction in the class and debates about various cultural issues can highlight the multi-
cultural nature of the university and facilitate an exchange of knowledge. Another faculty 
member also suggested a change in teaching style that would encourage students to voice 
their opinions and bring case studies from their own nations and share them with their 
classmates. This kind of encouragement and effort from faculty members would be examples 
of affirmative action taken, aimed at seeking optimal integration in the university. The formal 
curriculum in universities provides educators with scant and inconsistent opportunities to 
modify their curriculum effectively in accordance with culturally diverse educational settings. 
From the data collected, the researcher found that many students complete their programmes 
with incomplete knowledge about the cultural, ethnic, and language diversity that 
characterizes their classrooms and their learning environment (Banks & Banks, 1995; 
Ladson-Billings, 2000).  
The researcher thus recommends continuing education about diversity especially for 
educators because of the increasing cultural and ethnic gap that exists between students and 
between students and faculty. The pedagogical approach used in the university should have 
provisions for effective professional development programmes to uncover and identify the 
personal attitudes of students towards other ethnic, language, and cultural groups. It should 
help the students to acquire knowledge about the history and culture of diverse ethnic, 
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cultural, and language groups and give them an opportunity to become acquainted with the 
diverse perspectives that exist within different ethnic and cultural communities on campus. 
Students should understand the ways in which institutionalized knowledge within universities 
and popular culture can perpetuate stereotypes about ethnic groups.  The aim of the university 
should be to acquire the knowledge and skills needed to develop and implement an equitable 
pedagogy that provides all students with an equal opportunity to attain academic and social 
success in the institute of higher education (Banks, 1995). Allport (1954), in his contact 
WKHRU\VXJJHVWVµHTXDOVWDWXVIRUDOO¶DVRQHRIWKHPDLQIDFWRUVLQUHGXFLQJSUHMXGLFH,QWKH
context of the curriculum, every individual attending the class should be given an opportunity 
to voice his/her own opinion and introduce case studies from his/her own geographical region 
which should be used to debate and challenge the current theories that are being taught to 
them. 
6.5.1. Suggested approaches in modifying the curriculum to incorporate 
multi-culturalism 
The incorporation of a multi-cultural dimension in the curriculum does not stop with the 
students but should include the faculty members as well. If teachers are to increase learning 
opportunities for all students, they should possess knowledge about the social and cultural 
contexts of teaching and learning. Faculty must be able to recognize and understand that there 
are distinctive cultural behaviours that are associated with the ethnic groups from which the 
students come (Boykin, 1986; Deyhle, 1986; Irvine & York, 1995). The university should 
provide opportunities for faculty to familiarize themselves with and become knowledgeable 
about the distinctive cultural backgrounds of their students. They should also acquire the 
skills needed to translate that knowledge into effective instruction and an enriched curriculum 
(Gay, 2000). Faculty should be culturally responsive to students from diverse ethnic, cultural, 
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and language groups (Gay, 2000; Ladson- Billings, 1995; Valdés, 2001). Making teaching 
culturally responsive involves inculcating the elements of multi-culturalism and strategies  
which include constructing and designing relevant cultural metaphors, case studies from 
different countries, images and signages of diverse ethnic backgrounds and multicultural 
representations to help bridge the gap between what students already know and appreciate 
and what they are to be taught. Culturally responsive instructional design can help transform 
information about the home and community into effective classroom practice (Gay, 2000; 
Ladson-Billings, 1994; Villegas, 1991).  Faculty can also use local community members as 
resources. This will be discussed in the section on encouraging friendship formation with the 
local community (Moll, 1990). These cultural factors influence the values, beliefs, norms, 
language, and symbols of students and create a sense of affiliation with and understanding of 
diverse cultures. Faculty must realize that students in the university have come from different 
backgrounds bringing with them different learning styles and preferences. In addition to 
being self-aware, teachers should encourage students to talk about their home countries and 
reflect upon the existing knowledge and cultural experiences of their students and use these 
insights to increase access to knowledge (Giroux, 1992). Faculty can use culturally 
responsive activities, resources and strategies in the curriculum and teaching units and the 
textbooks suggested by them. It is often noticed that students study historical events, 
concepts, and issues seen primarily from the point of view of the victors (Sleeter & Grant, 
1991). The perspectives of the vanquished are frequently silenced, ignored, or marginalized 
as was also pointed out by an administrative staff member during the qualitative interviews 
when he mentioned that it is the voice of the dominant group that gets heard through 
codification of history and not that of people who have been less fortunate in the battle. This 
kind of teaching extends a privilege to mainstream students alone who most often identify 
with the dominant group and this leads to resentment among other students who are 
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associated with the minority. Most of the concepts taught in the university are seen from a 
western perspective and are often taught primarily from the point of view of the Europeans or 
Americans who constructed them. The curriculum should be so designed as to help students 
understand how these concepts have been developed in the Asian and Middle Eastern 
context. Teachers should help students learn how these concepts have very different 
meanings for nations that were colonized and may have suffered cultural genocide. Students 
should also be provided with opportunities to construct knowledge themselves and cite their 
own case studies in order to become more critical consumers of the knowledge within the 
popular academic communities (Banks, 2001). Another potentially useful approach to 
improving intergroup relations is to create or make salient group memberships that cut across 
ethnic divides (Commins & Lockwood, 1978), which is often not practiced in the university. 
There are aspects of identity that students share with the members of their own racial or 
ethnic group but not with others. Putting together those of different ethnicity in classroom 
situations and assignment groups can reduce prejudice, as is advocated by Allport (1954) 
when he says that optimal contact with groups belonging to different ethnicities may help 
reduce prejudice and bias. Faculty should also instil the values of the host country advocating 
µRQHQHVV¶DPRQJVW LWV WKUHHGLVWLQFWHWKQLFJURXSVDV these values propounded by the nation 
builders help to undercut negative intergroup relations by discouraging injustice, inequality, 
unfairness, conflict and a lack of compassion or charity.  
The value of egalitarianism deserves special emphasis in the curriculum and classroom 
practices since a number of theories suggest that it can help to undermine stereotyping and 
prejudice (Allport, 1954) and to restrict the direct expression of ethnicism (Gaertner & 
Dovidio, 1986; Katz, Glass & Wackenhut, 1986). An emphasis on egalitarianism, both as a 
value and in actual interaction, negates the idea that the in-group is superior to the out-group. 
Thus integration of local and international students, which has so far posed a problem, may 
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be minimized. During the qualitative interviews some students said that they were subjected 
to stereotyping, prejudice, and discrimination. Students may react to this in a variety of ways, 
many of them potentially damaging to the students as well as to the reputation of the 
university. Students should be encouraged to speak about how they feel and the 
discrimination they may be facing, as sharing such information informs the majority group of 
the pain and suffering their unintentional or thoughtless acts of discrimination cause. It also 
allows the members of minority groups to share their experiences with one another. Other 
techniques that involve sharing experiences through dialogue have also been found to 
improve intergroup relations (Zúñiga & Nagda, 1993).  
Conflict resolution is a skill that should be taught in the university in order to improve 
intergroup relations (Deutsch, 1993). Learning to resolve conflicts between people of 
different ethnicity also involves understanding their origins, differences in values, beliefs, and 
norms. Students should also learn how to avoid conflict by using techniques of de-escalation 
such as negotiation, bargaining, making concessions, apologising or explaining (Fisher, 
1994). These skills will help students when they graduate and join the larger community of 
working professionals. Such skills acquired in the university will help reduce uncertainty and 
anxiety concerning interaction with out-group members; the probability of failure will be 
low, and opportunities for hostility and aggression will be minimized in real life as well 
(Stephan & Stephan, 1985). Stressing the value similarities that exist between diverse groups 
will also help reduce the degree of symbolic threat posed by out-groups and thus reduce fear 
and prejudice. The study of ethnicity and social justice as part of the curriculum is needed 
and ought to be accompanied by structural changes in universities and changes in 
pedagogical assumptions and strategies (Banks, 2001). Employing diverse faculty from 
different countries, making decision-making more democratic in nature and employing 
pedagogical strategies that promote social responsibility and action as well as  practising 
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equitable relations of power in the classroom are some of the suggested changes that would 
help to improve inter-ethnic relationships between members of the university. Everyone who 
works in the university needs to analyse critically how their policies and practices and their 
attitude and behaviour affect the students and may benefit some students and jeopardize 
others. Faculty should practice the use of a single method of assessment based on a range of 
formative and summative assessment strategies that give students from every diverse group 
an opportunity to demonstrate mastery. These strategies should include observation, oral 
examinations, performance, and teacher-made as well as standardized measures and 
assessments. Faculty must possess the intellectual, affective and action skills required to 
adequately prepare students for a multicultural future. Students must be able to know, think, 
feel, believe, and behave in ways that demonstrate respect for people, experiences, issues, and 
perspectives that are different from their own (Banks, 2001). Faculty members are not mere 
teachers but ethical change agents who are committed to social, political, cultural, and 
educational equality, whose duty is to accept, understand other cultures, improve intergroup 
relations, combat racism and other forms of oppression, and increase the academic 
achievement of students equitably. Students must also develop the knowledge, attitudes, and 
skills needed to interact positively with people from diverse groups and to participate in the 
QDWLRQ¶V FLYLF OLIH %DQNV E 6WXGHQWV JUDGXDWLQJ IURP WKLV XQLYHUVLW\ PXVW EH
competent in intergroup and FLYLF VNLOOV WR IXQFWLRQ HIIHFWLYHO\ LQ WRGD\¶V FRPSOH[ DQG
ethnically polarized nations and world (Banks, 2001). 
6.6. Inculcating friendship formation to integrate students 
Allport (1954), in his social contact theory, specifies a common goal and cooperation as one 
of the factors needed to reduce bias between groups. A common goal is defined as one that 
can only be attained if all the members of different groups work together through inter-group 
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cooperation and not through competition (Cross & Rosenthal, 1999). When members of a 
group interact they are given the opportunity to work together, to communicate, to express 
values, to argue, to compromise, to reach agreement, and to gain information about their own 
group members and of their out-group members (Gaertner et al., 1999). Attainment of 
common goals must be an interdependent effort without evoking any kind of intergroup 
FRPSHWLWLRQ%HWWHQFRXUWHWDO:KHQVWXGHQWVDUHXQLWHGLQDFFRPSOLVKLQJDµFRPPRQ
JRDO¶ WKH\ IRUJHW WKHLU GLIIHUHQFHV DQG Zork towards the achievement of the goal. The 
researcher, in suggesting measures to improve student integration, has suggested friendship 
formation amongst local and internationals students which can be achieved through service 
learning or community based activities that will not only help the students to work together 
towards a common goal, leading to optimal integration among them, but also to building 
bonds and developing a congenial relationship with the community outside the university 
campus.  
6.6.1. Approaches to inculcate friendship through service learning 
A rising number of scholars and researchers are working to establish theories of student 
integration and translate them into practical suggestions for college campuses. Tinto (1998) 
as mentioned in the chapter on literature review states that students need to be actively 
involved in learning activities and spend more time on tasks which will result in a better 
learning environment and better student retention and integration. Similarly, other scholars 
engaged in studying student integration and adaptation to campus life have suggested various 
educational environments that can create conditions vital to student success. These research 
studies have one common underlying theme, that socially active and academically alive 
environments encourage the participation of the students and help them in building bonds 
ZLWKHDFKRWKHUDQGWKLVXOWLPDWHO\OHDGVWR µIULHQGVKLSIRUPDWLRQ¶7KHVWXGHQWVQHHGWREH
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actively involved in their learning experience instead of receiving it passively. This would 
make it a learning experience that is relevant, interesting, and absorbing. Active involvement 
will help to broaden, build on, and connect their understanding through application, dialogue, 
and reflection resulting in students who are confident, socially adept, and versatile in 
applying creative solutions to complex problems.  
While conducting the qualitative research the researcher found that the university has not 
engaged in sustained community activities and any activity with the community outside the 
campus has been sporadic in nature with no clear plan or strategy laid out in relation to such 
activities. This has led to displeasure amongst the local community around the campus, as 
was stated by a senior faculty member. Talking about the host community students voiced 
strong opinions which indicate stereo-typing of the local people in the minds of international 
students. The university needs to implement a constructive approach to reduce the gap 
between the local community and international students. 
6.6.2. Approaches to build bonds with the community 
The researcher would like to suggest a constructive form of service learning which will not 
only help in engaging the students of diverse races in a common goal as propounded by 
Allport (1954) in his social contact theory, but will also foster integration with the 
community outside the campus and reduce the mutual feeling of distrust and alienation. In 
UHFHQW\HDUV¶VHUYLFH-learning has gained recognition as a curricular strategy that is known to 
yield multiple positive outcomes for students. In addition to academic gains (Ash, Clayton, & 
Atkinson, 2005; Batchelder & Root, 1994; Gray, Ondaatje, Fricker, & Geschwind, 2000; 
Markus, Howard & King, 1993; Osborne, Hammerich, & Hensley, 1998; Reeb, Sammon, & 
Isackson, 1999; Vogelgesang & Astin, 2000), students in service-learning courses have 
educationally meaningful community service experiences that enhance personal and civic 
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development during their undergraduate education and beyond. Service-learning courses also 
have a great impact on student integration and bond building (Astin & Sax, 1998; Eyler & 
Giles, 1999; Eyler, Giles, Stenson & Gray, 2001). This form of learning has resulted in 
enhanced learning and academic engagement for students and has contributed to the overall 
satisfaction with college life (Astin & Sax 1998) and, possibly persistence, integration and 
retention in terms of continued enrolment of students. Service-learning based on community 
services has a significant impact on the first-year experiences of undergraduates (Gardner, 
2002). 
Service-learning courses can provide additional institutional benefits. Institutions of higher 
education can develop meaningful partnerships with the off-campus community and engage 
VWXGHQWVDQGIDFXOW\LQDFWLYLWLHVWKDWZLOOFRQWULEXWHWRWKHFRPPXQLW\¶VTXDOLW\RIOLIHZKLFK
will result in the reduction of tension between the host community and the students of the 
university and thus drastically reduce any unpleasant exchanges or incidents between both 
parties as may have happened in the past. Exploring this relationship between service-
learning and integration of the diverse races of students is of fundamental importance to 
colleges and universities. Bean (1986) presents reasons in support of including community 
services in the curriculum. According to him service-learning is more effective with new 
students in their very first year of learning as the first year is particularly vulnerable to 
attrition resulting from homesickness and feelings of alienation and depression (Tinto, 1993). 
In response to this many campuses have developed programmes and course-based strategies 
focused particularly on the first-year experience to assist and support students in making the 
transition to college and successfully completing a plan of study (Barefoot, 2007; Zlotkowski, 
2002). Along with the process of integration, educational outcomes are also enriched, 
deepened, and expanded when students encounter high quality learning environments that 
help them to be actively engaged with their classmates of different ethnicities, provide 
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frequent feedback, foster collaboration with the local community and promote work on tasks 
that have real consequences and give rise to emotional attachments and a sense of 
DFKLHYHPHQW0DUFKHVH³:KHQLQVWLWXWLRQVKHOSVWXGHQWVKDYHDSRVLWLYHVXEVWDQWLYH
JURZWK H[SHULHQFH LQ WKH ILUVW \HDU RI FROOHJH WKHLU VXFFHVV DQGSHUVLVWHQFH DUH HQKDQFHG´
(Levitz & Noel, 1989, p. 66). The dimensions of academic achievement, peer relationships, 
bonds with the community, minimization of hostility, extracurricular involvement, as well as 
interaction with students and faculty, are particularly relevant to service-learning programmes 
which are well designed and implemented in the first year of study. Research on service-
learning has revealed positive outcomes in areas such as informal contact with faculty, 
enhanced peer relationships and involvement in active learning pedagogies (Eyler & Giles, 
1999; Eyler et al., 2001; Hatcher & Oblander, 1998; Keup, 2005-2006; Osborne et al., 1998). 
Eyler and Giles (1999) report, based on their study, that the peer connections made through 
service-learning courses have direct links to social integration and student retention. Students 
involved in service-learning have shown an increased frequency of interaction with faculty, 
and with classmates of other groups, often in out-of-classroom settings (Sax & Astin, 1997), 
ZKLFKUHVXOWVLQµRSWLPDOVRFLDOLQWHJUDWLRQ¶DVPHQWLRQHGLQWKHFKDSWHURQOLWHUDture review 
LQ UHODWLRQ WR $OOSRUW¶V  VRFLDO FRQWDFW WKHRU\ ,Q DGGLWLRQ UHVHDUFK LQGLFDWHV WKDW
students display a higher level of satisfaction with service-learning courses when compared 
with non-service-learning courses (Gray et al., 2000). Enrolment in such courses, with an 
appropriate mix of student curricular and co-curricular experiences during the first semester, 
can be viewed as being potentially able to influence their attitudes and behaviour (Bringle 
and Hatcher, 2010). Students have reported that service-learning courses (vs. other first-year 
courses) have provided them with better educational experiences that include  the extent of 
peer interaction, the extent of faculty interaction, course satisfaction, perceived learning, 
degree of active learning and personal relevance (Bringle and Hatcher, 2010). This researcher 
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would like to suggest at this juncture that the teaching-learning committee of the university 
design and implement integrative assignments for their student cohort with a view towards 
practical experience as a foundation for learning community services with the help of active 
and collaborative learning.  
The teaching-learning committee should work towards creating a new generation of 
educators by inviting faculty members to design integrative assignments with maximum 
exposure towards community services so that more students will experience integrative 
OHDUQLQJ:RUNVKRSV FDQ EH KHOG ZLWK WKH ORFDO µPDMOLV¶ DV VXJJHVWHG E\ D VHQLRU IDFXOW\
member, on topics such as financial savings, saving for the future, on health related topics 
such as healthy eating habits, on psychological counselling or on agricultural developments. 
These workshops can be conducted by the students and this would yield benefit to the local 
community and enhance bond building. The local community can be connected with the 
students through workshops and discussions on public issues and, drawing on campus 
resources, the community can benefit from the knowledge imparted to them.  
The researcher suggests a framework that can help to connect with the local community and 
clarify any misunderstandings that may have arisen between the students and members of the 
local community. 
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Fig No.10: Framework to engage with the local community 
7KHXQLYHUVLW\QHHGVWRµFODULI\¶ any misunderstandings that have arisen in the past between 
the students and the local community that have led to violent and aggressive behaviour. The 
university needs to communicate to the local community its intention to bond with the 
community and contribute to their well-being and lastly the university needs to cooperate 
with the community in helping them achieve their goal of a better life through imparting 
knowledge and guiding them with skills that they lack.  
The researcher, while talking to students, found that some sporadic activities have been 
organised by way of charity giving but not in any sustained manner. Disjointed and 
uncoordinated activities like occasional charity giving projects do not have any real impact 
on the local community. It needs to be sustained with a well-planned strategy and measurable 
outcomes.  
$SDUWIURPFRQGXFWLQJZRUNVKRSVWKHVWXGHQWVFDQLPSOHPHQWSURMHFWVVXFKDV³)ULHQGVIRU
/LIH¶ZLWKWKHORFDOFRPPXQLW\ZKLFKFDQEHEXLOWRQWKHXQGHUVWDQGLQJWKDWPHPEHUVRIWKH
Local 
Community  
Clarify 
Communicate Cooperate 
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local community play an important role in welcoming and assisting international students. 
The students should be given the opportunity to spend time with a local family and 
experience their way of life. The university can list local volunteers who are willing to host 
international students every year. International students are keen to learn more about local 
customs, taste local cuisine, and experience traditional celebrations, while the hosts get the 
FKDQFHWRILQGRXWDERXWWKHLUJXHVWV¶FRXQWU\DQGFXOWXUe. Students can also be invited to join 
their hosts in a range of other activities ± walks in the park, cooking, shopping, playing music 
or playing with children. Every year students can be given recognition for their contribution 
towards building bridges with the local community and enhancing the relationship with them.  
6.7 Implications of the study 
The situation in other international universities or universities in Malaysia that are inviting 
international students to enrol in them would to an extent reflect similar issues as indicated in 
this study owing to the Malaysian higher education policy of internationalisation. The intake 
of international students in Malaysia is mainly from China, India, Pakistan and African, 
Middle Eastern and central Asian countries. Students from these countries are seeking 
admission into universities in Malaysia as an alternative to universities in western countries. 
Hence, these universities are likely to face the same integration issues as were found in this 
university.  
6.7.1 Implications for the students 
Students who have decided to study abroad and have come to Malaysia to pursue higher 
education have an unprecedented number of opportunities and options available after 
completion of their courses. It is often noted that in general, international students coming to 
a new country experience some amount of stress. Only the degree of stress differs from 
student to student according to their ability to handle such stress. Students are exposed to 
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psychological challenges when arriving in the new environment. While studying, the 
problems experienced by international students are often associated with difficulties with 
language, financial problems and feelings of isolation, alienation and a sense of insecurity. 
Students, especially international students and local students staying on campus who have left 
the comfort and familiarity of their homes want to feel integrated and accepted by their peers 
and classmates. As was evident from the quantitative findings the students realize the benefits 
of being exposed to a well-integrated environment and the positive impact it has on their lives 
which will serve them well at a later stage when they become part of a greater diverse 
workforce. The international students were willing to learn about the culture of their host 
country through the process of induction; they were willing to bond with the community 
outside their campus and were willing to be a part of mixed assignment groups to enhance the 
quality of their work through knowledge sharing. Students expressed their desire to learn 
using Asian and Middle Eastern case studies and study the implication of the theories in such 
situations. Students showed their disapproval of nation-based clubs and societies and wanted 
such societies to be more generic in nature inviting the participation of all and not confining 
membership to any one ethnic group. The study showed that both local and international 
students were sceptical about being in a heterogeneous group when it came to academic 
matters and about spending their leisure time with friends belonging to other racial groups. 
The findings from the survey combined with the contact theory propounded by Allport 
(1954) which advocates repeated social contact through common goals and equal status can 
help to reduce the prejudices prevalent amongst students and thereby minimize the gap 
between in-group and out-group students. 
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6.7.2 Implication for the lecturers 
The review of literature and the findings generated from the qualitative and quantitative data 
showed that intervention of higher authority can make the process of integration more 
effective. Faculty members are expected to consciously form assignment groups consisting of 
members of different ethnic groups so as to facilitate the process of integration. As suggested 
by senior faculty members, lecturers should encourage members of every group to voice their 
opinion in the class, to cite examples from their own countries and facilitate multi-cultural 
exchange. Changes in  lecture delivery is an important factor in fostering integration in the 
classroom because a change in the lecturing approach to an  interactive/dialogic method 
facilitates not only content learning but  also provides opportunities for students to exchange 
knowledge and experiences from the perspective of different cultures.  Lecturers are also 
expected to make changes in the curriculum to inculcate elements of globalization and multi-
culturalism. They could use case studies from Asia as well as developments that are taking 
place in the host country.  
6.8 Significance of the study 
The proliferation of higher education providers, along with the global trends of marketization 
and internationalisation of higher education, has created a much diversified ecology of higher 
education (Mok, 2008). In recent years the phenomenon of more and more students crossing 
the globe, leaving their home countries in order to study abroad, has become a common 
occurrence. Unfortunately most of the students have less than pleasant experiences during 
their stay abroad due to various factors including financial problems, difficult study 
programmes, failing exams, language difficulties and isolation and problems with integrating 
with peer groups, which make it hard for some students to enjoy their stay and study abroad. 
Universities have recognized these problems and have started to react to them in various 
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ZD\VDLPLQJ WRPDNH LQWHUQDWLRQDO VWXGHQWV¶ VWD\ DW WKHXQLYHUVLW\DQHQULFKLQJH[SHULHQFH
(Kucking, 2011).Being an international student, the researcher came to realize, during her 
tenure of study in Malaysia, the impact that the social-cultural context of the host country has 
on international students studying outside their own country in a land which they probably 
find alien to their culture and habits. There has been research conducted in Malaysia on 
ethnic integration amongst the three predominant ethnic groups in the context of primary and 
secondary education. A review of literature did not reveal any study on integration in an 
international university set up in a foreign land, in this case, Malaysia and neither has there 
EHHQDQ\VWXG\WKDWH[SORUHVWKHPHDQLQJRIWKHWHUPµLQWHJUDWLRQ¶DQGWKHYDULRXVPHDVXUHV
undertaken by a university to foster optimal integration amongst its students in the campus, 
especially with reference to Southeast Asia. 
Malaysia is on its way to becoming a hub for international students. Malaysia has an 
approximate 2% share of the international student market, with around 55,000 foreign 
VWXGHQWVKDYLQJHQUROOHGLQWKHFRXQWU\¶VKLJKHr education institutions in the recent past (New 
Strait Times. 24th May, 2007). The Ministry of Education has established an international 
VWXGHQWGLYLVLRQDLPHGDWDWWUDFWLQJRYHUVHDVVWXGHQWVDQGIDFLOLWDWLQJWKHLUµHQWUDQFH
DQGPDQDJHPHQW¶ LQ VHveral private and public institutes (Ministry of Higher Education ± 
Strategic Plan for International Marketing 2006-2010). With the formulation of policy and 
the influx of foreign students comes the issue of integrating these students as well as faculty 
that have come from other countries. The policy-makers do realise that the presence of 
international students comes with its own set of difficulties and problems and the presence of 
international students will not only affect the campus but also the surrounding community 
(Olson et.al, 2005). As with any form of integration, there is a need for interaction between 
different groups or individuals (Maleevic, 2002). The Malaysian community and its 
international students need to be integrated for the success of this project and at the same time 
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the community should be made aware of the importance of internationalisation to society and 
the nation as a whole (UNRISD, 1994).Higher education institutes are expected to play a 
more inclusive role with a responsibility towards students and the community rather than 
being solely motivated by mere economic gain (Nassar, 1998). These higher educational 
institutions are like bridges that bring together international students and the local community 
(Vally, 2009). The institutes are also responsible to ensure that international students have an 
all-round positive learning experience during their stay in Malaysia that can be uniquely 
called and branded as the Malaysian Higher Education experience. Institutions of higher 
education in Malaysia are in a unique position to address the teaching and learning of 
diversity by creating an environment that will allow positive interaction among students from 
different backgrounds (Mustafa & Norzaini, 2009). This study was designed to bridge the gap 
that exists between local and international students and between international students and the 
local community outside the campus. Findings from the study along with the theories from 
the literature review present the current scenario on integration and the recommendations 
suggest a way forward for the institution to reduce inter-group prejudices and foster optimal 
integration on campus. 
6.9 Limitations of the study 
6.9.1. Generalizability 
This study focused on a single international university in Malaysia and does not take into 
account other international universities in Malaysia, restricting the study to a certain extent. 
The study was conducted amongst 291 participants from the Engineering and Pharmacy 
department. In spite of repeated requests, faculty members from the Arts and Social Science 
GHSDUWPHQW GLG QRW UHVSRQG WR WKH UHVHDUFKHU¶V UHTXHVW WR FRQGXFW WKH VXUYH\ DPRQJVW LWV
students, who, given their quite different backgrounds from the Sciences and Engineering 
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students, as far as curriculum is concerned, could have possibly yielded different results. 
Also, Malaysia has a number of public universities that enrol foreign students; such 
universities have not been included in the study. Despite such limitations the study was 
conducted with 291 participants, both local and international students and with several  
students and members of staff taking part in the qualitative data collection. These students 
had spent more than 2 to 3 years in Malaysia during their course of study and can be 
considered to be an adequate sample representing the local and international student body in 
Malaysia. Despite the fact that the study is restricted to one university, a broad picture has 
been obtained with regard to integration. The study was conducted using two batches of 
students from two different years and from different faculties for both the pilot and main 
studies. Therefore, the findings of the study can be applicable to other universities as well. 
The recommendations suggested in this study are general in nature and can be applied to any 
university having integration issues.  
6.9.2 Nature of the study 
The study does not establish any causal relationship between the lecturers and students or 
between the genders of students. Even though this study recommends that intervention of 
higher authority, change in the curriculum, introduction of service learning and involvement 
of the faculty can improve integration in the classroom, this has yet to be proven empirically. 
6.9.3 Status of the researcher 
Being a student of the same university, an international student as well, there is always the 
GDQJHU RI WKH UHVHDUFKHU¶V RZQ H[SHULHQFH LQIOXHQFLQJ WKH SDUWLFLSDQWV LQ WKH VDPSOH 7KH
researcher feels that at times her own position as a research student influenced other students, 
especially while conducting the qualitative interviews. There was a chance that the 
researcher, empathizing with the students on the same cultural problems faced by her during 
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her tenure of study as an international student, could have influenced the participants to form 
their opinions even though caution was exercised by the researcher to remain neutral during 
the qualitative data collection and while analysing the transcripts. Another limitation of this 
study is that the presence of the researcher in the classroom while conducting the survey may 
have changed the behaviour of the students. Some students may have used this opportunity to 
impress the researcher. These effects were somewhat minimised by means of regular 
observation of areas where inter-ethnic mingling is at a maximum with the complete 
anonymity of the researcher. These kinds of behaviours are known as the Hawthorne effect in 
a study and are considered to be short lived (Berg, 2001; Hammersley, 2005). 
6.10. Scope for further research 
Future research in this area could be conducted with other international universities 
established in Malaysia and comparisons can be drawn with public universities enrolling 
international students in various faculties. The planning, administering and outcome of any 
proposed intervention as suggested in this study could be investigated for its impact. In this 
university intervention of service learning with the local community, encouraging students to 
participate in multi-cultural exchange programmes, introducing elements of multi-culturalism 
in the curriculum or cultural induction could be introduced at various stages to measure and 
monitor the outcomes of such interventions. Empirical studies can be conducted to establish 
the relationship between gender and integration, nationality and integration, and faculty and 
year of study with integration. Studying the impact of non-ethnic based generic clubs and 
societies on student integration could be another area for further research. 
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6.11. Conclusion 
The purpose of this thesis was to investigate the relationship between experiences with 
diversity offered in an international university in Malaysia and the ways local and 
international students and staff view integration. The problem that promoted this study arose 
froP WKH UHVHDUFKHU¶V RZQ H[SHULHQFH RI EHLQJ DQ LQWHUQDWLRQDO VWXGHQW DQG GLIILFXOWLHV LQ
integrating in the multi-cultural environment of the university. The study focused on two 
areas of integration, comprehending the meaning of the term integration as interpreted by the 
members of the university, and student and university related practices in relation to 
integration in this university. A case study method of a single case was adopted and the 
research design included quantitative, qualitative and observation methods. Data was 
generated from 291 participants using a quantitative method of study and from 15 
participants using the qualitative method of in-depth interviews. The researcher advocates 
interventions as suggested earlier in the chapter to be undertaken at various stages with 
students from different faculties and the monitoring of such programmes closely for their 
outcomes in order to achieve optimal integration in the university. 
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1. Quantitative questionnaire. 
GENERIC PARTICIPANT CONSENT FORM 
 
University of Nottingham 
 
 
Project title: Integration in an International University in Malaysia  
 ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? 
Enakshi Sengupta (kabx9ese@nottingham.edu.my) 
ZĞƐĞĂƌĐŚĞƌ ?ƐŶĂŵĞ ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ?
                          Dr. Ganakumaran Subramaniam / Dr. Christopher Hill / Dr. Kim 
^ƵƉĞƌǀŝƐŽƌ ?ƐŶĂŵĞ ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ?
 
x I have read the Participant Information Sheet and the nature and purpose of the research 
project has been explained to me. I understand and agree to take part. 
 
x I understand the purpose of the research project and my involvement in it. 
 
x I understand that I may withdraw from the research project at any stage and that this will 
not affect my status now or in the future. 
 
x I understand that while information gained during the study may be published, I will not be 
identified and my personal results will remain confidential.  
 
x I understand that data will be stored in written format and only the researcher and her 
supervisors will have an access to the data. 
 
x I understand that I may contact the researcher or supervisor if I require further information 
about the research, and that I may contact the Research Ethics Coordinator of the School of 
Education, University of Nottingham, if I wish to make a complaint relating to my 
involvement in the research. 
 
 
Signed (Print Name)  ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ?ZĞƐĞĂƌĐŚƉĂƌƚŝĐŝƉĂŶƚ ? 
 
 
Date  ? ? ? ? ? ? ? ? ? ? ? ? ?
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Questionnaire 
 
The purpose of this questionnaire is to obtain an indication of the perception of university students 
towards racial integration in an international university in Malaysia. The information received will be 
treated with utmost confidentiality and will only be used for research purpose.  
Please ensure that your answers reflect what you really think and how you really feel. Answer as 
honestly and accurately as possible. 
Section A: 
Please mark the appropriate box with a ( X ) (You may select any other symbol from the bullet 
option) 
 
1. Please indicate whether you are: 
MALE 1 
FEMALE 2 
 
2. Please indicate which year in the college / university do you belong to and write your area of  
study? 
Foundation Course  1 
1
st
 Year 2 
2
nd
 Year 3 
3
rd
 Year 4 
Final Year 5 
 
3. dŽǁŚŝĐŚ ?ƌĂĐĞ ?ĚŽǇŽƵďĞůŽŶŐ ? 
Malaysian Malay 1 
Malaysian Chinese 2 
Malaysian Indian 3 
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Others (Please Specify) 7 
 
4. What language do you speak most often at home (Choose only one)? 
Malay 1 
Mandarin 2 
Tamil 3 
Hindi  4 
Arabic 5 
English 6 
Others (Please Specify) 7 
 
 
 
 
 
 
(Please go to Section  ? B) 
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Section B: 
Some statements regarding racial integration and university / college types are given below. 
Please respond to the statements I terms of a 5 point rating scale where A= Strongly agree, B= 
Agree, C= Neutral, D=Disagree and E= Strongly Disagree. 
Mark appropriate column with an (X). (You may select any other symbol from the bullet 
option) 
 
 S
tr
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ly
 
A
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e
 
A
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e
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D
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e
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D
is
a
g
re
e
 
  A B C D E 
1 I ĂŵŚĞĂƌŝŶŐƚŚĞǁŽƌĚ ‘ŝŶƚĞŐƌĂƚŝŽŶ ‘ĨŽƌƚŚĞĨŝƌƐƚƚŝŵĞ ? 
 
     
2 dŽŵĞƚŚĞǁŽƌĚ ‘ŝŶƚĞŐƌĂƚŝŽŶ ?ŵĞĂŶƐƚŽŐĞƚŚĞƌŶĞƐƐĂŶĚ
harmony. 
     
3 dŚĞǁŽƌĚ ‘ŝŶƚĞŐƌĂƚŝŽŶ ?ĚŽĞƐŶŽƚŚŽůĚĂŶǇƐŝŐŶŝĨŝĐĂŶĐĞŝŶ ŵǇ
life. 
     
4 I am interested in understanding the meaning of the word 
 ‘ŝŶƚĞŐƌĂƚŝŽŶ ?ŝŶDĂůĂǇƐŝĂŶĐŽŶƚĞǆƚ ? 
     
5 /ĂŵĨĂŵŝůŝĂƌǁŝƚŚƚŚĞĐŽŶĐĞƉƚŽĨ ‘ŝŶƚĞƌŶĂƚŝŽŶĂůŝǌĂƚŝŽŶ ?ŝŶ
university programmes. 
     
6 dŽŵĞƚŚĞĐŽŶĐĞƉƚŽĨ ‘ŝŶƚĞƌŶĂƚŝŽŶĂůŝǌĂƚŝŽŶ ?ŵĞĂŶƐĐƌŽƐƐ
border travel of students in pursuit of higher education. 
     
7 dŚĞĐŽŶĐĞƉƚŽĨ ‘ŝŶƚĞŐƌĂƚŝŽŶ ?ŝƐĂŶŝŶƚĞŐƌĂůƉĂƌƚŽĨ
 ‘ŝŶƚĞƌŶĂƚŝŽŶĂůŝǌĂƚŝŽŶ ? ?
     
8 Polarization of students in the campus has a detrimental 
effect on academic outcomes. 
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  A B C D E 
9 There are programmes promoted by the University on 
Integration. 
     
10 University provided information on integration during our 
induction programme. 
     
11 Integration of students in campus life helps them to become 
better citizens. 
     
12 Integration leads to a feeling of solidarity among students.      
13 University led programmes on integration helps to minimize 
feelings of alienation in classes. 
     
14 Mixing students of different racial background affects 
academic learning. 
     
15 Mixing of students of different racial backgrounds leads to 
socio-cultural problems. 
     
16 Programmes on integration will help minimize hostility among 
students. 
     
17 There are visual cues and images that exist in our campus 
acknowledging integration of students. 
     
18 There are policies in the university that promotes multi-
cultural understanding. 
     
19 Our campus provides an environment for free and open 
expression of ideas and opinions. 
     
20 The messages of integration are well communicated in our 
website. 
     
21 The messages of integration are well written in our handbook 
and other tools of communication. 
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  A B C D E 
22 The community outside the campus always seems to be 
hostile towards international students. 
     
23 I have always received help and support from people outside 
the campus which has made me feel at home. 
     
24 Malaysian Government actively promotes the concept of 
integration which has made me choose this country for higher 
studies. 
     
25 I admire the people in Malaysia for harmonious coexistence of 
different races. 
     
26 The messages of integration provided in the classroom by 
lecturers improve the level of integration. 
     
27 I feel respected by my lecturer irrespective of my race.      
28 I am encouraged to participate in groups and discussion 
consisting of students of different races by my lecturer. 
     
29 I usually confine my social interactions to the students of my 
own race in my class. 
     
30 Students from every race are encouraged to form assignment 
groups in the class. 
     
31 I prefer lecturers from my own race.      
32 I cannot understand the accent of my lecturer.      
33 Lecturers in my faculty do not discriminate between races.      
34 I never felt that my marks or ranking got affected due to my 
race. 
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  A B C D E 
35 My lecturer always sites examples from case studies across 
the globe. 
     
36 I am always encouraged to read about the developments 
happening across the globe. 
     
37 I am encouraged to appreciate cultures of other races through 
my study material. 
     
38 I was not exposed to any information on socio-cultural 
diversity on campus. 
     
39 I know of multi-cultural activities hosted by students clubs.      
40 Every student regardless of their race can participate in the 
sports team. 
     
41 Every student regardless of their race can become an office 
ďĞĂƌĞƌŝŶƚŚĞƐƚƵĚĞŶƚ ?ƐĐůƵďŽƌƐƚƵĚĞŶƚĂƐƐŽĐŝĂtion. 
     
42 /ƉƌĞĨĞƌƚŽǀŽƚĞŽŶůǇĨŽƌƐƚƵĚĞŶƚƐŽĨŵǇŽǁŶƌĂĐĞŝŶƐƚƵĚĞŶƚ ?Ɛ
council. 
     
43 There should not be clubs or associations based on races.      
44 There should be non-race based clubs on generic issues such 
as drama, art, dance , poetry etc. 
     
45 I have to make great effort to adjust to the multicultural 
atmosphere in the university. 
     
46 I am aware that there is a difference in tuition and 
accommodation fees for local and international students. 
     
47 I agree that there ought to be a difference in tuition and 
accommodation fees between local and international 
students. 
     
48 International students are seldom offered any bursary.      
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49 Job opportunities for international students are poor in 
Malaysia. 
     
50 There are wide choices of food for international students on 
campus. 
     
51 The food offered in the canteen caters to local Malaysian 
taste only. 
     
52 I am trying to adjust my palate according to the local 
Malaysian food. 
     
53 I share my dormitory with students of other races.      
54 I prefer to have accommodation areas separated on the basis 
of nationality and race. 
     
55 I usually go for movies or shopping with students of my own 
race. 
     
56 My study buddies are students of my own race.      
57 I find it difficult to understand and include students of 
different races in my peer group. 
     
58 My race members would disapprove if I include a student 
from another race in our peer group. 
     
59 No matter how much I try I cannot understand a student from 
another race. 
     
60 I have learnt to value and respect people of other races after 
joining this university. 
     
 
 
 
 
 
Please go to Section C 
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Section C: 
Is there anything that you would like to add, please do so in the space provided below (suggestions/ 
ideas to make integration easier, any opinion or feelings that you may have experienced). 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
_______________ 
 
Do you wish to share your experience in detail, if so kindly provide your e-mail id and contact 
number and I shall get in touch with you. 
 
 
 
 
 
THANK YOU FOR YOUR COOPERATION IN ANSWERING THIS QUESTIONNAIRE. 
YOUR FEEDBACK IS VERY VALUABLE IN THIS RESEARCH. 
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2. Quantitative data. 
 
Question_01 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 121 41.6 41.6 41.6 
Disagree 85 29.2 29.2 70.8 
Neutral 53 18.2 18.2 89.0 
Agree 22 7.6 7.6 96.6 
Strongly Agree 10 3.4 3.4 100.0 
Total 291 100.0 100.0  
 
Question_02 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 14 4.8 4.8 4.8 
Disagree 21 7.2 7.2 12.1 
Neutral 94 32.3 32.4 44.5 
Agree 129 44.3 44.5 89.0 
Strongly Agree 32 11.0 11.0 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
Question_03 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 44 15.1 15.3 15.3 
Disagree 101 34.7 35.1 50.3 
Neutral 106 36.4 36.8 87.2 
Agree 29 10.0 10.1 97.2 
Strongly Agree 8 2.7 2.8 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
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Question_04 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 15 5.2 5.2 5.2 
Disagree 25 8.6 8.6 13.8 
Neutral 127 43.6 43.8 57.6 
Agree 100 34.4 34.5 92.1 
Strongly Agree 23 7.9 7.9 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_05 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 12 4.1 4.2 4.2 
Disagree 52 17.9 18.1 22.2 
Neutral 94 32.3 32.6 54.9 
Agree 106 36.4 36.8 91.7 
Strongly Agree 24 8.2 8.3 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
Question_06 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 5 1.7 1.7 1.7 
Disagree 38 13.1 13.1 14.8 
Neutral 106 36.4 36.4 51.2 
Agree 120 41.2 41.2 92.4 
Strongly Agree 22 7.6 7.6 100.0 
Total 291 100.0 100.0  
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Question_07 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 5 1.7 1.7 1.7 
Disagree 19 6.5 6.5 8.2 
Neutral 139 47.8 47.8 56.0 
Agree 103 35.4 35.4 91.4 
Strongly Agree 25 8.6 8.6 100.0 
Total 291 100.0 100.0  
 
 
Question_08 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 29 10.0 10.0 12.0 
Neutral 130 44.7 44.7 56.7 
Agree 97 33.3 33.3 90.0 
Strongly Agree 29 10.0 10.0 100.0 
Total 291 100.0 100.0  
 
Question_09 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 59 20.3 20.3 23.4 
Neutral 130 44.7 44.7 68.0 
Agree 87 29.9 29.9 97.9 
Strongly Agree 6 2.1 2.1 100.0 
Total 291 100.0 100.0  
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Question_10 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 11 3.8 3.8 3.8 
Disagree 81 27.8 27.9 31.7 
Neutral 121 41.6 41.7 73.4 
Agree 74 25.4 25.5 99.0 
Strongly Agree 3 1.0 1.0 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_11 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 3 1.0 1.0 1.0 
Disagree 20 6.9 6.9 7.9 
Neutral 83 28.5 28.6 36.6 
Agree 152 52.2 52.4 89.0 
Strongly Agree 32 11.0 11.0 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
Question_12 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 3 1.0 1.0 1.0 
Disagree 33 11.3 11.4 12.4 
Neutral 107 36.8 36.9 49.3 
Agree 123 42.3 42.4 91.7 
Strongly Agree 24 8.2 8.3 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_13 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 8 2.7 2.8 2.8 
Disagree 29 10.0 10.0 12.8 
Neutral 81 27.8 28.0 40.8 
Agree 147 50.5 50.9 91.7 
Strongly Agree 24 8.2 8.3 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_14 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 20 6.9 6.9 6.9 
Disagree 76 26.1 26.1 33.0 
Neutral 73 25.1 25.1 58.1 
Agree 94 32.3 32.3 90.4 
Strongly Agree 28 9.6 9.6 100.0 
Total 291 100.0 100.0  
 
Question_15 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 28 9.6 9.7 9.7 
Disagree 113 38.8 39.0 48.6 
Neutral 82 28.2 28.3 76.9 
Agree 54 18.6 18.6 95.5 
Strongly Agree 13 4.5 4.5 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_16 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 22 7.6 7.6 9.7 
Neutral 106 36.4 36.8 46.5 
Agree 135 46.4 46.9 93.4 
Strongly Agree 19 6.5 6.6 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
 
Question_17 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 8 2.7 2.8 2.8 
Disagree 34 11.7 11.8 14.5 
Neutral 124 42.6 42.9 57.4 
Agree 117 40.2 40.5 97.9 
Strongly Agree 6 2.1 2.1 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_18 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 35 12.0 12.1 15.2 
Neutral 102 35.1 35.2 50.3 
Agree 126 43.3 43.4 93.8 
Strongly Agree 18 6.2 6.2 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_19 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 15 5.2 5.2 8.3 
Neutral 63 21.6 21.7 30.0 
Agree 167 57.4 57.6 87.6 
Strongly Agree 36 12.4 12.4 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_20 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 11 3.8 3.8 3.8 
Disagree 40 13.7 13.8 17.6 
Neutral 156 53.6 54.0 71.6 
Agree 72 24.7 24.9 96.5 
Strongly Agree 10 3.4 3.5 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
 
Question_21 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 11 3.8 3.8 3.8 
Disagree 51 17.5 17.7 21.5 
Neutral 172 59.1 59.7 81.3 
Agree 48 16.5 16.7 97.9 
Strongly Agree 6 2.1 2.1 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
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Question_22 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 74 25.4 25.5 27.6 
Neutral 116 39.9 40.0 67.6 
Agree 79 27.1 27.2 94.8 
Strongly Agree 15 5.2 5.2 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_23 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 8 2.7 2.8 2.8 
Disagree 64 22.0 22.1 24.9 
Neutral 122 41.9 42.2 67.1 
Agree 88 30.2 30.4 97.6 
Strongly Agree 7 2.4 2.4 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_24 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 33 11.3 11.4 11.4 
Disagree 62 21.3 21.4 32.8 
Neutral 140 48.1 48.3 81.0 
Agree 48 16.5 16.6 97.6 
Strongly Agree 7 2.4 2.4 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_25 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 21 7.2 7.2 7.2 
Disagree 37 12.7 12.8 20.0 
Neutral 90 30.9 31.0 51.0 
Agree 113 38.8 39.0 90.0 
Strongly Agree 29 10.0 10.0 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
 
Question_26 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 11 3.8 3.8 3.8 
Disagree 37 12.7 12.8 16.7 
Neutral 159 54.6 55.2 71.9 
Agree 73 25.1 25.3 97.2 
Strongly Agree 8 2.7 2.8 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
 
Question_27 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 5 1.7 1.7 1.7 
Disagree 21 7.2 7.2 9.0 
Neutral 56 19.2 19.3 28.3 
Agree 162 55.7 55.9 84.1 
Strongly Agree 46 15.8 15.9 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_28 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 7 2.4 2.4 2.4 
Disagree 26 8.9 9.0 11.4 
Neutral 79 27.1 27.2 38.6 
Agree 145 49.8 50.0 88.6 
Strongly Agree 33 11.3 11.4 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
Question_29 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 19 6.5 6.6 6.6 
Disagree 74 25.4 25.5 32.1 
Neutral 74 25.4 25.5 57.6 
Agree 91 31.3 31.4 89.0 
Strongly Agree 32 11.0 11.0 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
Question_30 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 20 6.9 6.9 10.1 
Neutral 83 28.5 28.8 38.9 
Agree 143 49.1 49.7 88.5 
Strongly Agree 33 11.3 11.5 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
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Question_31 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 47 16.2 16.3 16.3 
Disagree 110 37.8 38.2 54.5 
Neutral 87 29.9 30.2 84.7 
Agree 27 9.3 9.4 94.1 
Strongly Agree 17 5.8 5.9 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
Question_32 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 24 8.2 8.3 8.3 
Disagree 97 33.3 33.6 41.9 
Neutral 95 32.6 32.9 74.7 
Agree 50 17.2 17.3 92.0 
Strongly Agree 23 7.9 8.0 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_33 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 17 5.8 5.9 7.9 
Neutral 58 19.9 20.0 27.9 
Agree 153 52.6 52.8 80.7 
Strongly Agree 56 19.2 19.3 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_34 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 5 1.7 1.7 1.7 
Disagree 25 8.6 8.6 10.3 
Neutral 59 20.3 20.3 30.7 
Agree 118 40.5 40.7 71.4 
Strongly Agree 83 28.5 28.6 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_35 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 30 10.3 10.3 12.4 
Neutral 130 44.7 44.8 57.2 
Agree 111 38.1 38.3 95.5 
Strongly Agree 13 4.5 4.5 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
Question_36 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 27 9.3 9.3 11.4 
Neutral 105 36.1 36.2 47.6 
Agree 136 46.7 46.9 94.5 
Strongly Agree 16 5.5 5.5 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
 
Question_37 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 34 11.7 11.7 14.8 
Neutral 124 42.6 42.8 57.6 
Agree 111 38.1 38.3 95.9 
Strongly Agree 12 4.1 4.1 100.0 
Total 290 99.7 100.0  
Missing System 1 .3   
Total 291 100.0   
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Question_38 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 8 2.7 2.8 2.8 
Disagree 101 34.7 34.9 37.7 
Neutral 120 41.2 41.5 79.2 
Agree 47 16.2 16.3 95.5 
Strongly Agree 13 4.5 4.5 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_39 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 3 1.0 1.0 1.0 
Disagree 18 6.2 6.2 7.3 
Neutral 67 23.0 23.2 30.4 
Agree 173 59.5 59.9 90.3 
Strongly Agree 28 9.6 9.7 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_40 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 4 1.4 1.4 1.4 
Disagree 5 1.7 1.7 3.1 
Neutral 28 9.6 9.7 12.8 
Agree 162 55.7 56.3 69.1 
Strongly Agree 89 30.6 30.9 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
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Question_41 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 2 .7 .7 .7 
Disagree 8 2.7 2.8 3.5 
Neutral 38 13.1 13.1 16.6 
Agree 156 53.6 54.0 70.6 
Strongly Agree 85 29.2 29.4 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_42 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 58 19.9 20.1 20.1 
Disagree 121 41.6 41.9 61.9 
Neutral 78 26.8 27.0 88.9 
Agree 23 7.9 8.0 96.9 
Strongly Agree 9 3.1 3.1 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_43 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 18 6.2 6.2 6.2 
Disagree 50 17.2 17.3 23.5 
Neutral 64 22.0 22.1 45.7 
Agree 85 29.2 29.4 75.1 
Strongly Agree 72 24.7 24.9 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_44 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 6 2.1 2.1 2.1 
Disagree 27 9.3 9.3 11.4 
Neutral 63 21.6 21.8 33.2 
Agree 112 38.5 38.8 72.0 
Strongly Agree 81 27.8 28.0 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_45 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 13 4.5 4.5 4.5 
Disagree 54 18.6 18.7 23.2 
Neutral 126 43.3 43.6 66.8 
Agree 81 27.8 28.0 94.8 
Strongly Agree 15 5.2 5.2 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_46 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 5 1.7 1.7 1.7 
Disagree 19 6.5 6.6 8.3 
Neutral 56 19.2 19.4 27.7 
Agree 124 42.6 42.9 70.6 
Strongly Agree 85 29.2 29.4 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_47 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 28 9.6 9.7 9.7 
Disagree 41 14.1 14.2 23.9 
Neutral 90 30.9 31.1 55.0 
Agree 79 27.1 27.3 82.4 
Strongly Agree 51 17.5 17.6 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_48 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 9 3.1 3.1 3.1 
Disagree 26 8.9 9.0 12.2 
Neutral 187 64.3 64.9 77.1 
Agree 48 16.5 16.7 93.8 
Strongly Agree 18 6.2 6.3 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
 
Question_49 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 16 5.5 5.5 5.5 
Disagree 42 14.4 14.5 20.1 
Neutral 129 44.3 44.6 64.7 
Agree 61 21.0 21.1 85.8 
Strongly Agree 41 14.1 14.2 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_50 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 51 17.5 17.6 17.6 
Disagree 52 17.9 18.0 35.6 
Neutral 59 20.3 20.4 56.1 
Agree 101 34.7 34.9 91.0 
Strongly Agree 26 8.9 9.0 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_51 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 37 12.7 12.8 12.8 
Disagree 97 33.3 33.7 46.5 
Neutral 87 29.9 30.2 76.7 
Agree 50 17.2 17.4 94.1 
Strongly Agree 17 5.8 5.9 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
 
Question_52 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 21 7.2 7.3 7.3 
Disagree 56 19.2 19.4 26.6 
Neutral 161 55.3 55.7 82.4 
Agree 42 14.4 14.5 96.9 
Strongly Agree 9 3.1 3.1 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_53 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 33 11.3 11.5 11.5 
Disagree 57 19.6 19.8 31.3 
Neutral 103 35.4 35.8 67.0 
Agree 70 24.1 24.3 91.3 
Strongly Agree 25 8.6 8.7 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
Question_54 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 42 14.4 14.5 14.5 
Disagree 87 29.9 30.1 44.6 
Neutral 94 32.3 32.5 77.2 
Agree 46 15.8 15.9 93.1 
Strongly Agree 20 6.9 6.9 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
Question_55 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 20 6.9 6.9 6.9 
Disagree 54 18.6 18.7 25.6 
Neutral 63 21.6 21.8 47.4 
Agree 102 35.1 35.3 82.7 
Strongly Agree 50 17.2 17.3 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_56 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 24 8.2 8.4 8.4 
Disagree 62 21.3 21.6 30.0 
Neutral 64 22.0 22.3 52.3 
Agree 97 33.3 33.8 86.1 
Strongly Agree 40 13.7 13.9 100.0 
Total 287 98.6 100.0  
Missing System 4 1.4   
Total 291 100.0   
Question_57 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 31 10.7 10.8 10.8 
Disagree 106 36.4 36.8 47.6 
Neutral 85 29.2 29.5 77.1 
Agree 50 17.2 17.4 94.4 
Strongly Agree 16 5.5 5.6 100.0 
Total 288 99.0 100.0  
Missing System 3 1.0   
Total 291 100.0   
 
Question_58 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 45 15.5 15.6 15.6 
Disagree 137 47.1 47.4 63.0 
Neutral 82 28.2 28.4 91.3 
Agree 16 5.5 5.5 96.9 
Strongly Agree 9 3.1 3.1 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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Question_59 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 56 19.2 19.4 19.4 
Disagree 140 48.1 48.4 67.8 
Neutral 67 23.0 23.2 91.0 
Agree 19 6.5 6.6 97.6 
Strongly Agree 7 2.4 2.4 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
 
Question_60 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
Strongly Disagree 8 2.7 2.8 2.8 
Disagree 8 2.7 2.8 5.5 
Neutral 81 27.8 28.0 33.6 
Agree 127 43.6 43.9 77.5 
Strongly Agree 65 22.3 22.5 100.0 
Total 289 99.3 100.0  
Missing System 2 .7   
Total 291 100.0   
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3. Transcription of qualitative data. 
Interview 1: Dr. Hussain Ali ± Faculty Member  
Researcher: :KDWLV\RXUFRQFHSWLRQDERXWVWXGHQW¶VLQWHJUDWLRQ" 
Dr. Ali: In Malaysia in particular, or in general? 
Researcher: In Malaysia. 
Dr. Ali: I think Nottingham proposed what is a very interesting model of an international 
community. Actually we have 73 nationalities here and a home community which in itself 
has different ethnicities. Most tend to keep to their own communities and while we look after 
their academic interests and provide them teaching and educational provision, we are not as 
good as we should be in providing a mechanism to build an international community. This is 
not related to Malaysia alone or to this university; this is an global issue, because every 
university claims to provide a service that is international. What they usually define as 
CLQWHUQDWLRQDO¶LVCKRZPDQ\QDWLRQDOLWLHVWKH\KDYHJRW"¶,QIDFWQDWLRQDOLW\FRXQWLVVLPSO\
stamp collecting, and does not say anything in terms of an international community, or the 
wider scholarship of students. These issues are generic and Malaysia has them in as much or 
as little as anywhere else in the world. At the Malaysia Campus, 60% of the students are from 
Malaysia and 40% are international.  In a sense the 40% becomes one community because 
they all are foreigners here and the local community does not have much to do with the 
international students ± at least that has been my experience. Since my role is as Vice-Provost 
of Research, I have taught very little here but this separation between local and international 
VWXGHQWVKDVEHHQP\H[SHULHQFHZKHQPHHWLQJVWXGHQWV7KLVPD\EHEHFDXVHWKH\KDYHQ¶W
really got a place, psychological or physical, where there is enough incentive for them to find 
common interests outside their academic studies. 
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Researcher: Do you think curriculum, a change in curriculum, as I was talking to other 
professors this, bringing in case studies from sub-continent or other places, do you think 
change in curriculum helps? 
Dr. Ali: Curriculum can go so far, you can say change in curriculum, but actually what we 
need is a change in teaching mechanism for instance, how we engage with  students.  I feel a 
good model is our UK campuses where teaching is open to questions, challenges and 
feedback. If you disagree with the lecturers, you are entitled to disagree, whereas the tradition 
LQPRVWRI$VLDLVWKDWZHWHQGWRCVLWDWWKHIHHWRIWKHSURIHVVRU¶ZKRLVDVVXPHGWREH
correct. Challenge is often viewed as a sign of discourtesy. However, we are confusing two 
things. One is academic enquiry, the right to challenge what has been said and courtesy and 
respect ± the way in which we challenge. Courtesy and respect are very important in Asia but 
should not be confused with academic enquiry and challenge.  So I think we have to change 
the way we teach students, to encourage and inculcate in them what is the principle difference 
between education and training so that they understand that they can challenge. We also need 
to consider whether we should teach what is actually taught as if we are in the UK or whether 
we need to use the context in which we are based in Malaysia.  True internationalisation is 
not about a mother ship with satellites doing exactly the same thing as in the UK. Rather, it is 
by using our experience in where we do things well in the UK and being able to transfer this 
experience to another place and in return gaining from good practice here. So I think teachers 
and supervisors have to be much better at understanding the skill sets that they need to teach 
in an international environment, rather than simply what they might have taught in the UK 
University often many years ago. I think our staff needs many of the inter-cultural 
communication skills that we encourage our students to develop. 
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Researcher: What abouW«DV,ZDVWDONLQJWRWKHVWXGHQWV,JRWDIHHGEDFNDERXWWKH
community, in and around the campus, not very open to the idea of having foreign 
VWXGHQWV«VRPD\EH« 
Dr. Ali: My analogy is, if you think of a public school in UK, like Harrow or Eton, they are 
surrounded by relatively impoverished communities. Similarly, I saw that Harrow 
International School in Thailand, in Bangkok, is in the middle of a slum area. So how do you 
expect the slum dwellers, the local people to interact with this bubble of expatriate wealth, in 
which they see people who are rich and who have all these advantages amongst an 
impoverished community? Whilst KL is not a poor city, there are pockets of relative poverty, 
we are in one, Semenyih is an under developed part of the Klang Valley.  So we are in a place 
where our responsibility is more than in downtown KL which is basically an international 
FLW\ZKHUHSHRSOHH[SHFWWRVHHSHRSOHZKRDUHGLIIHUHQWIURPWKHPVHOYHVDQGZKRGRQ¶W
have much to do with each other. In contrast, we are in a community, Semenyih is a complex 
host community and as a university it is our responsibility to develop better links with that 
FRPPXQLW\:KHUHZHGRQ¶WUHVHQWPHQWEUHHGVDQGORFDOVPD\DVNCZKDWGRZHJHWRXWRI
this university? We have poor infra-structure, whilst you have a new campusZHGRQ¶WKDYH
any facilities in our surrounding area whilst you do. So it is a serious issue which can lead to 
FRQIOLFWHVSHFLDOO\ZLWKVWXGHQWVDQGWKDW¶VZK\PDQ\LQWHUQDWLRQDOVWXGHQWVPD\IHHO
vulnerable. If the host community is not encouraged to engage with the university community 
they may consider it as a sort of transplant in their midst, so I think that is a significant issue. 
Researcher: $SDUWIURPJRLQJDQGGRQDWLQJLQWKHRUSKDQDJH,GRQ¶WWKLQNWKHUHKDs been 
DQ\OLQNZLWKWKHORFDOFRPPXQLW\« 
Dr. Ali: No, I think you need to deal with those sorts of issues beyond the obvious examples.  
Whilst we do work with the orphanage, no one is going to disagree  but  what we really have 
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to do is talk to the majlis, the local council, the mayor, the citizens of Semenyih and say how 
can we contribute to their agendas? Not as a CSR, but how can we really contribute to what is 
already, the multiple, multi-lingual society around, that itself is diverse. You know in 
Semenyih there are three community schools, mosques and the temple to which we add 
another level of separateness i.e. a university from a different country. So, we have to pay 
more than lip service to the community we are based in if we are to build trust. 
Researcher: 2IFRXUVHWKHUHVKRXOGEHVRPHHIIRUW«DOWKRXJKLWLVQRWP\WRSLFRI
discussion but from the ministry of Higher Education before they open up the country for 
internationalization, I think there should be some effort from them, at least communicated to 
WKHFRPPXQLW\DVWRZK\« 
Dr. Ali: Yes I think it is just the traditional division between Government policy and local 
H[SHULHQFHZKLFKLVDFRPPRQLVVXHZRUOGZLGH« 
Researcher: 1RWRQO\0DOD\VLDHYHU\FRXQWU\«,WKLQN« 
Dr. Ali: Yes, in the UK, when yoXVD\CLQWHUQDWLRQDO¶VWXGHQWV\RXVHHWKHORFDOSHRSOH
VLPSO\VHHCIRUHLJQHUV¶WKH\PD\DVNCZKDWDUHWKHEHQHILWVWRWKHP¶"ZHOOWKH\SD\IHHV
CZHOO,GRQ¶WFDUHDERXWWKHILQDQFLDOVZKDWDUHWKH\GRLQJIRUWKHFRPPXQLW\¶"+RZKDV
Nottingham become VXFKDQLQWHUQDWLRQDOXQLYHUVLW\":KHQ,ZHQWWR1RWWLQJKDPLQ¶
there were very few foreigners, and almost none of the staff was from abroad. Now we got 
every nationality, 150 nationalities of students, and there are at least 40-50 nationalities of 
staff. How does the city of Nottingham respond to the international community suddenly 
appearing in its midst? Generally it has been a very positive development. That is, the city of 
Nottingham is very proud of its university and is very attached to it. ThaW¶VEHFDXVHLWKDV
GHHSURRWVWKH%RRW¶VIDPLO\WKDWLQYHVWHGWKHSKLODQWKURS\WKH\JDYHWRVHWXSWKH
university, is still in the legacy of the city and people of Nottingham, therefore international 
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students are a new element of what is already there, their own university. At the Malaysia 
FDPSXVZHDUHQHZDQGGRQ¶W\HWKDYHDOHJDF\KHUH:HDUHFRPLQJDVDQHZXQLYHUVLW\
therefore we have to build those social roots very quickly, to become a welcomed and 
treasured part of the community. This is the same for every foreign university that comes in 
DQGWKHUHDUHORWVRIWKHPFRPLQJDQGTXHVWLRQVDUHDVNHGCZKDWDUHWKH\FRPLQJIRU¶"ZLOO
they just take from  the country and move out? So to be fair Nottingham has been very good 
at making a long term commitment that is by building a campus here it has established a 
strong partnership with a leading Govt. link company, so in that sense it has been very 
forward thinking. By committing to a long term project, with the infrastructure in place, it 
shows we are not going to run away but are making long-term commitments to Malaysia. But 
WKDW¶VWKHSK\VLFDOcommitment; we still have to deliver on our philosophical and social 
commitments to Malaysians.  I think that really still needs to be demonstrated. 
Researcher: Do you think that internationalization or integration of students, can it be 
incentivized, and can it be coerced? 
Dr. Ali: It is very difficult you see, in terms of how a whole university is graded, when you 
JHWCFUHGLWV¶IRUHYHU\WKLQJ,I\RXSOD\VSRUts or take part in social activities, you have to be 
JLYHQVRPHUHZDUGIRUWKDW,GRQ¶WGLVDJUHHZLWKWKDWEXWLWFKDQJHVWKHZD\SHRSOHGR
things outside their degree, and it alters the whole student experience. Rather than what can 
they do for themselves personally, we need to ask `what can they do for the whole 
FRPPXQLW\",GRQ¶WGLVDJUHHZLWKUHZDUGVIRUH[WUDFXUULFXODUDFWLYLWLHVEXWWRLQFHQWLYL]H
internationalization, is more troubling.  I think, what you really want is students with natural 
affiniW\IRUSHRSOHIURPRWKHUSODFHVEXWWKDWGRHVQ¶WKDSSHQRYHUQLJKW,WKLQNLIZHUHFUXLW
VWXGHQWVRQO\RQWKHLUJUDGHVKRZZHOOWKH\GLGLQWKHLUVFKRROVZHGRQ¶WNQRZDVNZK\
else  they want to come to this university rather than any other university. They need to know 
that they are coming to an international university with multiple campuses, we should be 
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recruiting them as internationally interested people and they are joining an international 
community where they can be wonderfully good ambassadors of Nottingham because they 
are generally interested in the whole experience of coming here rather than it is a year in their 
CV. Those are the people we want to have. That should be a part of the interview process, do 
you know we have a Malaysia campus, a China campus, would you be interested in going 
there, is it something you felt when you chose Nottingham, you wanted that experience, 
rather than a university which only has a UK campus? At the same time we must recruit 
staffs who want to do that. Professor X may be brilliant in Physics, and that should be the 
prime reason he or she should be appointed, but does he or she want to do just physics and 
only sit in a laboratory in the UK, or is there an interest to work in China or in Malaysia? Or 
is it that the university is international community, and that is what it attracted him or her to 
this university? I think it should be a question in every interview, what about the international 
FDPSXVHVLQGHHGZK\GRQ¶WZHDVNLQWKHLQWHUYLHZIRUWKHPWRYLVLWLQternational campuses 
as a part of the senior level process when we are making appointments, a trip to the overseas 
FDPSXVHV«\RXNQRZLWLVQRWH[SHQVLYHLQDQDEVROXWHVHQVH«EXWLQWHUPVRIDMREZHDUH
making a senior level appointment, spending 3 days in one  or both international campuses, 
would be an extremely useful way to determine whether these candidates are later on 
SUHSDUHGWRPRYHWRLQWHUQDWLRQDOFDPSXVQRWMXVWIRUWKHLUDFDGHPLFFDUHHUVEXWEHFDXVHLW¶V
WKHULJKWWKLQJWRGR« 
Researcher: Thank you so much for your time and input. 
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Interview 2: Azlina Aziz ± Staff 
Researcher: What is your concept about Integration? What do you think integration is all 
about? 
Azlina: I think it is quite good, if we have integration and things because sometimes for the 
VWXGHQWVEHFDXVHZHIRUWKHVWDIIDOVRWKHUHLVVRPHWKLQJOLNH«DKKK«\RXFDQFKDQJH\RXU
knowledge to this person to this person to do that all these things, sometimes we though we 
NQRZWKHWKLQJVVRPHWLPHVOLNH«DKKK«IRUPHOLNHDFFRXQWLQJeverything, but we have 
integration something like that, we can get the new things, the new updates and maybe we 
can. We also can channel our knowledge what we have to the other person to another person. 
It is same thing to the student also, because for us maybe sometimes the students they have 
not realized that something like integration, they say oh! I know everything, when we have 
integration we open our minds, accept whatever new things come to get something better 
than before. 
Researcher: Are you aware of any policies that UNMC has on internationalization or 
integration of students, internal policies? 
Azlina: That I think you need to check with the registry office because they are more for 
students, for us finance we are more to like payment, whatever, how sort of payments, like 
IRUWKHVWXGHQWVWKHLQWHJUDWLRQEHWZHHQWKDW«DKKK«FDPSXV\RXFDQUHIHUEDFNWRWKH
registry office or international office because all our exchange student everything handled by 
WKHLQWHUQDWLRQDORIILFH«DKD«\RXNQRZZHKDYHDprogramme right? We have an exchange 
programme; the students of Malaysia campus can go to UK and go to the China. And same 
thing from the UK and China they can come to Malaysia, that is, that is, what is the rule that 
the students need to follow that is, you can check with the international office. 
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Researcher: In your capacity of work did you have to interact with students of different 
diverse races? 
Azlina: <HV«EHFDXVHZHKDYHPXOWL-races students here, so sometimes have to interact, but 
it is not only the students but the parents because the payment everything, because sometimes 
the payment is delayed, transmitted properly so we have to give feedback to the parents of the 
students that this is the problem, something like that, because sometime country they have the 
restriction to transfer the money from their own home country, they have to go to another 
FRXQWU\WRFKHFNRXWWKHPRQH\VRPHWKLQJOLNHWKDWOLNH6\ULDVRPHWKLQJOLNHWKDW« 
Researcher: How has been your experience in handling the international students? 
Azlina: 'LIIHUHQWFRXQWU\ZHKDYHGLIIHUHQW«QR«GLIIHUHQWSHUVRQZLWKVR«IRUXVZH
SURYLGHVHUYLFHVZHFDQZHWU\WRGRWKHSURSHUZD\VRZHGRQ¶WKXUWDQ\SHRSOH¶VIHHOLQJV
HYHU\WKLQJ«VRZHWU\RXUEHVW«ZHKDYHWRXVHWKHFRUUHFWZRUGVKRw to talk, how to react, 
WKDWZHFDQQRWJHWDOOWKHWKLQJVE\DKKK«JRIRUWUDLQLQJE\WHDFKLQJ«WKDWHYHU\WKLQJLV
learnt. You learn by experience, because I learn all these things by experience and from the 
process, everything. Not only that sometimes also from the students also we learn, something 
new thing, not, see, that as a staff, sometimes from the students, sometimes they also give 
\RXVRPHWKLQJ«DKKK«NQRZOHGJHPD\EH,FDQOHDUQIURP\RXKRZWRVSHDNJHW
knowledge from India, something like that, we need to know about the country itself, from 
that we can analyse how we can react to people from that country. 
Researcher: Do you think that the university should do some conscious activity to integrate 
the students, do you have any idea that you would OLNHWRVXJJHVWOLNHRND\OHW¶VVRWKHVH
things and then integration would be better? 
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Azlina: I think our student association, they have a lot of, they have like, every country have 
WKHLURZQDVVRFLDWLRQWKH\« (pause) ..they have a lot of campaigns, something for the, 
sometime they have a food campaign for their own country, like that, it is good for them. But 
maybe they can have it, like, one day of festival, join everybody to invite maybe all the 
RXWVLGHUVWRNQRZPD\EHDERXWWKH«WKH«FRXQWU\HYHU\WKLng, from there can also tell to 
WKHRWKHUSHRSOHWKLVLVZKDWKDSSHQLQP\FRXQWU\VRPHWKLQJIURPWKHUH«,WKLQN«WKH\
can interact and that can channel the message sometimes maybe we have, think, about bad 
things about that country, especially Africa, bHFDXVHZHGRQ¶WKDYHSURSHUNQRZOHGJHWKDW
IURPLQWHJUDWLRQ,WKLQNZHFDQGREHWWHUIRUWKHVWXGHQWVEHFDXVH«\HDK«ZHNQRZQRZ
WKDWDOO$IULFDSHRSOHWRVXSSO\WKLQJV«VRPHWKLQJOLNHWKDW« 
Researcher: That mind-VHWFDQFKDQJH« 
Azlina: $KKK«WRFKDQJHWKH mind-set of the people, it is not that everybody from that 
FRXQWU\OLNHGRVRPHDOOWKRVHWKLQJV«VRPHRIWKHP«FRPHKHUHVRPHRIWKHPFRPHWR
VWXG\WRGRDOOWKRVHWKLQJV« 
Researcher: 'R\RXWKLQNWKDWWKHVWXGHQW¶VEDFNJURXQGKRZWKHIDPLOLHVKDYHEUought 
them up, their friends and all influence them from integration?  
Azlina: <HDK«,WKLQNVREHFDXVHVRPHWLPH\RXFDQVHHVRPHWLPHZKHQSHRSOHFRPHIURP
the small village, they have narrow down their mind so when they come from that place and 
they come WRWKHXQLYHUVLW\VRIRUXVDVVWXGHQWV«DVDVWDII«DVDKXPDQEHLQJZHKDYHWR
let them, we have to open your door, open your mind to accept all these things, it is not only 
IRU\RX«IRU\RXUFRXQWU\DOVRZKHQWKH\FDPHEDFNWRWKHFRXQWU\WKH\FDQJLve the 
knowledge to the people and there is maybe scope for them. 
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Researcher: How do you think integration helps a university? A well-integrated university, 
how does it help? 
Azlina: ,WKHOSVLQWHUPVRIPDUNHWLQJPDUNHWLQJDQGWKHQWKHUHSXWDWLRQ«,WKLQN most in 
WHUPVRIPDUNHWLQJDQGUHSXWDWLRQDQGWKHQPD\EHLQWHUPVRI«EHFDXVHLI\RXKDYHDORW
OLNH«WKHVWXGHQWVWKH\FDQGRHYHU\WKLQJJRRGIRUWKHUHSXWDWLRQRIWKHXQLYHUVLW\3HRSOH
will think oh! If I  send my kids to that university, then when they come out after 3 years then 
WKH\ZLOOWKLQNRXWRIWKHER[WRNQRZKRZWRPDUNHWWKHLUVHOI¶VWKH\NQRZKRZWRGRWKHLU
RZQZRUNZLWKRXWOHVVSRVLWLRQ«VRPHWKLQJOLNHWKDW« 
Researcher: 6RZKHQWKH\MRLQMREVDQGDOO« 
Azlina: -REV«DKKK«WKDWZLOOKHOSWKH VWXGHQWV« 
Researcher: Did you have any good or unpleasant experience handling the international 
students that you would like to highlight? 
Azlina: ,WKLQNDOOWKLVHGXFDWLRQKDQGOLQJVWXGHQWVOLNHORWVRIH[SHULHQFHEHFDXVH,FDQ¶W
blame the other side, somebody to understand because of the first language, second of 
WKH«PD\EHRIWKHEDFNJURXQGHGXFDWLRQ\RXQHHGWRXQGHUVWDQGEHFDXVHWKH\KDYHWR
work hard to get the money and send their kids to this prestigious university, so we have to 
understand tKHVLWXDWLRQWKH\DOVRZRUNKDUGDQGHYHU\WKLQJ«DQGWKDW«DKKKIDPLO\
EDFNJURXQGDOVRDQGRWKHUIDFWRUV,WKLQNWKHPRVWEDUULHUVLVWKHODQJXDJHWKDW¶VZK\ZH
send out more e-PDLOVDIWHUZHFDOOVRPHWLPHVWKH\GRQ¶WXQGHUVWDQGEHFDXVHRIWKHVODQJ
everything right? So if we have to go through e-mails, easy for them, to understand also, we 
FDQSXWPHUHZRUGVZKHQ\RXVSHDN\RXVRPHWLPHVIRUJHW«\RXKDYHWRDVNDJDLQEXWWKHQ
they send e-mails, you send e-PDLOVWKH\FDQXQGHUVWDQGEHWWHU« 
Researcher: Thank you so much for your feedback. 
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Interview 3: Chinara Samatova ± Student (Kazakhstan) 
Researcher: Tell me something about yourself? Like why did you decide to come to 
Malaysia and study? 
Samatova: $FWXDOO\,KDYHQ¶WGHFLGHGWRVWXG\LQ0DOD\VLD,ZDs planning to study in Japan. 
$KKK«,DSSOLHGWRWKH8QLYHUVLW\RI7RN\REXWXQIRUWXQDWHO\EHFDXVHRIWKHFLUFXPVWDQFHV
Tsunami, my friends refused to let me go there. And I just searched for university possibly 
more with politics and Japanese, and I found international relations with Japanese only in 
0DOD\VLD«WKDW¶VZK\,FDPHKHUH«,OLNHWKHVWXG\ 
Researcher: What is your conception about integration? What do you think integration 
actually means? 
Samatova: Integration? 
Researcher: Integration of people« 
Samatova: ,QWHJUDWLRQRISHRSOH«XPPPP«LQP\RSLQLRQLWLVEDVLFDOO\FROODERUDWLRQ
EHWZHHQ«EHWZHHQ«DKKK«GLIIHUHQWVWXGHQWVIURPGLIIHUHQWHQYLURQPHQWV(VSHFLDOO\LQ
RXUXQLYHUVLW\«,I,DPQRWPLVWDNHQZHKDYHLQWHUQDWLRQDOVWXGHQWVDQG0DODysian 
VWXGHQWVVRWKDW¶VWKHVHQVHLQWHUPVRIHQYLURQPHQW 
Researcher: What has been your experience about integration here, about mixing with 
GLYHUVHUDFHVRIVWXGHQWVGLYHUVHIDFXOW\\RXKDYHKHUH«ZKDWKDVEHHQ\RXUH[SHULHQFHVR
far? 
Samatova: To be WKLVH[SHULHQFHDSSHDUVDIWHUD\HDU«DIWHU«ZHPDNHDSURMHFWZLWK
different students especially if you are working in a group work and you have to collaborate 
with them you have to have a good result and this depends on the attitude, might be, or 
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different cultural background or education. As for me this year is very important because this 
\HDU,EHFDPHWKHSUHVLGHQWRIWKH(XUDVLDQ&XOWXUDO6RFLHW\VR«LQVLGHRXUVRFLHW\ZHKDYH
countries: Russia, Kyrgyzstan, Kazakhstan, Uzbekistan and Tajikistan.  
Researcher: How many students would that be? 
Samatova: Total 108. And we provide Russian language course for international students in 
the university. We try to make them more familiar with our culture and in that sense spread 
our culture.  
Researcher: 7KDW¶VWKat you try within your won group or you try to spread the culture with 
others? 
Samatova: With others, yes, Malaysians, Chinese and other students. Because some of the 
VWXGHQWVWKH\GLGQ¶WKHDUDERXWRXUFRXQWU\2UWKH\PLJKWQRWEHIDPLOLDUZLWKWUDGLWLRQs, 
culture or language. 
Researcher: How do you think they are taking it? Are they open to it? 
Samatova: <HV\HVGHILQLWHO\WKH\DUHUHDOO\LQWHUHVWHGLQRXUFXOWXUH«DQGQRZZH
KDYH«XPPPVWXGHQWVOHDUQLQJ5XVVLDQODQJXDge, why we have chosen Russian? 
bHFDXVHWKDW¶VDFRPPRQODQJXDJHDPRQJRXUFRXQWULHV 
Researcher: «DQGWKLVLVZKDWDIRUPDOWUDLQLQJFRXUVH\RXKDYH«" 
Samatova: No it is not formal, it is informal, and we have twice a week with different 
lecturers and I think they are interested. 
Researcher: What kind of students are generally coming here, the Malaysians or other 
LQWHUQDWLRQDOVWXGHQWV":KDWNLQG« 
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Samatova: I was really surprised. There are different students interested in the course, 
DKKK«$UDEVWXGHQWV0DOD\VLDQV&KLQHVH$KKK«IURP%ULWDLQ« 
Researcher: Are you aware of any policies that this university has, some conscious drafted 
policy that you are asked to read or when you were inducted you were told to read regarding 
internationalization or integration of students? 
Samatova: ,GRQ¶WUHPHPEHUDERXWWKLV«IRU«PH,MXVW«,MXVW«DFFHSWWKHXQLYHUVLW\DVD
British university, for me because the system is more British than Malaysian. The thing is 
WKDWVWXGHQWVDUHYHU\GLIIHUHQWWKDW¶VLW 
Researcher: Regarding the faculty what has been your experience, you must have come 
DFURVVSURIHVVRUVIURPGLIIHUHQWFXOWXUHVRUGLIIHUHQWUDFHV« 
Samatova: <HV\HV« 
Researcher: Did you face any problem, or did you feel no it is a good learning experience, 
ZKDWKDVEHHQ\RXUH[SHULHQFHVRIDU« 
Samatova: Ahhh.. basically in our faculty we have more lecturers from Great Britain than 
local. We have one lecturer from Italy, from Russia and this makes really interesting for you, 
your experience in study. It is British but at the same time you are in Malaysia. 
Researcher: Have you been able to interact with the community outside, the orphanage, has 
there been any chance, from the university any opportunity given to go and interact with the 
outside the campus? 
Samatova: No, to be honest I have not been involved, but in our society we try to arrange, 
OLNHFKDULW\HVSHFLDOO\ZLWKWKHRUSKDQDJH)ORUHQFHLQ6HPHQ\LKDQGZLWKRWKHUV«QRZHDUH
quite in a closed area. 
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Researcher: Regarding food and accommodation, what has been your experience over here? 
Did you JHWDJRRGPL[RIIRRGRULWGRHVQ¶WUHDOO\VXLWH\RXUSDODWH":KDWKDVEHHQ« 
Samatova: ,FDQ¶WVD\LWGRHVQ¶WVXLWIRUPHEXWDWWKHVDPHWLPH\HVPLJKWQRWEHRIWKDW
OHYHOWKDW,ZDVH[SHFWLQJEXWLW¶VRNZHFRPHKHUHMXVWWRVWXG\\RXFDQ¶WEHWoo 
IXVV\«\HV\HVWKDWLVLPSRUWDQW,QWHUPVRIDFFRPPRGDWLRQ,VWD\RQFDPSXVEHFDXVH
WKDW¶VHDVLHUEHFDXVH\RXFDQVWXG\DQGEHLQYROYHG 
Researcher: So it is quite easy? 
Samatova: <HV\HV« 
Researcher: When you go out of the campus, suppose you are visiting the malls, what has 
EHHQ\RXUH[SHULHQFHWKHUH"$UH\RXZHOODFFHSWHGRUSHRSOHORRNDW\RX«2KVHHD
IRUHLJQHUVRPHNLQGRI«WKDW\RXKDYHIDFHG« 
Samatova: Usually, they perceive my identity as Japanese, or as Chinese or as Korean, 
because not all of them are familiar with Kazakhstan, but at the same time, I feel myself as a 
foreigner as I am not familiar with the cultural environment, but this is also very interesting, 
EHFDXVH\RXKDYHWRH[SHULHQFHHYHU\WKLQJDQGLILWLVWKHILUVWWLPH«. (garbled) 
Researcher: When you first joined, that time in the induction programme, familiarizing you 
ZLWKWKH0DOD\VLDQFXOWXUH«ZRXOGKDYHEHHQDEHWWHURSWLRQ«OLNHWHOOLQJ\RXZKDW
0DOD\VLDLVDOODERXWZKDWDUHWKHGLIIHUHQWUDFHVDQGKRZ\RXVKRXOGEHKDYH«or talk to 
people. Do you think that kind of cultural induction would be helpful for students out here? 
Samatova: 0LJKWEH«\HV« \HV« SDXVH,GRQ¶WNQRZ%HFDXVH,KDYHKHDUGGLIIHUHQW
H[SHULHQFHVIURPGLIIHUHQWVWXGHQWVDQGWKH\WROGWKDW«LWLVQRW«UHDOly difficult to be used to 
different environment and at the same time you feel yourself that you are really not in your 
RZQFRXQWU\$QGPLJKWEHWKHPRVWLPSRUWDQWLVWKDWWKH\QHHGKHOS« (laugh). 
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Researcher: Regarding your assignment groups, did your faculty ever tell you to have a 
mixed race of people, from different races? What has been your general observation that 
SHRSOHRIWKHVDPHUDFHWU\WRVWLFNWRJHWKHURU« 
Samatova: <HV,VDZIRUH[DPSOHLQIRXQGDWLRQWKH\WU\WREHWRJHWKHU«DFWXDOO\GLIIHUHQt 
VWXGHQWVWKH\WU\WREH$KKK«WU\WREHPRUHFRQQHFWHGZLWKWKHVDPHFRXQWU\)RUH[DPSOH
WKH\KDYHDJURXSZRUNWKH\ZRUN.D]DN¶VZLWK.D]DN¶V0DOD\VLDQZLWK0DOD\VLDQEXWLQ
International studies, we were taking, we were encouraged to be in different groups to 
experience different cultures and that is really interesting and even I was, I, I , was more 
«DKKK«LWZDVPRUHOLNHO\IRUPHWR«ZRUNZLWKGLIIHUHQWSHRSOHWKDQZLWKWKHVDPH
EHFDXVHWKHDWWLWXGHLVGLIIHUHQWWKLVPDNHV«WKHTXDOLW\RIVDPHZRUN« 
Researcher: 7KDWZDVFRQVFLRXVO\DGYRFDWHGE\WKHIDFXOW\«WKDWWKH\WU\WRJHWLQWR« 
Samatova: 1RQRWKHIDFXOW\MXVWVXJJHVWHG«LI\RXZDQWWRH[SHULHQFHVRPHWKLQJGLIIHUHQW
\RXFDQ« 
Researcher: Any other experience that you would like to share good RUEDG«DQ\WKLQJ« 
Samatova: ,GLGQ¶WKDYHEDGH[SHULHQFHDOOH[SHULHQFHDUHJRRGEHFDXVHLWLVDQH[SHULHQFH
The most important is that I try to encourage students to share their culture, it isvery 
LPSRUWDQWZKHQ\RXNQRZWKHFXOWXUH\RXNQRZZKDW¶VWhe real, the real 
LQGLYLGXDOV«EHFDXVHRXULQGLYLGXDOVDUHFUHDWHGE\WKHFXOWXUH«EDVHGRQRXUFXOWXUHEDVHG
RQRXUODQJXDJH«WKHODQJXDJHZHVSHDNIRUH[DPSOHLI\RXPHHW0DOD\VLDQ\RXVSHDN
English, but if you understand Malaysian it would be very different. 
Researcher: So language do you think becomes a barrier in interaction, having English as a 
FRPPRQODQJXDJH« 
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Samatova: No, it is not the barrier, but if you know the language that person speaks, than it 
is better. 
Researcher: Thank you so much for your feedback. 
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Interview 4: Devendra Samy ±Staff 
Researcher: What is your idea about integration? 
Mr. Samy: )URPWKH«IURPWKHLQWHUQDWLRQDORIILFHSHUVSHFWLYHLQWHJUDWLRQUHIHUVWRWKH
inter-cultural aspects, the students experience on campus whereby they are free to mingle 
about without any fear or without having any inferiority complex. Just this is the whole idea 
of integration, without any feeling of inferiority complex, and the university must be seen 
providing opportunities and channels of students to integrate and assimilate, that is the most 
important idea of integration. 
Researcher: Are you aware of any written policies that this university has on integration or 
internationalization? 
Mr. Samy: We have a university wide internationalization strategy, which is drafted in UK, 
and in that draft it has spoken about international student experience and integration of 
VWXGHQWVRQFDPSXVHV7KDW¶VPHQWLRQHGLQWKHXQLYHUVLW\¶VLQWHUQDWLRQDOVWUDWHJ\SODQ 
Researcher: Nothing specific to Malaysia campus? 
Mr. Samy: 1RWKLVSODQDFWXDOO\FRYHUVDOOWKUHHFDPSXVHVXQLYHUVLW\¶VVWUDWHJ\SODQFRYHUV
all three campuses and the internationalization strategy also focusses on all three campuses. 
So the general theme of the internationalization strategy cRYHUVDOOWKUHH«,VDLGWKUHH
because it is UK, Malaysia and China right? 
Researcher: Of course you have a presence in Singapore? 
Mr. Samy: That presence in Singapore is a fly-in and fly-out; it is not seen as a campus. We 
also have a presence in many other places around the world. So these are not seen as 
campuses, those are more of teaching facilities. The partner in Singapore is PSB. 
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Researcher: You have been handling a lot of international queries, having experience with 
international students, even MalD\VLDQVWXGHQWV«,GRQ¶WNQRZKRZPXFK\RXKDQGOHWKDW
what has been your experience in general handling students of diverse racial background? 
Mr. Samy: When I joined the University about 12 ± 11 years ago, I was looking after the 
local marketing. 5 years down the line we had to set up an international office, because our 
LQWHUQDWLRQDOVWXGHQW¶VQXPEHUKDVJURZQUDSLGO\7KHELJJHVWLVVXHKHUHRQRXUFDPSXVLV
integration of local students with the international students. And there are some issues among 
the international students given the historic background and current socio-economic situation. 
Good example is Malaysian students, they seems to be rather timid, they are less open to 
mingle around, they like to cling together among their own communities and the sad part is 
PRUHGLYLGHGDORQJWKHUDFLDOOLQHV7KH0DOD\¶VZLWKWKH0DOD\¶VWKH&KLQHVHZLWKWKH
Chinese, sticking around themselves. When we have international students around, as we see 
them coming from more open minded societies, we had in the past, huge number of students 
coming from Africa, Sub- Saharan region and this people they are lot more open and they 
WHQGWRDSSURDFKPRUHHDVLO\WKLQNLQJWKH\DUHPRUHRSHQWRIULHQGV«DQGDOOWKDWEXWWKDW¶V
not the case. Local students tend to find them rather intimidating. Then we have students on 
FDPSXVIRUH[DPSOHVWXGHQWVIURP&KLQDDQGVWXGHQWVIURP7DLZDQ«RN"ZKRIHHOV7DLZDQ
students are Taiwanese, part of China, they should not be given their own identity, it should 
be seen as China, ok? These are some of the issues we have. But because of the number of 
students coming from each of these countries are not too big, so they overshadow the others, 
we have managed to create a balance in our campus that is the biggest challenge in 
international office you have. Trying to create a balance between communities, countries, 
nationalities, that is present in our campus. If you look at our campus in UK, majority of the 
international students come from China and India. These two student population make up to 
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QHDUO\RURIWKHRYHUDOOVWXGHQWSRSXODWLRQ6RWKHVWXGHQW¶VH[SHULHQFHPLJKWQRW
be reflected there compared what they get here, where they can mingle around more. 
Researcher: 7KDW¶V\RXUELJJHVWFKDOOHQJH" 
Mr. Samy: 7KDW¶VRXUBIGGEST challenge, how to create a balance of nationalities, on 
campus, so that people can easily mix around. 
Researcher: Do you think that the university should take some conscious steps, introducing 
VRPHJXLGHOLQHV«WKHVHDUHWKHWKLQJV«\RXQHHGWR«PD\EHRQDEDVLVRI«\RXhave to do 
WKLV«LILWLVDQDVVLJQPHQWJURXS\RXKDYHWRKDYHUHSUHVHQWDWLRQRIRUPRUHGLYHUVH
UDFLDOJURXSV«\RXWKLQNWKDWNLQGRIWKLQJ« 
Mr. Samy: As far as teaching and learning experiences on campus, the teaching and learning 
committee has already made that requirement. When these students are broken into groups, 
there must be as much integration as possible, so it should not be grouped based on their 
QDWLRQDOLWLHVRQO\XQOHVVLWLVYHU\FRXQWU\VSHFLILFWKLQJDQG«WKH\VKRXOGDOVRQRWEH
segrHJDWHG«DKKK«LQWHUPVRIJHQGHURN"%XWZKHQ\RXORRNDWIURPWKHLQWHUSHUVRQDO
VNLOOV«WKHVHDUHVWXGHQWVH[SHULHQFHWKH\PXVWWDNHWKHLQLWLDWLYH:KDWZHGRLVGXULQJWKH
orientation or induction period, which is the first week of being on campus, we do organize a 
lot of activities for students to join, may be for events or ice breaking sessions, associations, 
HYHQWVEXWLIWKHVWXGHQWVWKHPVHOYHVGRQ¶WWDNHWKHVWHSIRUZDUGWKHLQLWLDWLYHWRWR«
mingle around, it is very difficult for us to just put guidelines. You must remember these are 
groups of people whom we call young adults; they are going through a transition period, so 
this is a period where we want them to grow up, become adults. It is not for us to 
continuously start spoon feeding them, telling them what to do and what not to do. 
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6FKRROGD\VDUHRYHUDQGWKH\FRPHWRWKHXQLYHUVLW\WKDW¶ZK\WKH\DUHKHUHZHJLYH\RX
the opportunity, you must take up that opportunity. It is not about class room learning alone; 
it is outside the class room learning as well. We create a lot of opportunity for them to do 
networking. We create a lot of opportunities by having clubs and societies on campus, which 
WKH\FDQDFWXDOO\MRLQDQGSDUWLFLSDWH%XWVWXGHQWVGRQ¶WWDNHWKHRSSRUWXQLW\7KDW¶VZKHUH
the difficulty is. See, we are trying to create an environment for students to come up, to grow 
XSEDVLFDOO\:HVKRXOGQ¶WEHGLFWDWLQJWRVWXGHQWVWKLVRQH\RXVKRXOGGRWKLVRQH\RX
VKRXOGQ¶WGR«EHFDXVHWKDWZD\WKHLUOHDUQLQJZLOOEHGHSHQGHQWEDVHGUDWKHr self-learning 
ZKHUHWKH\EHFRPHPRUHLQGHSHQGHQW6RLWGHSHQGVRQZKDWLVWKHYHU\LGHDZKDW¶VWKHYHU\
SULQFLSOHDERXWZK\\RXDUHKDYLQJWKHVWXGHQWVKHUH«WKDW¶VZKDWZHQHHGWRXQGHUVWDQG
and realize, ok? Having general guidelines is different, they will be in the books, students 
PD\UHDGRUPD\QRWUHDG«PRVWRIWKHWLPHWKH\GRQ¶WUHDG,WLVYHU\PXFKRQWKH«RN" 
Researcher: 'XULQJWKHLQGXFWLRQ«DUHWKHUHVHVVLRQVRQ0DOD\VLDQFXOWXUH" 
Mr. Samy: <HVWKHUHDUH«GXULQJWKHJHQHUDOLQGXFWLRQZHKDYHgot these counsellors, the 
university counsellor who have a talk to the students, all the international students about the 
general rules, the culture, the society, what are the things you need to be careful about in 
public, all those are discussed with the international students, they are aware of that, it is just 
how much of these they want to absorb and they want to remember. 
Researcher: 'R\RXWKLQNWKDWWKHVWXGHQW¶VEDFNJURXQGWKHIDPLO\EDFNJURXQG
IULHQGV«WKDWKDVDPDMRULQIOXHQFHRQWKHPIRULQWHJrating? 
Mr. Samy: To be honest with you, because of the high tuition fees on our campus, there is no 
GLIIHUHQFHRIVWXGHQWV6(6«VRFLR-HFRQRPLFVWDWXV«DKKK«KRZHYHUWKHVDPHFDQQRWEH
said about the scholarship recipients. We do have a big group of government scholarship 
recipients who come here; they may feel intimidated or feel inferior compared to those self-
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paying students. Having said that we have not noticed any huge disparity among students, in 
WHUPVRI6(6RQFDPSXV«DKKK«SHRSOHDUHDEOHWRPL[DURXQd without much question on 
VWDWXVDQGDOOWKDW«ZHKDYHDORWRI9,3¶VDQG99,3¶VNLGVRQFDPSXVEXWWKH\GRQ¶WUHDOO\
DV\RXFDQVHH«WKH\GRQ¶WUHDOO\VWXFNXSDVVRUHWKXPEVLQWKHFURZGEHFDXVHWKH\PLQJOH
around as usual for their own good. 
Researcher: 'R\RXWKLQNFXOWXUDO«WKHFRQFHSWDERXWFXOWXUDOVRFLHW\GRHVLWKHOSRUGR
you think it becomes a hindrance to integration? 
Mr. Samy: What makes students experience richer is culture. Because then they learn how to 
use this culture. That is, that is the way for integration rather than against it. Because I find 
kids of that age very curious, they want to find out why your view is so different from me. So 
when we have culture they can relate to, that helps in integration. You see, integration is 
about uQGHUVWDQGLQJHDFKRWKHUUHVSHFWLQJZKR\RXDUHWKDW¶VWKHZKROHLGHDRILQWHJUDWLRQ
Integration is not standardization. Integration meaning understanding and respect for others 
and culture helps that. Because by understanding you have a different culture than I have, we 
FDQDJUHHWRGLVDJUHHWKDW¶VZKDWZHVD\:HKDYHWKH,VODPLFVRFLHW\WKH\DOOZDQW
HYHU\RQHWRFRPHLQGRHVQ¶WPDWWHUZKHWKHU\RXDUHD0XVOLPRUQRWDQGHYHU\RQHFDQVD\
VRPHWKLQJWKDWWKH\ZLVKDQGWKDW¶VDFFHSWDEOHEHFDXVHZHXQGHrstand, we agree to disagree, 
WKDW¶VWKHZKROHLGHDDERXWLQWHJUDWLRQ&XOWXUHKHOSVLQWKDWEHFDXVHWKH\DFFHSWHDFKRWKHU
who are different. 
Researcher: One last question, how do you think that this concept of integration can help the 
students and the university per say? 
Mr. Samy: )URPWKHVWXGHQW¶VSHUVSHFWLYHLQWHJUDWLRQDKHOSVLQDVHWWOHGRZQZHOOLQD
campus, b) they learn about another culture therefore their understanding about people from 
different countries or groups c) which I find is very important is tolerance. Students build 
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tolerance towards other cultures and their understanding the differences makes them more 
PDWXUHGDQGG,ILQGVWXGHQWVZKHQWKH\DUHLQGLIIHUHQWHQYLURQPHQW«DKKK«WKH\OHDUQWR
speak up, ok? Because understanding difIHUHQWFXOWXUHVWKH\GRUHDOL]HWKDWLIWKH\GRQ¶W
speak up people will not understand them, so they learn to speak up, ok? From the 
XQLYHUVLW\¶VSRLQWRIYLHZLQWHJUDWLRQKHOSVDLQWHUPVRILQWHUQDWLRQDOL]DWLRQRIWKHFDPSXV
WKDW¶VLPSRUWDQWEIURPUecognition perspective and c) unearthing new talents. And sorry, 
RQHRIWKHWKLQJV,IRUJRWWRPHQWLRQLQVWXGHQW¶VH[SHULHQFHLVQHWZRUNLQJ\RXQHYHUNQRZ
ZKRLVVLWWLQJEHVLGH\RXULJKW"%HFDXVHZKDWWKH\«LWFRXOGEHWKHNLQJRUSUHVLGHQWRI
another coXQWU\WKHULFKHVWPDQLQWKHZRUOG«VR« 
Researcher: WKDW¶VQHWZRUNLQJ« 
Mr. Samy: 7KDW¶VULJKW«WKDW¶VZK\LWLVLPSRUWDQWWRFRPHWRDSODFHRUDFDPSXVZKHUH
WKHUHLVDKXJHQXPEHURILQWHUQDWLRQDOVWXGHQWVIURPGLIIHUHQWFXOWXUHV«WKDWKHOSV 
Researcher: Thank you so much for your time and feedback. 
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Interview 5: Loke Li Chan ± Student (Malaysian Chinese) 
Researcher: What is your concept about integration? What do you think integration is all 
about? 
Chan: For me integration means crossing over of border of our comfort zone, in order to 
XQGHUVWDQGZKDWRWKHUSHRSOH¶VEHOLHIVFXOWXUHVDVZHSHUFHLYHWKLQJV6RLQWHJUDWLRQLVD
process that brings people to a common understanding. 
Researcher: Are you aware of any integration policies in Nottingham? Written policies or 
something? 
Chan: So far I have not come across any. But we are encouraged by lecturers to meet one 
another, especially people from other countries. 
Researcher: ,QZKDWZD\VWKHOHFWXUHUHQFRXUDJHV\RX¶OO"/LNHDVVLJQPHQW
JURXSV«RU«KRZGRWhey do that? 
Chan: Throughout our course we have been assigned to different groups in laboratory 
sessions, however this did not enhance our integration process. The lecturers also reiterated 
their statement that we should not use our mother tongue but use English as our 
communication tool, but so far these have not been enforced (laugh). 
Researcher: As a student how has been your experience so far? You must have met a lot of 
other students from different racial groups? 
Chan: Yes 
Researcher: So how has been your experience interacting with them? 
286 
 
Chan: 6RIDU,ILQGWKDWRXULQWHUDFWLRQLVYHU\RQWKHVXUIDFHDKKK«,KDYHPHWRU
international students who are willing to open up, but mostly, most of them do not wish to 
mix with us because we tend to segregaWHRXUVHOYHV«DKKK«WKHLQWHUQDWLRQDOVWXGHQWV
being international students (voice exhibited disappointment)«WKLVGRHVQRWKHOSLQ
enhancing the integration. 
Researcher: :K\GR\RXWKLQNVR":K\GRQ¶WWKH\ZDQWWRPL[",VODQJXDJHWKHSUREOHP
«RU«ZKDWGo you think is the problem, mainly? 
Chan: Partly it is also due to our local upbringing that we prefer to stick to our own race or 
group or to our common understanding, we tend not to go out, go forth and mix with people 
of different kinds, normally we prefer to stay in our own comfort zone. 
Researcher: You stay in the hostel? So what do you think about the accommodation or food? 
'RHVLWSOD\DQ\SDUWLQLQWHJUDWLRQ«OLNH«GR\RXJHWWKHIRRGZKLFKLVXSWR\RXUOLNLQJRU
say for the accommodation do you facHDQ\SUREOHPWKHUH« 
Chan: 8PPP«RYHUKHUH«WKHFDQWHHQIRRG«,KDYHSHUVRQDOO\ZLWQHVVHGGLIIHUHQW
SULFLQJGHSHQGLQJRQWKHUDFHRUZKDWJURXSWKHFXVWRPHUFRPHVIURP« (in a whisper) 
Researcher: 2ND\6XUSULVHG« 
Chan: <HDK«WKLVLVDFWXDOO\VRPHWKLQJ«QRWRIILFLDOO\ERXJKWXS«DQ\«LWLVQRWVHHPWR
EHSURYHQDVZHOO«DKKK«WKHUHVHHPWREHDQDVVRFLDWLRQZLWKWKHFXVWRPHUIURPWKHVDPH
race. 
Researcher: «WKH\WKH\FKDUJH" 
Chan: <HVWKHRSHUDWLRQWKHRSHUDWRU« 
Researcher: 7KDW¶VVXUSULVLQJ« 
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Chan: Yeah!.. this also impedes integration, because you tend to think that non-Chinese 
operators favours non-Chinese customers. That sort of thinking.. 
Researcher: What about the curriculum, are you encouraged to read about case studies from 
other parts of the world DQGVD\QRWRQO\%ULWLVKRU$PHULFDQFDVHVWXGLHV«RUWKH
inventions and discoveries taking place all across the world, are you encouraged to read 
WKHP«LVLWLQFOXGHGLQWKHFXUULFXOXP" 
Chan: In my course, yes, lot has been included from the US, UK, Canada in terms of 
pharmaceutical improvements; however it does not highlight many of the inventions or case 
studies especially from the Middle East region. Mostly the integration does not happen 
among our locals and those from the Middle East countries. This is the main point, I think it 
is important. 
Researcher: :KDWDERXWWKHIDFXOW\"<RXKDYHIDFXOW\WKDWFRPHVIURPGLIIHUHQWUDFHV«VR
is there any language problem, or do you find any favouritism towards someone who is from 
their own race or at least a subtle under current of that? 
Chan: What I have observed is that there seems to be a communication barrier between the 
foreign students and the local staff who frequently uses Bhasa Melayu, so this does not 
encourage the local staff to help the foreign students because say for example when the 
IRUHLJQVWXGHQWVDVNIRUKHOSWKH\GRQ¶WNQRZKRZWRFRPPXQLFDWHHIIHFWLYHO\DQGORFDOVWDII
DUHLQHIILFLHQWLQ(QJOLVKVRWKLVLQWXUQFUHDWHVDQLQHIILFLHQWVHUYLFH«\HV«,ZRXOGVD\ 
Researcher: Have you seen faculty member coming from India preferring the Indian 
students or from Africa preferring the African students, encouraging them more to 
VSHDN«WKDWNLQGRIWKLQJ«KDYH\RXQRWLFHGLQWKHFODVV" 
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Chan: So far it has not happened here; most of the staff that we have encountered are the 
ORFDOVWDII«PRVWRIWKHP 
Researcher: What according to you are some of the suggestions that you can give to improve 
the ambience of integration in the university? 
Chan: )LUVWDQGIRUHPRVWLWKDVWRVWDUWIURPWKHSHRSOHRIWKHVDPHJURXS«VRPHERG\OHW¶V
say in the Chinese society comes, initiate a project to reach out to non-Chinese say for 
H[DPSOH3DNLVWDQL¶VHWFWKLVZLOOLQWXUQHQFRXUDJHDFRQWLQXRXVDQGDXWRPDWLFSURFHVVRQH
from the same group initiates and encourages people to join their same group in a continuous 
LQWHUDFWLRQ«WKDW¶VZK\,WKLQNLWLVLPSRUWDQW 
Researcher: What do you think that this concept of cultural clubs is it a hindrance or does it 
help in integration? Say I form my own cultural club and I invite students from my own 
country, so does it segregate or would it help in this kind of integration? 
Chan: 8PPP«WHFKQLFDOO\,KDYHQRWMRLQHGDQ\FXOWXUDOFOXEKHUHEXWLQP\SUHYLRXV
LQVWLWXWLRQ,KDYHMRLQHGRWKHUFOXEVWRUHDFKRXWWRUDFHV«WKH\WHQGWRVHJUHJDWHthemselves 
DQGLQWXUQWKH\KDYHQHZPHPEHUVWRMRLQLQ«6R,WKLQNFXOWXUDOFOXELW¶VD«LW¶VD
«GLVFRXUDJHPHQWLQLWVHOI,WKLQNDQHZNLQGRIFRQFHSWVKRXOGEHEURXJKWLQWRFOXEVDQG
VRFLHWLHV« 
Researcher: More generic in nature? Dram or a music club instead if it being country 
specific? 
Chan: Yeah, they should make it activity specific, not to isolate them in terms of 
QDWLRQDOLW\« 
Researcher: Thank you so much for your feedback. 
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Interview 6: Pramod Jayasuriya ± Student (Sri Lanka) 
Researcher: Tell me something about yourself, where are you studying? Which country do 
you come from, how long have you been in Malaysia? 
Pramod: $KKK«,KDYHEHHQLQ0DOD\VLDQRZIRU«WKLVZRXOGEHP\WKLUG\HDUDWD
VWUHWFK,DPRULJLQDOO\IURP6UL/DQNDDKKK«,OLYHGDOittle while in the United Kingdom, 
but for majority of my life I have been in Sri Lanka. 
Researcher: What made you choose Nottingham Malaysia campus? 
Pramod: 7KHUH«ZDV«EDVLFDOO\«,KDYHOHIW1RWWLQJKDP8.DQGVLQFH,DP«QRWWRR
IDQF\RIJRLQJWR8.«VWXFN for 3 years in dull weather and studying international business 
PDQDJHPHQWGLGQ¶WVRXQGYHU\DKKK«,FDPHWR0DOD\VLDEHFDXVHDLWZDVOLWWOHELWPRUH
close to home b) because I knew a few others who were studying here so what I gathered 
IURPWKHP«OLNH«campus facilities wise it is over there but life over here is little more easier 
so hence I decided why not go to Malaysia. 
Researcher: <RXKROGDSRVWRI'LYHUVLW\RIILFHU":KDWH[DFWO\\RX¶OOGRRYHUKHUH" 
Pramod: Ah, well basically, diversity and environment basically, what I do there is I am the 
chief student representative when it comes to international students welfare. Also, I am more 
or less in-charge of organizing, there is a facility, if you recall known as the International 
6WXGHQW¶V%XUHDXLQWKHFDPSXV«LWXVHGWREHXVHGWREHFDOOHGWKHLQWHUQDWLRQDOVWXGHQW¶V
society, I am in-charge of organizing that and through that we are supposed to promote cross-
FXOWXUDOLQWHJUDWLRQDVZHOODVFXOWXUDOXQGHUVWDQGLQJ«DKKK«VRPRUHRUOHVVGLYHUVLW\
pertains to international students at Nottingham. 
290 
 
Researcher: And this bureau has got representation from different countries? 
Pramod: Yes, theoretically it should hold, by university record it should be 70 plus 
nationalities, currently we have representation of RQO\«\HDKRUVRPHWKLQJ«\HV«LW
has members from all over, basically one ambassador as they say representing their country. 
There is a Malaysian involved as well, just to mutual integration and all that, that was 
something that was started now, before that it was purely international students and no local 
students at all.  
Researcher: :KDWGR\RXWKLQN«KRZZRXOGVD\KDVLWEHHQDYHU\HQULFKLQJH[SHULHQFH
do you think this kind of formation of a bureau has helped, or have you found that there has 
EHHQQRWPXFKWDNHU« 
Pramod: :HOOWKHWKLQJLVXPPP«LWLVIROGKHUHWKDWWKHUHDUHSOXVHVDQGPLQXVHVZKHQ
it comes« the bureau more or lee, as the years have progressed it has more or less achieved 
ZKDWLWLVDERXWWRGR«DKKKEXWPD\EHQRWWR what it could have, more or less to an 
extent, you see that international students on campus, they get along far more easier as 
opposed to perhaps in my first year when I came in, first years coming in today find it a little 
PRUHDSSURDFKDEOH«KHQFH«\HDK«Iorming such an organization representing internationals 
students is absolutely wonderful. And then there are other administrative constraints that 
PRUHRUOHVVSXWVEDFNWKHEXUHDX¶VZRUNOLWWOHOLWWOHFRQIOLFWVWKDWFRPHZLWKPDQDJHPHQW
when it comes to implementing things, so in that sense it is a draw back. But organizing such 
EXUHDXLVDEVROXWHO\FULWLFDOWRLQWHUQDWLRQDOVWXGHQWVKHUHZKHQLWFRPHVWRVWXGHQW¶V
representation. 
Researcher: The conflict is basically with the management, or do you find it amongst the 
different races, the way they interact? 
291 
 
Pramod: <HV«XPPP«UDWKHU«DFWXDOO\(hesitation) which is quite surprising because 
XQGHUWKHGLYHUVLW\WKHUHDUHWKUHHVFRSHVRQHLVLQWHUQDWLRQDOVWXGHQW¶VZHOIDUHWKHRWKHULV
the physical Green enviURQPHQWRUZHFODVVLI\WKDWDVVWXGHQW¶VHQYLURQPHQW«DKKK«DOVR
there is the equality component. Generally if you take my counterpart in the United Kingdom, 
KHPRUHRUOHVVKDV\HV«WKHUHLVUDFLVW«XPPP«HWKQLFPLVXQGHUVWDQGLQJVHWF+HPRUH
or less has tRGHDOZLWKJHQGHUEDVHGLVVXHV«KHUHLQ1RWWLQJKDP,PRUHRUOHVVGHDOZLWKLV
it is not international students vs. international students but more or less international vs. local 
students because either party more or less is a minority party, feels that they are 
XQUHSUHVHQWHG«DKKK«0DOD\VLDQVVWXGHQWVPRUHRUOHVV«WKH\KDYH«XPPP«,I,
remember the number is 60% on campus but they are segregated into  Sabah, Sarawak are ( 
(DVWDQG:HVW0DOD\VLDHWF«EXWLIZHWDNHLQWHUQDWLRQDOVWXGHQWVDVDZKROHWhey are 
VWUXFWXUHGLQWRFRXQWULHV«EXWFRQIOLFWZLVHJHQHUDOO\WKHUHDUHLVVXHV«WKDWKDGFURSSHGXS
but over the years it has gone down and it is not happening on very ethnic lines or national 
lines, it is just that I think it is just the communal misundeUVWDQGLQJSHRSOHGRQ¶WJHWHDFK
RWKHU¶VFXOWXUHZLWKUHJDUGVWRVD\«as simple as some students having a party and 
advertising for that party and that might not fit in with other cultures, so those are the kinds of 
conflicts we deal with, nothing extremely measured, very rarely do I get cases saying one 
particular group has been targeted, but luckily to say, so nothing so far serious.  
Researcher: When you came here, when you joined, where you informed about any 
internationalization policy, integration policy that this university has? 
Pramod: 1RQRWKLQJ«WKHLQWHJUDWLRQLQWHUQDWLRQDOL]DWLRQSROLF\«QRNOTHING. 
%HFDXVHWKHXQLYHUVLW\¶VSROLF\LVVWXGHQWSRSXORXVLWLVDOLWWOHDPELJXRXVIRUVWDUWHUV
EHFDXVHDDWWKDWSRLQW,PRUHRUOHVVGLGQ¶WFDUHI came thinking of academic and those 
OLQHVLWLVWKDWWKHHQYLURQPHQWWKDW\RXIDFH\RXGRQ¶WIDFWRULQHYHU\WKLQJ%XWDV\RXFRPH
here you realize that even this ISB is a student organization, student association. As regard to 
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any policy in the campus, no nobody really has any idea that is partly the thing that we try to 
SRUWUD\«DKKK«DVWKHLQWHUQDWLRQDOVWXGHQWEXUHDXZHWU\WRGRWKLQJVWKDWWKHVHDUH
policies that are enacted on your behalf and you have the right to voice out so we established 
discussion platform for communities to voice out saying, ok, these are the problems we are 
IDFLQJ«RUJRRGWKLQJV«EXWSROLFLHVQRQRQRWLQP\ILUVW\HDULWLVSUHWW\VDIHWRVD\WKDW
no one had any idea. 
Researcher: In this ISB have you formed any kind of handbook or rule book or something 
like that, formal codification? 
Pramod: Yeah as far as formal codification when it comes to the organization, yes there is a 
rule book which is accessible to all students. 
Researcher: &DQ\RXVHQGPHDOLQN« 
Pramod: Yes, ,WKLQN\RXKDYHDVWXGHQW¶VDFFHVVLWLVRQWKH8GULYH«DKKK«,ZLOOVHQG
\RXLWLVWKHFRQVWLWXWLRQEDVLFDOO\«LWGHILQHVZKDWWKHLQWHUQDWLRQDOVWXGHQW¶VEXUHDX
GRHV«YHU\EULHIO\ZHH[SDQGWKDWRYHUKHUHQRERG\UHDOO\FDUHVDERXWWKHSURFHGXUHDQG
poliFLHVPXFKXQIRUWXQDWHO\«DKKK«EXW,ZLOOEHKDSS\WRVHQGLWWR\RX« 
Researcher: ,ZLOOUHPLQG\RXDVRIWFRS\« 
Pramod: 6XUHWKDW¶VILQH« 
Researcher: When you came or over the years have you seen any kind of cultural induction 
that took place; familiari]LQJ\RXZLWKWKHORFDOFXOWXUHEDVLFDOO\«QRWSRVVLEOHWRIDPLOLDUL]H
\RXZLWKDERXWDOOWKHFRXQWULHVEXWVLQFH\RXDUHLQ0DOD\VLDWKHORFDOFXOWXUHPD\EH« 
Pramod: The only sort of induction with regard to cultural integration which you get on 
campus LVWKDWEULHIERULQJKRXUVVSHHFKODXJK«WKDW¶VDQLQGXFWLRQODXJKVHHWKHUHLV
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an over emphasis on the negative with regards to induction programme which we voiced out 
DQGWKH\PLQLPL]HGLWDORWWKLV\HDU«\RXVHHLWVD\VGRQ¶WGRWKLVLQ0DOD\VLDGRQ¶WGRWKDW
LQ0DOD\VLDWKLVLVD0XVOLPFRXQWU\\RXGRQ¶WGRWKLV\RXGRQ¶WGRWKDW« 
Researcher: 7KHUHDUHORWVRIGRQ¶WV« 
Pramod: /RWVRIGRQ¶WVQRWWRRPDQ\GR¶V«WKDW¶VZK\\RXVHHWKHGHFLVLRQPDNLQJ
process is little too removed what the students actually wants. 
Researcher: ,VQ¶WWKDWDOLWWOHLQWLPLGDWLQJ" 
Pramod: Oh! absolutely, absolutely, because it back fires in two ways, when you scare a 
student so much, quite honestly first year everybody went everywhere with their passports 
because the\ZHUHWKDWDIUDLG«VHFRQG\HDUWKH\UHDOL]HGWKDWWKHJUDYLW\RIWKHVLWXDWLRQLV
not as much as they tend to relapse even more, as opposed to the basic consideration that they 
PLJKWWDNHWKH\ZRQ¶WWDNHIRUWKHPWKHILUVW\HDUZHZHUHGRLQJDOOWKHVHQothing 
KDSSHQHGWKDW¶VDW\SLFDOVWXGHQW¶VPHQWDOLW\«DKKK«EXWZLWKUHJDUGWRLQGXFWLRQQRWKDW
LVWKHRQO\LQGXFWLRQ\RXJHW« 
Researcher: 1RWKLQJDERXWFXOWXUHVD\KRZPDQ\ODQJXDJHV« 
Pramod: No, no. 
Researcher: Food or highlighting the culture of thiVFRXQWU\« 
Pramod: 1RWUHDOO\\RXJHWDERRNLWLVFDOOHGWKHLQWHUQDWLRQDOVWXGHQW¶VKDQGERRN,WKLQN
you can get that, you must have got that from the international office, it is a little purple book 
,WKLQNRUVRPHWKLQJOLNHWKDW«DQGWKHERRNOHWWKDt is the only cultural guide to Malaysia, for 
international students, that is actually pretty good, that says where to go, they have these 
FROORTXLDOWKLQJVZK\0DOD\VLDXVHODKHWF,WLVILQH«ULJKW6RDQ\LQGXFWLRQSURJUDPPH
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geared on those sense would be far more beneficial to students rather than highlighting the 
negative, but students more or less have to form their own opinion of what to do, lot of 
people might not be aware specific country wise, but here people are more aware country 
ZLVH« 
Researcher: You mention Sabah and Sarawak think of the first year we came, or the first 
month, I had no clue what Sabah and Sarawak is all about? 
Pramod: ([DFWO\ZLWKUHJDUGWR0DOD\VLDLW¶VDOLWWOH«LQWKHGDUNIRUORWRISHRSOHLWLV
more likely that you go up to an international students and ask him about what do you know 
about Sri Lanka, he will lay out the whole land for you, because he has gone to events 
organized by Sri Lankan cultural society, or an Indian cultural society, or a Chinese cultural 
society, EXWDVRSSRVHWRWKDWKRZVWXGHQW¶VKHUHILJXUHRXWZKDWFXOWXUHZKDW¶VWKHFXOWXUDO
integration process, it is not an official sanctioned mandate to have a programme saying, this 
LVZKDWFXOWXUHLVLQ0DOD\VLD«XPPP«SDUWRIWKHUHDVRQLVPDQDJHPHQWGRHV not have a 
SDUWLFXODUSROLF\DWOHDVW,KDYHQRWPDGHDZDUHRI«ZLWKUHJDUGVWRFXOWXUDOLQWHJUDWLRQWKDW
portion falls more or less under the students association and a portion of that is executed by 
WKHLQWHUQDWLRQDOVWXGHQW¶VEXUHDXDOLWWOHWLQ\SDUW, there are lot of other things they could do, 
which is not taken up, not really considered with regards to Malaysian environment. 
Researcher: What has been your experience in the class room? Have you seen segregation of 
students on race, especially when it comes to sitting or assignment or has it been a conscious 
HIIRUWWRLQWHJUDWHDGLYHUVHFXOWXUDO« 
Pramod: See, here there are 3 types of students, we call them, a colloquial term of 
identifying, not a class room set up of nerds etc. but we call some other conservative bunch or 
ZKLFKZHPLJKWFDOOSHRSOHZKRVKRXOGKDYHPRUHPRUDOVLQWKHPDQG«LQFODVVURRP
HQYLURQPHQWHYHQLQHYHQLQDKKK«VRFLDOFLUFOHV«XPPP«VRPHJURXSVPDNHVD
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conscious efforts to break that national boundary, to break the ethnic boundary to integrate, 
EXWWKDW¶VYHU\IHZWKDW¶VYHU\IHZLI\RXZDQWWRORRNDWKRZPDQ\SHRSOHWKHUHLV
DKKK«\RXMXVWKDGWRJRXSWRWKHOXQFKWLPHGLQQHUWLPHWKHEHVWWLPHWRJRWKHEDFN
cafeteria and count the number of people that are cross coloured sitting at the table, as 
opposed to identification when it comes to assignment, yes, it is very very heavily structured 
on where you came from, who you are, what kind of people you are like, even associations, 
like negative connotations or positive connotations the people try to identify a group of 
&KLQHVHSHRSOHZKRZDONRXWRIWKHOLEUDU\*RGIRUELGWKH\DUHDOOQHUGVODXJK«LIDJURXS
RI6UL/DQNDQVWXGHQWVRU3DNLVWDQL¶VFRPHVRXWRI--¶VRU776*RGIRUELGWKH\DUHDOO
GUXQNDUGV«VR\RXVHHSHRSOHODXJK«D3DNLVWDQLER\REYLRXVO\WKH\DUHJRLQJWRJHW
GUXQNWKDWLVWKHW\SLFDOVWXGHQWVWXGHQWFOLFNWKH\VD\RNILQH«(laugh). 
Researcher: Pre-conceived notion? 
Pramod: Yes, pre-FRQFHLYHGQRWLRQWKH\GRQ¶WGHSDUWIURPWKHQRWLRQRN6UL /DQNDQ¶VGR
WKLV3DNLVWDQL¶VGRWKDW«6UL/DQNDQ¶VDUHORXGZKHQLWFRPHVWRFULFNHWPDWFK3DNLVWDQL¶V
DUHYLROHQWZKHQLWFRPHVWRFULFNHWPDWFKHVVRWKDW¶VSUHWW\PXFKKRZLWJRHV\HDK (laugh) 
In the class room set up the same thing is reflected theUHDVZHOO,W¶VRQO\DYHU\IHZVWXGHQWV
WKDWWU\WRNHHSDYHU\EURDGPLQGDQGWU\WRLQWHJUDWH,WLVMXVWWKDWWKH\FDQ¶WJHWRYHUWKH
psychic distance from there especially when you came from the sister campus in China, they 
come over here. All the stXGHQW¶VILQGLWSUHWW\KDUGWRLQWHJUDWHEHFDXVHRIWKHSV\FKLF
GLVWDQFHRIODQJXDJHFXOWXUH«DKKK«KHUHLWLVDOVRVDPHIRUWKHLQWHUQDWLRQDOVWXGHQWV
bureaus sometime, there are some ambassadors that might not partake in discussions as much 
as others do, due to their unfamiliarity in interacting you know, with culture and people 
outside their country. 
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Researcher: What about the faculty, do you think that the faculty has made any conscious 
effort in integrating, like get into an assignment group with diverse, I mean some 
PDQGDWHV«VRPHWKLQJOLNHFRPLQJIURPWKH«RULVLW\RXKDYHWRGR\RXUDVVLJQPHQWVVRGR
it in the way you are comfortable. 
Pramod: 7KDWLVPRUHRUOHVVWKHQRWLRQWKDWWKH\FDUU\WKH\DUHQRWYHU\«DKKK«LI\RX
take the education culture here it is a very hands on approach. When it comes to lecturers, 
normally does not tell you do this, do that, it is not as opposed to from an environment I come 
from, where the universities are heavily structured and they say, you do this, these are the 
books you study, you cannot depart from that, so that same notion of thinking is more or less 
DSSOLHGLQWKHFODVVURRPVHWXSDVZHOO7KH\GRQ¶WUHDOO\IRUFH\RXQRPDNHLWD
UHTXLUHPHQWVD\\RXFDQ¶WVWLFNWR\RXURZQFRXQWU\PHQHWF<RXFDQQRWVWLFNWR\our own 
JURXSRIIULHQGVQRWKHUHLVQRPDQGDWH\RXIHHOIUHHWRGRZKDWHYHU« 
Researcher: :KDWDERXWIRRGGR\RXJHW\RXUNLQGRIIRRG\RXKDYHDQ\« 
Pramod: )RRG,FDQWHOO\RXWKDW¶VWKHELJJHVWSUREOHPWKDWWKHFRPSODLQWZHJHWHYHU\GD\
from every VWXGHQW«IRRGIRRGDQGIRRGODXJK«LQJHQHUDODVDFDPSXVDVDZKROHSHRSOH
DUHQRWYHU\VDWLVILHGZLWKWKHYDULHW\RIIRRG«DKKK«SDUWO\GXHWRWKHIDFWWKDWWKHUHDUH
YHU\OLPLWHGRXWOHWVDKKK«ZKLFKZLOOFKDQJHE\WKHQH[W\HDU«DVLQGLYLGXDOO\,DFWXDOly 
like the food when I came, surprise, surprise, (laugh) I mean half the time I eat from the what 
ZHFDOOHGWKH0DOD\FRUQHULWLVQRWUHDOO\0DOD\IRRGEXW7KDLLQVLGH«LWLVQRWUHDOO\WKH
W\SLFDO7KDL\RXJHWLWLVUHDOO\YHU\RLO\«ODXJKEXWSHRSOH are generally used to eat there, 
IRRGYDULHW\ZLVH\HVLWFDQLPSURYH«DKKK«DVRSSRVHGWRGLVWLQJXLVKDQ\WKLQJHOVHWKH
people, on a general people are after the first 3-ZHHNV«DKKK«ZHQHHGVRPHWKLQJHOVH 
Researcher: You are not a vegetarian are you? 
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Pramod: It is pretty hard to be a vegetarian on campus, because the vegetarian variety is 
really low, I mean, I was but now phasing out meat (laugh) when you are in UNMC, you 
UHDOL]HWKDWRK0\*RG,FDQ¶WHDWWKHVHDQGWKHQ\RXDUHIRUFHGWRJREDFN« 
Researcher: Since you come from a business school, for your curriculum have you since any 
NLQGRILQWHJUDWLRQLQWKHVHQVH«DKKK«VD\\RXUIDFXOW\KDVFRQVFLRXVO\WULHGWREULQJFDVH
studies, or example from other countries, or is it just the ones that are in WKHERRN« 
Pramod: It is a bit of both actually, again it depends on the lecturer, certain faculty members 
actually transcend the boundary and bring in case studies, I guess it is something that could 
find very fair with regards to faculty teaching here, it is that they very rarely, do they use, 
0DOD\VLDQH[DPSOHVH[WUHPHO\UDUHLQDZD\WKDWLVJRRGEHFDXVHWKHQ«LWLVDOHYHOSOD\LQJ
field for everybody and everybody understand, ok, fine, this is a company based in Singapore 
or Brazil. People tends to understand, relate on their own comprehension and understanding, 
UDWKHUWKDQZKHWKHUWKH\OLYHKHUH«DKKK«EXWDJDLQLWLVDVSOLWDJDLQLWGHSHQGVRQWKH
OHFWXUHULWVHOIDQGVFRSHRIVWXGLHVOLNHIRUPH,DPH[SRVHGWRDORWRIFDVHVWXGLHVVR« 
Researcher: Say for example, you come from Sri Lanka, so when they are talking about 
supply chain or outsourcing, you have seen that they try to take the example of Sri Lanka, 
%DQJODGHVKRU,QGLDDVDFDVHVWXG\« 
Pramod: Ah, actually not particularly to the business school. Ahhh ..but off-shore (off 
faculty) modules, which I pick up, from PHIR or SMRC, you see, a lot of cross-cultural 
discussion there. 
Researcher: What are these off-shore modules? 
Pramod: 2QHRIZKLFKODVW\HDUZDVµURDGWRPRGHUQLW\¶ZKHUHDKKK« 
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Pramod: No, this is here, here in Malaysia, in PHIR, Politics, History and International 
Relations and the other one is the School of Modern Language and Culture, SMRC (SMLC), 
WKRVHIDFXOWLHVWKH\WHQGWRKDYHDORWRIFURVVFXOWXUDOGLVFXVVLRQVDKKK«HVSHFially for 
H[DPSOHV,WRRNDPRGXOHµURDGVWRPRGHUQLW\¶RQHRIWKHWRSLFZDVFRORQLDOLVPZDV
reflected a lot in various ways, then Sri Lanka became an example, India became an example, 
DKKK«&KLQHVHFRORQLDOLVPEHFDPHDQH[DPSOHVR\HDKDJDLQLWGHSHQds on that course, 
then it also depends a lot how that course is structured. Business modules are very centric on 
PDQDJHPHQW«PDQDJHPHQWRULHQWHGRUPDUNHWLQJRULHQWHGVXEMHFWVDKKK«HYHQRQ
management oriented subjects, hopefully, it is not a huge theoretiFDOIUDPHZRUN«DKKK«IRU
example I do international business strategy, currently that is a brilliant subject of cross 
cultural, they bring up examples of Sri Lanka, India. I remember Bharti Airtel was a case that 
we do, then there was CEMEX from Brazil, so you see cross-cultural examples comes in, 
again I, I think it depends on the module itself and the structure of the course, as opposed to 
\RXLI\RXJRWRHQJLQHHULQJ,UHDOO\GRXEWLWWKHUHFRXUVHPDWHULDOUHVRXUFHVIRUWKHP«EXW
yeah I guess to me at least there has been sufficient discussion, but depending on other 
courses, I am not really sure. 
Researcher: How do you think integration helps you as a student, seeing a lot of diverse 
race, interacted with them when you go out to the outer world, do you think it helps? 
Pramod: :HOOLQWHJUDWLRQ«WKHSULPDU\WKLQJWKDW,IHHOLVJRRGDERXWLQWHJUDWLRQLVWKDW
when you graduate and when you are employed, considering the world today, people are 
more or less are involved in cross or multi-cultural backgrounds, they are very cross-cultural 
and multi-cultural backgrounds and to work in such a diverse environment, I think it will 
prove very beneficial, because you know how to get on with people, what cultures and how to 
deal with those cultures, how to interact with them, so in a work environment that is very 
beneficial to you. Even on the other side, on a social scope, it is beneficial to, then you get 
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diverse opinions, diverse subject of discussions, so on these three lines at least integration 
plays a huge part. 
Researcher: Thank you so much for your time and feedback. 
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Interview 7: Sashi Kulasingam and Aruna Krishnan ± Staff 
Researcher: What is your concept about the word integration? What do you think integration 
is? 
Aruna: On campus here right? 
Researcher: 2UJHQHUDOO\DOVRDFFRUGLQJWR\RX« 
Aruna: Integration would mean working together and trying to learn the different ethics and 
GLIIHUHQWVWXIIFRQFHUQLQJWKHSDUWLFXODUDUHDDQ\DUHDWKDW\RXPD\EHLQ«,ZRXOGWKLQNWKDW
it is integration, hoZZHOO\RXFDQFRSHZLWKLW« 
Sashi: For me integration is about many different people, many different cultures coming 
together, and diversity and how people manage to cope in that culture and of course working 
hand in hand in collaboration, all those kind of sort of thing and I guess integration means 
WU\LQJWRJHWDOOWKRVHSHRSOHWRV\QHUJL]HZKDWHYHUWKH\GRVRWKDWEDVLFDOO\ZRXOGEH« 
Researcher: Are you aware of any policies that this university has towards 
internationalization or integration of students? 
Sashi: I guess there is no specific policy but there are lot of practice from precedence and 
what the UK does,  looking back into UK, so I guess they have events and all those kinds of 
things, to integrate and also towards their teaching and learning or learning and teaching now, 
that they have come up with the way of teaching where they try to have more class activities, 
VRWKDWVWXGHQWVNLQGRIOLNH\RXNQRZZRUNWRJHWKHULQFRPLQJXSZLWKGHFLVLRQVWKDW¶V
where they learn more specifically I doQ¶WWKLQNDQ\WKLQJ« 
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Aruna: <HDK«LWLVWKHVDPH,GRQ¶WWKLQN,KDYHVHHQDQ\SURFHGXUHRUDQ\NLQGRIZULWWHQ
stuff on the internationalization here, but as she said, they have been running a couple of stuff 
DURXQGWKHFDPSXVZKLFKLVSURPRWHV«DKKK«LQWHUQDWLRQDOL]DWLRQ«LIZHDUHWDONLQJDERXW
lecturers on campus, they are on a particular programme called TGCHE, that allows them to 
restructure their teaching and learning methods, to comply to the UK standard. So they run 
these programmes on a 3 year basis and they have to pass this particular programme. 
Researcher: Faculty? 
Aruna: Academics, so once they are done with that they get accredited by the higher 
education in UK, which then allows them to teach in the UK as well, so in that sense, I know 
that part that the academics here going through something of internationalization. Students of 
FRXUVHWKH\KDYHWKHLURZQSURJUDPPHV\RXNQRZLQWKHLURZQIDFXOWLHVLQVFKRROV«,JXHVV
WKDW¶VLW 
Researcher: But there are nothing constructive policies as such, like once in a while they are 
taken up for students to get integrated, but nothing like chartered out like you have to do this 
in week 1 , week 2 or week 3, nothing like that? 
Sashi: I think it is based on the faculties, on the I guess on the marketing strategy where you 
know when they come into the university, then they have these welcome weeks and the 
LQWURGXFWLRQDQGWKH\KDYHRIFRXUVHWKH\KDYHDOOWKHLUHYHQWVWKDW¶VZKHQWKH\WU\WR
LQWHJUDWHWKHVWXGHQWVDQGJHWWKHPWRPHHWHDFKRWKHUDQGWKDW¶VZKen they start and then 
later on into this course, the class, I guess. Again the teaching method used of course, is when 
TGCHE comes in they will reflect, TGCHE reflecting on their teaching methods.  So 
basically looking at precedents and all that they probably from there they will look at how the 
teaching actually integrates students with one another, because I guess the basic think or the 
general rule here are, is that, we are moving towards mere collaboration in research in 
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education and all that so to bring about collaboration people must integrate with each other, 
so I guess it is moving towards that, but there is no ground policy that say that you know you 
KDYHWRWLFNDOOWKHVHER[HVDQG\RXDUH«\RXNQRZLW«ZLOOKDSSHQ«,WKLQN 
Researcher: In both your capacity you come across students of various diverse races, so 
have you faced any problem or do you think that has been an added help to you, in your 
ZRUN«,JHWWRPHHWDORWRI«KRZKDVEHHQ\RXUH[SHULHQFHLQKDQGOLQJWKHVHLQWHUQDWLRQDO
students or students from diverse races from Malaysia itself. I suppose Malaysian have 3 
SURPLQHQWUDFHV«DQ\GLIILFXOW\RUSOXVSRLQWWKDW\RXZRXOGOLNHWRKLJKOLJKW" 
Aruna: Of course when dealing with international students, it all depends on communication, 
some of them may have language barrier you know, some of them from Cambodia or couple 
of places, they probably have a bit of language barrier but English is the international 
language and everybody understands that anyway. There will be a bit of cultural differences 
and understanding concepts and ideas may be different you know some come from different 
area of the world, they may not have softness, soft touch or things like that, may be robust, so 
understanding that is not easy for everybody, so we just try to accommodate to every area 
SRVVLEOH«ZHDUHWRLQWHJUDWHZLWKWKHPVR« 
Sashi: I think basically that we come from Malaysia and there are 3 different diverse groups, 
from school we have learnt how to adapt to different cultures, different languages, you know 
differHQWSHRSOHVRWKDW¶VDSOXVSRLQWIRUXVDV0DOD\VLDQV%XWGHDOLQJZLWKWKHLQWHUQDWLRQDO
students and all that basically, even though we are, I think international I would say, Asian 
PLQGVDUHGLIIHUHQWFRPSDUHGWRWKHZHVWHUQPLQG6RDKKK«DVDQ$VLDQ person, when, we 
GRQ¶WUHDOO\,PHDQRXUDSSURDFKLVZKHQZHVHH«DKKK«ZHVWHUQVRPHWLPHVOLNHRNKHLV
VSHDNLQJZLWKDVODQJKHPXVWEHJRRGWKDW¶VWKHSHUFHSWLRQULJKW":HKDYHEXWWKHQQRZ
the fact that we have for the past 5 years, I have been here dealing with the students learning 
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VWXIIDQGXQGHUVWDQGLQJWKDW,GRQ¶WWKLQNODQJXDJH\RXVKRXOGORRNDWVRPHERG\¶V
capability, language they speak of, or whether they speak English or it is more about 
understanding that culture, so for me, I thought it was not a problem but it was something that 
,ORRNHGDWWKDWIDFWRUVRZKHQDVWXGHQWFRPHVLQKHUHKHRUVKHGRHVQ¶WVSHDNZHOOLQ
(QJOLVKGRHVQ¶WPHDQWKDWWKH\GRQ¶WNQRZ\RXNQRZDORWRIVXEMHFWVWKH\PLJKWEHPRUH
much better, and much detaLOHG\RXNQRZWKH\NQRZKRZWRGRVWXIIVRWKDW¶VZKDWLVD
learning point for me for looking at how we deal with the international students and all that, 
like she said, some of them have a real rough kind of culture, you know they come in, and 
they like talking, some are very reserved and they want to arrive straight to the point, you 
know, so from these different cultures, we kind of like, know how to deal with these kind of 
people, so it is always a learning process I guess. 
Aruna: It is always about adapting to different, different area, different people with different 
mind sets, different thoughts, different kind of each and everything is different, so we just try 
to blend in and try to be, put ourselves in their shoes, ok? In that sense as we are here to help 
WKHPVRZHKDYHWRSOD\WKHUROH« 
Sashi: And we must have, you know, we must not judge the person when they open the door 
and comes in front then for us, you know there is a perception, you know, a group of people 
that comes from Africa, so you VHHWKHP\RXDXWRPDWLFDOO\WKLQNWKDWZKDW¶VWKH\DUHXSWR
DQGZHGRQ¶WJLYHWKHPWKHVDPHDWWHQWLRQIRUZKLWHER\FRPHLQ\RXNQRZVRZHWKLQN«,
I, have learnt how not to put a perception on someone and that really helps, as you take the 
person as a SHUVRQDQGWKDW¶VLWDQGQRFXOWXUHQRWKHUHLVQRWKLQJDWWDFKHGWRLWVR,JXHVV
we have learnt how to do that and I feel, that you give everybody a chance to listen and you 
KDYHDQHDUIRUDOOVWXGHQWVDQGWKLVUHDOO\KHOSVWKHIDFWWKDW« 
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Researcher: What do you think the university can do consciously to integrate students, like 
DQ\DFWLYLW\DQ\WKLQJRQIRRGDFFRPPRGDWLRQRUWHDFKLQJRUFRPPXQLW\ZRUN«ZKDWZRXOG
EH\RXUVXJJHVWLRQVRNXQLYHUVLW\VKRXOGGRWKHVHWKLQJV« 
Sashi: I think the university is doing, things already, having all their cultural nights you 
know, even we as staff here, I have attended few of the cultural nights and I have learnt about 
their culture as well, so that is, shows you know, and then the fact like, the concept of the 
university is just like the Olympics, when you have people from all over the world coming to 
one place and they learn about being here some of them 3 years or 1 year, you know, they 
OHDUQDERXWRWKHUSHRSOH¶VFXOWXUH,WKLQNWKLVLVKDSSHQLQJLQWKHFDPSus with the society, 
with those kind of things, but I, I , would like to extend, I would like the university if they 
could extend like that to the teaching methods, I am not sure how the teaching methods are 
because I have not taught in class, but to make sure that, because sometimes when student 
group together, in a class, when the lecturer is standing in front and saying get into your 
groups you will find that they are all in their clusters, they are all in their own groups, so they 
WHQGWR«\RXVHH,QGLDQs sitting together, and they speak in their own language, if the lecturer 
is aware of that, and the lecturer is told that this is part of the teaching methods in UNMC, 
because there are so many diverse groups, I think there are 96 different groups here, different 
culture and all that, so if you can make sure, it is a mixed group and we know that they have, 
we have activities in the graduate school, we have training courses, they are asked to build a 
tower and we must make sure, you know, from different grouSVVRWKDWKDYHWKH«ZRUN
together whether they like it or not, and that would encourage and bring about more 
integration in the students itself. 
Researcher: Do you think giving them some kind of incentive like if you are in a diverse 
group, you get plus 2 marks, that kind of incentive you think, it will become a bit of coercion, 
GR\RXWKLQNLWKHOSV« 
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Sashi: I think incentives are always the best way, people always look for incentives. When 
you buy look for freebies (laugh) never bad idea, it is you know, something that would 
encourage this kind of thing, but then what I am concerned is in Asia, maybe in Malaysia, I 
am not talking, I am talking about where I come from, if you start doing that mentality of 
people will be I wait for something and then I will do it, I see that is the difference between 
people in the western countries and people in the Asian countries, because here we wait to be 
WROGZHZDLWIRUWKLQJV\RXNQRZWRKDSSHQ\RXNQRZEXWWKHUHLWLVGLIIHUHQWWKH\GRQ¶W
wait you know, it is part of their culture, it is part of their way, probably brought up in school, 
ZKHQ\RXVHHDWDSGULSSLQJ\RXNQRZ\RXPXVWFORVHLWEHFDXVHLWZLOOVDYHZWHU«EXW« 
Researcher: :HORRNIRUDQLQFHQWLYHWRFORVHLW« 
6DVKL<HDK«RQO\EHFDXVHLWFRVWXV\RXKave to pay a higher bill. or else people just waste 
ZDWHUKHUH« 
Aruna: I think that perception, the perception she is talking about only happens among Asian 
VWXGHQWVZHILQGLWDPRQJ$VLDQVWXGHQWV« 
Sashi: 7KH\GRQ¶WHYHQOLQHXSWRJRWKHEXVVRLWLVGifferent, why is it different, unless they 
are waiting, unless you see, you know, we have to put up strong rules like strong rules for 
WKHPWKHQWR\RXNQRZWRHGXFDWHWKHP«VR\RXVHHWKHGLIIHUHQFH,GRQ¶WNQRZKRZ,
think I have learnt because I have integrated with different cultures and I have integrated, I 
KDYHEHHQDEOHWRJRWR8.DQGDOOWKHQVR,VDZWKLVDQG,OHDUQWLW\RX«,DPWU\LQJWR
apply in my family, because of that integration, it has helped me in my life, how this 
LQWHJUDWLRQ«,DPQRWVXUHKRZWRJRDERXWLW\RXNQRZ« 
Aruna: 0D\EHZKHQWKH\KDYHPD\EH,GRQ¶WNQRZZKHWKHULWLVJRLQJWRZRUNRUQRWEXW
may be when they have this welcome week and stuff like that maybe then, something like an 
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introductory session which could be included you know, to explain how the Nottingham, UK 
experience looks like you know, how things are done there differently and how things are 
GRQHKHUHEXWPD\EHWRLQWHJUDWHWKDWKHUHEXWWKDW¶VQRWKDSSHQLQJLPPHGLDWHO\ 
Researcher: You mean an induction programme? 
Aruna: It is very difficult to tell it out, because they need to experience it, in order to know 
KRZWKH\IHHORILWZLWKRXWH[SHULHQFLQJLW\RXZRXOGQ¶WNQRZSUREDEO\LQWURGXFLQJQHZ
rule you know, introducing those kinds of rules here, than maybe, it is just going back to 
schools, putting new rules, start doing like this, you have to line up, you cannot beat the line, 
RQO\WKHQ,WKLQN« 
Researcher: 'R\RXWKLQNWKDWWKHVWXGHQW¶VIDPLO\EDFNJURXQGRUIULHQG¶VFLUFOHKHUHKDVDQ
impact on integration? 
Aruna: Definitely yes, it all depends, we all talk about roots right, when you look back at 
your or my family, how did my family bring me up, the kind of, my dad or my mum who 
would go out and speak to anybody and not have the perception you know, the first thing that 
WKH\ORRNDWWKHSHUVRQDQGKDYHWKLVSHUFHSWLRQ«RKWKLVSHUVRQFRPHVIURPWKLVNLQGRI
IDPLO\DQGZHVKRXOGQ¶WEHVSHDNLQJWRWKHPRU\RXNQRZWKLVSHUVRQLVOLNHWKDW«WKLV
Chinese have this kind of attitude or Malays have this kind of attitude, or you know, the 
westerns have this kind of attitude so the family itself, the parents itself have that kind of 
perception, the children will follow the perception. So as the child grows they pick that up, 
they are like sponges, we just keep it in our hearts and in our minds and then we go out, if we 
are not taught anything new, we will just use the same thing, what we have learnt when we 
are kids and we use it back in our future. And then we just carry that on and we go on, unless 
we make tKDWFKDQJHLQEHWZHHQGRQ¶WPDNHWKDWFKDQJHLWZLOODOZD\VEHWKHUHVRWKHVDPH
if our parents, taught us to be different we would then be different. If we tend not to change 
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the attitude, then we will just carry the old stuff back, so when we come out here and meet 
new people, we will still have the old perception and we will not be going to open our minds 
to think differently, you know, so it is all about the mind. Whether we want to look at it 
differently, whether we want to step out of the box and it is , all about the mind, the mind-set. 
Sashi: ,WKLQNP\ZRUGKHUHZRXOGEHLQIOXHQFH,KDYHVHHQ«DKKK«DPRQJVWXGHQWVWUHQGV
and all that, again coming from the background and if that person or that group of people are 
dominant, that influence will become like, the way of integration, just like history, who wrote 
history, all the people who won the battles, so they are telling their stories because they are 
GRPLQDQWWKDW¶VWKHVWRU\IURPWKHLUVLGHEHFDXVHZHGRQ¶WNQRZZKDWWKHORVHUVVD\EHFDXVH
they KDYHQRWZULWWHQKLVWRU\VRLWLVWKHVDPHZLWKLQWHJUDWLRQ«LWLVDOZD\VZKRZLOOOHDGRU
ZKRZLOO\RXNQRZEHFRPHGRPLQDQWSDUW\WKHUHWKDW¶VKRZWKH\LQWHJUDWHWKHUH\RXNQRZ
WKDWNLQGRILQIOXHQFHWKDW¶VZKDW,DPVD\LQJDERXWLQIOXHQFHEXWWKHQ from our 
backgrounds, how we, I guess the parents have taught their kids, does play a vital role as well 
because that will decide whether your child will become a leader or he is a follower, that but I 
WKLQN«DKKK«PRVWRIWKHHQWU\UHTXLUHPHQWVLQWRWKLVuniversity, if we are talking about this 
university, is students of course who are much brighter and you know they have to get all 
these marks before they can come into the university, so it shows that they have got a bit of 
an IQ and the fact that they can think independently, so sometimes I guess by them coming in 
group to adapt would be the thing where they would follow, but if they are, you know, but if 
they are very strong minded persons and wants their way, then integration would become bit 
of a problem, unless the rest follows them and then sometimes there are who are isolated and 
works on things on their own and I guess in that way there are some challenges to the 
integration, that we are looking forward in this respect. 
Aruna: I think age group also SOD\VDQLPSRUWDQWUROH«\RXKDYHVWXGHQWVZKRDUHROGHULQ
WKHVHQVHWKDWWKH\DUHLQWKHPLGGOHDJH¶VRU¶VGRLQJWKHLU3K'¶VDQGWKHQ\RXKDYHWKH
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lower, younger group, then you find that the older group cannot integrate with the younger 
group, the\ILQG\HDKDWWKHOHYHOWKH\GRQ¶WORRNDWWKLQJVWKH\RXQJHURQH¶VGR«VR«\RX
will find in classes, if there are age group differences, then you will find integration a bit 
GLIILFXOW« 
Researcher: How do you think integration helps a university, does it help, if it does then 
how? I am a well-LQWHJUDWHGXQLYHUVLW\P\VWXGHQWVDUHDW«YHU\ZHOOLQWHJUDWHGWKHUHLVQR
SUREOHPKHUH«VRKRZGRHVWKDWKHOSDXQLYHUVLW\" 
Sashi: I think that is a vital thing, for the university, for their students to be integrated, the 
students, the staff, the academics, everyone to be integrated, then like that again, that, thing 
happens in a flow, you have integration, people are working together and this build up 
collaboration, because we are moving towards that direction, where we need, we are going 
borderless you know, and now we are having a network in university where there is 
knowledge without borders, so everybody from anywhere, the world is coming really small, 
because through the internet you are integrating with the rest of the world, but you know so I 
guess integration is very important for the university, we should, if we are not, but we are 
definitely putting up and trying to do things to get students integrated, people integrated 
among each other, so I think integration is very important for the university. 
Aruna: Definitely it is important because, if you are looking at the future generation, people 
are no longer sitting in their own spots or in their own countries and working, they are 
looking for opportunities outside, so students here, sitting and studying they are already 
thinking of where they want to be or which multinational company, they want to be, and if 
WKH\DUHQRWLQWHJUDWHKHUHRUGRQ¶WOHDUQWREHLQWHJUDWHGKHUHWKH\FDQQRWPRYHIRUZDUGLQWR
a multinational and think forward, they can never blend in, so integration is definitely 
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important here while they are studying, so that they can move forward, so that they can, their 
future looks brighter, you know. 
Researcher: Thank you both for your time and feedback. 
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Interview 8: Ka Young Park ± Student (Korea) 
Researcher: When you hear the word integration what generally comes to your mind? 
Park: &KXFNOH«,GRQ¶WNQRZZKDWWRVD\QHUYRXVODXJK,QWHJUDWHPHDQVWRPL[DURXQG
together, interacWZLWKRWKHUV« 
Researcher: <HV\HV«RN:K\GLG\RXFKRRVH810&"$Q\SDUWLFXODUUHDVRQ«" 
Park: The course that I wanted to take was here, because I am taking computer science, with 
the management studies. I wanted to go either Monash or here. The Monash, does not have 
the one way, management studies.. 
Researcher: 2NVREDVLFDOO\WKHFRXUVHSURPSWHG\RX«DQGQRZ\RXKDYHEHHQKHUHIRU
three years? 
Park: 1RDURXQGRU\HDUV« 
Researcher: 2N«EHFDXVH\RXGLG\RXUIRXQGDWLRQKHUHRUVRPHWKLQJOLNHWKDW« 
Park: Oh no! I went to the International school, first. I went to the college and then I came 
here. 
Researcher: So in Malaysia you have been almost 5 years, how has been your experience in 
Malaysia? 
Park: $KKK«ORQJSDXVHLQWHUPVRIZKDW\RXPHDQQHUYRXVODXgh)? 
Researcher: 3HRSOHIRRGDQ\WKLQJ«RYHUDOOKRZZRXOG\RX«VXSSRVHVRPHERG\DVN\RX
how has been your stay in Malaysia, what would you say? 
Park: $KKK«WKLQNLQJ,FDQ¶WVD\« (laugh followed by a long pause) 
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Researcher: Ok, in the class, you have students from other races in your class? 
Park: <HDK« 
Researcher: How many Koreans are there? 
Park: My class only, no Korean. I am the only Korean in the class.  
Researcher: Do you have a Korean society here? 
Park: $KKK«KPPP\HDK 
Researcher: How many students are there? 
Park:  $KKK« 
Researcher: 50 students? 
Park: <HDK«VWXGHQWV 
Researcher: 2NVWXGHQWV«DQGLQWKHFODVVKDYH\RXHYHUIHOWOHIWRXW"3HRSOHGRQ¶WZDQW
to take you in their assignment groups or people have been very friendly? How have been 
your experience interacting with people from other races? 
Park: $KKK«7KH\DUHRND\«DOOWKHFODVVHV,ZHQWWKURXJKGRHVQ¶WKDYHPXFK.RUHDQRU
WKH\GRQ¶WKDYHPXFKSHRSOHIURP.RUHDIRUPH,DOZD\VPL[ZLWKSHRSOHIURPGLIIHUHQW
countries. So when I cDPHKHUH,GRQ¶WILQGGLIILFXOWWRILQGIULHQGV,IRXQGTXLWHNHHQWRPL[
DURXQG«WKDW« 
Researcher: When you have assignment groups do you find people of different races mixing 
up or they just want to keep to themselves? 
Park: Oh! Mostly they keep to themselves, I think, because of the communication problem 
also. 
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Researcher: Language? 
Park: <HVVRPHRIWKHPQRWUHDOO\JRRGLQ(QJOLVK«EHFDXVHWKH\RQO\WDONLQ&KLQHVH
DOVR« 
Researcher: So they keep to themselves? 
Park: KPP«VRPHRIWKHPEXWVRPHRIWKHPDUH ok, also. 
Researcher: :KDWDERXWWKHIRRGRQFDPSXV",VLWRN"7R\RXUOLNLQJ«" 
Park: 2N«LWKDVJRW&KLQHVH0DOD\IRRGDOVRDOVR:HVWHUQIRRGVRJRWGLIIHUHQWW\SHVRI
IRRGDOVR« 
Researcher: 6R\RXGLGQ¶WKDYHDQ\GLIILFXOW\ZLWKIRRG" 
Park: No, if anyWKLQJ,MXVWFRRNDWKRPHODXJK« 
Researcher: You stay on campus? 
Park: No TTS 
Researcher: 2N\RXVWD\DW776«DQG«\RXKDYHEHHQVWD\LQJDW776IURPWKHEHJLQQLQJ
or have you stayed here? 
Park: $KQR«VW\HDU,VWD\DWFDPSXVDQGQG\HDU,PRYHWR776 
Researcher: When you stayed on campus for the 1st year did you share a room or you had a 
VLQJOH« 
Park: 2K«,VKDUHDURRPZLWKD&KLQHVHJLUO0DOD\VLDQ&KLQHVHJLUO« 
Researcher: How has been your experience then? 
Park: $K«,WKLQNLWZDVTXLWHRNEHFDXse Korean and Chinese got not much difference.. 
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Researcher: Regarding your faculty, your professors? Do you find them biast towards a 
group or do they speak in their own language.. or is it generally ok? 
Park: For lecturers? 
Researcher: <HV/HFWXUHUV« 
Park: 7KH\DUHRNSDXVH«,GRQ¶WVHHWKHPWDONLQJLQRWKHUODQJXDJH 
Researcher: They teach in English? 
Park: <HDK«EXWRQFHLQDZKLOHWKH\VD\VRPHZRUGVLQ&KLQHVHRU0DOD\WKH\GRQRWVD\
in English. 
Researcher: And you ask them what does it mean? 
Park: <HDK«KHWKHQDVNWKHUHVWRIWKHPWRWUDQVODWHLWIRUXV«RN«ODXJK 
Researcher: $QG«ZKHQ\RXFDPHKHUHGLG\RXKDYHDQLQGXFWLRQRQ0DOD\VLDQFXOWXUH" 
Park: $K«,NQRZWKHUHZDVLQGXFWLRQIRULQWHUQDWLRQDOVWXGHQWVEXWLWZDVJHQHUDOO\IRU
like, ahKK«QRWUHDOO\IRUWKHFXOWXUHEXWIRUWKRVHOLNHUXOHVDQGUHJXODWLRQVDQGLIZHQHHG
DQ\KHOSZHFDQFRQWDFWVRPHRQH« 
Researcher: This person or that? Nothing on Malaysian culture as such? Like this is how 
0DOD\VLDQFXOWXUHLVDQGWKLVLV« 
Park: No, I GRQ¶WWKLQNVR« 
Researcher: When you first came in here were you told that there are some policies on 
LQWHJUDWLRQRULQWHUQDWLRQDOL]DWLRQZKLFKKDVWKHXQLYHUVLW\KDVDOUHDG\ZULWWHQGRZQ«ZHUH
you aware? Did somebody tell you about the policies? 
Park: No. nothing. 
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Researcher: How would rate your entire experience of being in Nottingham Malaysia? 
Park: Sorry? 
Researcher: How would you say your experience have been throughout being in Malaysia 
campus? 
Park: ORQJSDXVH«LQWHUPVRILQWHUDFWLQJZLWKRWKHUV" 
Researcher: Yes. 
Park: 8PPP«ORQJSDXVH«VWLOOWKLQNLQJRIWKHZRUGSDXVHDKKK«SDXVH«,WKLQNLW
LVTXLWHIXQSURYLGHXVWKHFKDQFHWRPHHWRWKHUSHRSOH«LWKDVJRWSHRSOHIURPGLIIHUHQW
FRXQWULHVDQGWKHQZHJRWRWKHUVRFLHW\«VRFLHWLHVWRMRLQWKHP«DQGWKHQ«SDXVH«WKHQ
SA also provides different activities. And some of the course work that the lecturers, they 
choose us randomly, and then we go and join, like, we do work together with other people, 
like, not normally, those people with whom we hang ouWZLWK6R«LWJLYHVXVPRUH
H[SHULHQFHWRLQWHUDFWZLWKRWKHUVEXWWKHQZHFDQJR8.DOVREXWGLGQ¶WJHWWKURXJK«
(laugh). 
Researcher: $QGKHUHGLG\RXILQGDKKK«\RXDUHSDUWRIWKH.RUHDQVRFLHW\,WKLQN" 
Park: Yeah. 
Researcher: Do you find people from other country coming to ask you about your country? 
Know about your culture? Have you ever come across some situation like this? 
Park: <HDK«,WKLQNVRPHRIWKHSHRSOHKHUHDUHTXLWHLQWHUHVWHGLQ.RUHDIRUVRPHUHDVRQ
for some of the events, they want to include. Some of them want to approach us, to become 
close to us, you know. 
Researcher: Ok. 
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Park: %XWLIWKH\DVNTXHVWLRQ,FDQQRWUHDOO\DQVZHUWKHP« (laugh). 
Researcher: Have you ever tried to go to any other society of any other country and try to 
ILQGRXW«GLGLWDWDOOLQWHUHVW\RX«WKDW«OHWPHILQGRXWPRUHDERXW3DNLVWDQRU6UL Lanka 
RU,QGLD$IULFD«RU« 
Park: ,GRQ¶WUHDOO\MRLQWKHVRFLHWLHVEXW,JRWIULHQGVIURPWKHVHFRXQWULHV«VR« 
Researcher: 6R«LQWHUDFWLQJKDVEHHQDSOHDVDQWH[SHULHQFe for you? 
Park: $K«\HV«ODXJK 
Researcher: Thank you so much for your time. 
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Interview 9: Dr. Hafeez Khan ± Faculty 
Researcher: What according to you is your conception about the word integration? 
Dr. Khan: In my opinion integration means if you are looking at the, if you talk in the 
context of education for example, you are looking at the features coming from the outside 
world and try to adopt those systems in your current environment and trying to integrate the 
best of the features, not like taking anything as its own but by looking at all the best features 
and trying to integrate with the new current systems and if it is beneficial utilize it for your 
RZQIXWXUHJURZWKDQGGHYHORSPHQW«DKKK«DUH\RXORRNLQJDWDQ\VSHFLILFW\SHRI
integration, because it varies from industry to industry, if you are more specific than it will 
EH« 
Researcher: %DVLFDOO\P\WRSLFLVJHQHUDOO\DERXWVWXGHQW¶VLQWHJUDWLRQLQDQLQWHUQDWLRQDO
XQLYHUVLW\« 
Dr. Khan: So you are looking at the interaction between different students 
JURXSV«DKKK«LQWHJUDWLRQLQWKDWZD\FDQEHLQWKHVHQVHWKDWZKHQWKHVWXGHQWVFRPHIURP
different parts of the world they bring some of the diversity in culture in knowledge and 
things like that, again in the class when I teach in Masters level what I have seen, finance for 
example, they come up with some of the unique features or unique problem within their own 
country and then trying to relate that to the theory. Now if you have interaction between 
different type of, different country, their representatives, you get broad perspectives of those 
WKLQJV«DJDLQLQWHJUDWLRQZLOOKHOS\RXWRQRWORRNLQJLQWR«DKKK«IURPRQHSHUVSHFWLYHLW
FDQKHOS\RXWRORRNDWULJKWSHUVSHFWLYHDQGWKHQDJDLQ«\RXFDQLQWHJUDWHWKRVHLGHDVDQG
come up with a better conclusion of any particular topic. 
Researcher: Are you aware of any internationalization policy in Nottingham? 
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Dr. Khan: Internationalization, we can see that we have three campuses and there is no 
difference in terms of curriculum or the programme, there is only some addition to adapt the 
local issues within the curriculum but overall we can say that we are expanding the 
NQRZOHGJHEDVHDFURVVWKHWKUHHFRQWLQHQWV,I\RXWDNH&KLQDDVDVHSDUDWHHQWLW\DKKK«ZH
are looking at going beyond the borders, not only based in UK, but going in Malaysia and 
China, and trying to internationalize the things, it is not like giving a twining programme, it is 
more internationalization of the resources, where we are using the curriculum of UK, 
Nottingham but trying to adapWWKHORFDOIHDWXUHV«DJDLQZHKDYHWKHIDFLOLW\RIDGGLQJ«
the case studies or examples of Malaysia for example, same thing happens in China, they 
again internationalize the courses in that perspective. 
Researcher: Do you have any opinion about how you can internationalize the curriculum? Is 
WKDWSRVVLEOHWRDQH[WHQW«,PHDQFDVHVWXGLHVLVRQHSDUWZKLFK\RXVDLGDQ\RWKHUZD\" 
Dr. Khan: We do that for example, I shall speak from my own experience, whenever we 
teach any financial theory there are some examples, most of the text books will talk from US 
perspective or UK perspective. But when we teach the students composition that are based in 
Malaysia, for example, and even they are coming from outside Malaysia at a time, they are 
doing their studies in Malaysia and they have to absorb the Malaysian stock exchange or 
0DOD\VLDQHTXLW\PDUNHWQRZLIZHGRQ¶WJLYHH[DPSOHVWRWKHPZKDWKDSSHQLQJLQWKH
Malaysian scenario, then they will not understand. They are reading the news sitting in here; 
they are trying to absorb the capital market issues and things like that, so again there should 
be a need for internationalization or localization of the curriculum, not for complete extent. 
Again if you do that then there will be no uniformity. You cannot say that is 1RWWLQJKDP¶V
curriculum. We have facility of adapting around 20-30%. We tend to give local based 
H[DPSOHVLQDOODVSHFWVRIILQDQFHDQGDQ\RWKHUPRGXOHV,FDQVD\« 
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Researcher: Regarding students what has been your experience, where as far as integration 
is concerned. Do you feel that or do you see in the classroom scenario, that they are grouped 
WRJHWKHUDFFRUGLQJWRWKHLUGLYHUVHUDFLDOJURXSVRUWKH\LQWHUPLQJOH« 
Dr. Khan: I can talk from two perspectives. I teach UG class of very big number of 200 plus, 
where you get students from all parts, mostly dominated by sub-continent, as well as, from 
China, from Africa and things like that.  My UG class do not have any assignment, per say, 
VRWKH\RQO\H[DPEDVHGWKLQJVVR,FDQ¶WVHHWKRVHLQWHUDFWLRQV«Eut when I have the 
FRQVXOWDWLRQ,KDYHVHHQWKHPFRPLQJLQWKHJURXS«ZKLFKLVQRWSUH-dominant of one 
particular region wise, they can be friends who are doing combine study, or it can be a local 
plus some foreign students sitting together and doing their combined study.  They are coming 
DQGGLVFXVVLQJTXHVWLRQVZLWKPHEXWLI\RXJRPRUHLQWRWKHPDVWHUVOHYHO«DKKK«
especially at the MBA level, if you are part timer, they then show more inclination of 
working with locals, because they are part timers, so they have their work commitments and 
WKH\GRQ¶WPLQJOHZLWKWKHIXOOWLPHUVIRUHLJQHUVEHFDXVHWKH\DUHGRLQJPRVWRIWKHWLPH
reading, but if you are going to the MSc programme which is more like the full timer 
programme, and you get students from different parts of the world, they have more 
integration I can say, they are doing their studies together, they are complete full time 
VWXGHQWVVRWKH\GRQ¶WKDYHDQ\ZRUNRUGLVWXUEDQFHVOLNHWKDW«DQGWKH\IRUPJURXSZLWKLQ
different culture, again when they discuss the case studies, or present their analysis, they 
come up with different ideas, not inly, like their own countries things like that. For example I 
have students from Mauritius or students from Nigeria so they come up with their own 
examples and the\WU\WRLQWHJUDWHWKHWKLQJV«ZKDWKDSSHQLQWKHLURZQFRXQWU\ZLWKWKHLU
theory behind that. So they integrate if you have a smaller group. But if you have a bigger 
JURXSDQG\RXGRQ¶WWHQGWRKDYHDJURXSDVVLJQPHQWWKH\ZLOOKDYHDSUREOHPRILQWHJUDWion. 
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If you have a group assignment it also depends on how close you are within the group 
members. 
Researcher: Do you think that this policy of internationalization and integration can it be 
LQFHQWLYL]HG«OLNH«LI\RXDUHLQDGLYHUVHUDFLDOJURXS\RXJHWVRPHPDUNV« 
Dr. Khan: :HGRQ¶WSURPRWHDQ\WKLQJOLNHWKDW« 
Researcher: Yes, it is coercive.. 
Dr. Khan: Yes, it is not possible to say that, you know just to force somebody to join a 
particular group to give extra marks, but always encourage able, for example if you look into 
0DOD\VLDQVWXGHQWVQRZ0DOD\VWXGHQWVE\GHIDXOWWKH\DUHYHU\TXLHWWKH\GRQ¶WPLQJOHWRR
much, they tend to be among their group, but if you look at Chinese students, they are more 
diverse, they try to mingle with other parts of the world. So in that way if you start forcing 
them than, sometimes people feel shy, especially at the UG level they will be shy to go and 
communicate. Especially sometimes also happens to the outside world, even for example I 
get students from China campus who are studying in here, they talk in English but their 
(QJOLVKZLOOEH«WKH\KDYHWRVSHDNYHU\VORZO\DQGWKH\KDYHWRH[SODLQWKLQJVYHU\TXLHWO\
and they will take some time, they tend to form groups amongst themselves. So again if we 
GRQ¶WHQFRXUDJHVRmething like go form groups with different cultures that will be some 
incentive for some people. But we do encourage that since you are local students you should 
you know be helpful to those who are coming from outside Malaysia and try to mingle with 
them DQGDJDLQLIZHGRQ¶WHQFRXUDJHZHVHHWKDWWKLQJVKDSSHQLQJLQWKHFDPSXVLQWKH
activity or in the seminars which we see, they do tend to mingle around but again different 
groups of students, you cannot generalize that every students are following the gURXSV« 
Researcher: :KDWDERXWWKHIDFXOW\"<RXKDYHSHRSOHIURPGLIIHUHQWFRXQWULHV« 
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Dr. Khan: $KKK«ZHGRKDYHLQIDFXOWLHVDOVRZHKDYHSHRSOHOLNHXVIURPWKHVXE-
continent, people coming from UK, sown south we have people from Australia, New Zealand 
as well, and it is a very diverse community and it is good to have a conversation with them on 
and off. 
Researcher: Is it like that they stick to their own race? 
Dr. Khan: :HGRQ¶WVD\OLNHWKDW«LIZHKDYHLQWKHVLPLODUVWUHDPthere is always research 
oriented talks. Again for example if I am from Finance and there is someone from the school 
of language then they have no communication correct? It is not avoiding but we have a 
general interaction in the faculty meeting, or faculty event, we tend to mingle with everybody 
VRWKHUHLVQRDGYDQWDJHRUGLVDGYDQWDJHWKDWZD\WKDWWKH\ZDQWWRDYRLGRUVWLFNZLWK«DQG
it is always like that we have a good interaction with the people from different parts. 
Researcher: <RXKDYHEHHQKHUHIRUTXLWHVRPHWLPH«,PHDQLQ0alaysia. So what has been 
\RXUH[SHULHQFHDERXWLQWHJUDWLRQDVSHU\RXUZRUNLVFRQFHUQHG,PHDQ«,DPVXUH« 
Dr. Khan: As work is concerned I am, I have always worked in a private university you 
NQRZ«QRWLQDSXEOLF8VRWKDWLVRQHRIP\FRQFHUQEHFDXVH I feel if I go in a public U, 
there are more language barriers, then there will be more growth barriers, I think, and in my 
opinion, it may not be true. Because I have friends who also work in a public U, but 
LQ«DPRQJWKHZRUNSODFH,KDYHQRWIDFHGDQ\ diVFULPLQDWLRQLQWKDWVHQVH«Eecause I have 
also worked in Africa and Gulf countries for some time, so I have interacted with people 
IURP0XVOLPFRPPXQLWLHVUDWKHUWKDQ«WKRVHLQWKH*XOISDUW,IHHO0DOD\VLDLVDPXFK
better place in that perspective, because you belong to the community. Wherever you are 
ZRUNLQJZLWKLQWKH0DOD\VLDQFRPPXQLW\DVZHOODVWKHRXWVLGHUV«ZKHUHYHU\RXDUH
working you feel much at home. There is no discrimination as such. 
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Interview 10: Sukumar Ranatunga ± Student (Sri Lanka) 
Researcher: :KDW¶V\RXUFRQFHSWLRQDERXWLQWHJUDWLRQ" 
Sukumar: ,QWHJUDWLRQ«XPPP«DKKK«,WKLQNDFWXDOO\,FDQ¶WUHPHPEHUH[DFWO\ZKDW,
ILOOHGWKHRWKHUGD\EXWLQWHJUDWLRQLVDOODERXW«\RXVHHLQWHJHULVRQHZKROHQXPEHUULJKW
from what I read integeUZHOO«FRPLQJWR«ZHOOKRZGR,SXWLW«DKKK«LW¶VOLNHLQWHJULW\
\RXNQRZZKDWLQWHJULW\LVULJKW"$KKK«FRPLQJWRDZKROHFRPLQJWRDQXQGHUVWDQGLQJ
things and acting more maturely, acting, acting like you know, being like a real gentleman. 
Integrity is like; a person with integrity is like, someone who is like a gentleman, you know, a 
gentleman is someone who respects and who makes sure that everyone around him is as 
FRPIRUWDEOHDVKLPVHOI6RWKDW¶VZKDW,JHWWKDW¶VP\LGHDRIDERXWLQWHJUDWLRQ 
Researcher: Which year are you from? 
Sukumar: Electrical / Electronic engineering third year ± the final year ± next year I will be 
ILQLVKLQJ« 
Researcher: What made you choose Nottingham Malaysia? 
Sukumar: 0DLQO\EHFDXVH«DKKK«EHFDXVHWKLVLVD8.FDPSXVDQG\Ru get the exact 
same qualification as you go to UK. So my father believed that it is good to get a UK 
qualification. A degree from UK, so that it is the main reason I came to Nottingham. Yeah! I 
would have also gone to Monash but Nottingham has the UK qualLILFDWLRQVRWKH«VR,
GHFLGHGWRFRPHKHUH« 
Researcher: $QG«LWKDVDFDPSXV0RQDVK",GRQ¶WNQRZZKHWKHUWKH\KDYHDFDPSXV" 
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Sukumar: <HVWKH\GR«0RQDVK0DOD\VLDZKLFKLVDIILOLDWHGWRWKHRQHLQ$XVWUDOLD6R
my dad thought it is better to have a UK qualification than to have an Australian 
GHJUHH«\HDK«VRLWLVWUXH«DQG$KKK«WKDWLVWKHPDLQUHDVRQDFWXDOO\ 
Researcher: $UH\RXDZDUHRIDQ\SROLFLHVZKLFKDUHFRGLILHGE\1RWWLQJKDPRQVWXGHQW¶V
integration and internationalization? 
Sukumar: $KKK«E\the university? about student integration? Not really, not really, no, we 
DUHQRWHQFRXUDJHG«DFWXDOO\«ZHDUHQRWUHDOO\HQFRXUDJHGDERXWVWXGHQWLQWHJUDWLRQEXW
WKH«\RXVHH«WKHUHDUHWKHVHFOXEVDQGVRFLHWLHVZKHUHDORWRIVWXGHQWVJHWWRPHHWHDFK
othHU«DQG«\RXNQRZWRGLYHUVLI\NLQGRI«\RXNQRZ«WRPL[XS«VR\HDK7KH\GR
SURPRWHEXWWKH\GRQ¶WPDNHVXUHWKDWHYHU\RQHJHWVLQYROYHGLQWKHP«VRWKHSHRSOH,PHDQ
LWLVMXVWWKHSHRSOHZKRDUHRXWJRLQJPRUHLQWHUDFWLYHZKRJHWVLQYROYHGLQWKLV«VR«QRW 
everyone. 
Researcher: 7KHVHVRFLHWLHVDUHEDVHGRQQDWLRQVLVQ¶WLW",QGLDQVRFLHW\6UL/DQNDQVRFLHW\
Vietnam? 
Sukumar:  Not really no, there is rotaract club, and then one called AISEC where all 
&KLQHVH0DOD\VLDQV6UL/DQNDQV,QGLDQV3DNLVWDQL¶VBangladeshis all can mix up.  They 
RUJDQL]HHYHQWVWKH\DOOJHWWRJHWKHU,WLVVRPHWKLQJOLNHWKDW«WKHUHDUH«WKHUHDUHVRFLHWLHV
OLNHWKDWQRWMXVW,QGLDQV6UL/DQNDQV3DNLVWDQLV«QRWQRWMXVWWKHPWKHUHDUHRWKHU
VRFLHWLHVDVZHOO« 
Researcher: Activity based? 
Sukumar: <HVDFWLYLWLHVOLNHFKDULW\WKHHQYLURQPHQWDOVWXIIVHH«WKHEDQQHU\RXPLJKW
KDYHVHHQ810&*UHHQ:HHN«\HDKVWXIIOLNHWKDWWKH\RUJDQL]H\HDKDQGORWRISHRSOH
JHWLQYROYHGOLNH,QGLDQV6UL/DQNDQVDQGDOORIWKHP«VRWKDWNLQGRIVWXII«\HDK 
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Researcher: :KDWDERXWFODVVURRP«\RXKDYHSURIHVVRUVGRWKH\DFWLYHO\SURPRWH
integration, say in an assignment course work, something like diverse racial groups? 
Sukumar: $KKK«QRQRQRDFWXDOO\WKHUHLVQRUDFLVPUHDOO\LQWKLVFDPSXVWKey 
DVVLJQ«DOO&KLQHVH«EXW\RXVHH,WKLQNLWLVWKH«\RXVHHLQRXUFODVVOLNHZKHQZHJR
IRUOHFWXUHVWKH0DOD\¶VVWD\LQRQHSODFHWKH\VWD\LQRQHJURXSDQGWKH$VLDQVDOOPL[XS
WKH6UL/DQNDQ¶V3DNLVWDQL¶VDQGWKH%DQJODGHVKL¶VJX\VZHPL[XS«and especially the 
$IULFDQVZHPL[XSEXWWKH0DOD\¶VDUHDOZD\VLQRQHFRQILQHGJURXS«DQG&KLQHVHWKH\
DUHDOVR«\HDK«LWLVQRWOLNH«ZKHQZHJRWRWDONWRWKHPWKH\DUHQRWPHDQDQGDOOWKDW
they are really nice but then I feel they have a wrong intentiRQDERXWHYHU\RQHHOVH«,KDYH
QHYHUVHHQWKH0DOD\¶VDQGWKH&KLQHVH0DOD\¶VPL[XS«DQGWKH,QGLDQ0DOD\¶V«VRWKDW
ZHVHH«EXWDPRQJWKHOHFWXUHUVRUDQ\WKLQJ«WKHUHLVQRWKLQJOLNHWKDWQRUDFLVPWKH\DUH
all nice, they all are really good. 
Researcher: But do they promote, like when you have an assignment do they tell you, please 
WU\DQGPL[XS« 
Sukumar: <HVWKH\GRWKH\HQFRXUDJHWKDW«RNMXVWWU\WRIRUPJURXSVDQGVROYHWKLVRXW
EXWMXVWGRQ¶WVKDUH\RXUDQVZHUVDPRQJHDFKRWKHU«WKDWWKH\GRSURPRWH«\HDK 
Researcher: Do you think if it is incentivized, you get marks for being in a diverse racial 
JURXS« 
Sukumar: $KKK«\RXPHDQUDFLVPDUH\RXDVNLQJ« 
Researcher: 6XSSRVH«,DPWKHSURIHVVRUWKDQ,WHOO\RXWKDWLI\RXDUHPL[LQJXSLQD
diverse racial JURXS,ZLOOJLYH\RXPDUNH[WUD«GR\RXWKLQNWKDWKHOSV« 
Sukumar: $KKK«\HDV,WKLQNVRVRWKHQZHJHWWKHLGHDWKDWRNZRUNLQJLQDJURXSKHOSV
XVZRUNLQJLQDJURXSJLYHVXVDGYDQWDJH«WKHQZHZLOOGHILQLWHO\IRUPLWLVJRRGIRUXV
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also, something, ZKLFK,GRQ¶WNQRZP\IULHQGZLOONQRZ«VRWKDWLVUHDOO\JRRGWKDW¶VZK\
I really like group studies. 
Researcher: What has been your experience as far as food and accommodation is 
concerned? 
Sukumar: $KKK«RYHUKHUH«DKKK«ZKHQLWFRPHVWRIRRGRQFDPSXV«,would give a 
rating of 3 out of 10. 
Researcher: RN«ZK\LVLWVR" 
Sukumar: %HFDXVH\RXVHH,GRQ¶WNQRZWKHUHLVWRRPXFKRLOHYHU\WKLQJWKH\PDNHLVZD\
WRRPXFKRLO«WKH\DUHQRWDWDOOKHDOWKFRQVFLRXV«V,GRQ¶WUHDOO\OLNHWKHIRRGKHUH«DQG,
am a vegHWDULDQ«LWLVreally bad for me, because everything, everything they have around 
RIWKHPKDVILVKFKLFNHQRUVWXIIOLNHWKDWWKHUHLVKDUGO\DQ\WKLQJIRUYHJHWDULDQV«VR
there are 6 other guys in my house, so they cook, they are not all vegetarians, but they cook 
VHSDUDWHO\IRUPHDQGVRWKDW¶VKRZ,PDQDJH,I,RQO\GHSHQGRQWKHFDPSXVWKHQLWZRXOG
be really bad. 
Researcher: I know.. the restaurants here if you ask for stir fried beans you get minced 
FKLFNHQLQLW« 
Sukumar: <HV\HVHYHU\WKLQJ«Where is always seafood, chicken or mutton, it is absolutely, 
LWLVQRWJRRGIRUPHWKHIRRGKHUHQRWVXLWLQJWKH\GRQ¶WKDYHDQ\RSWLRQIRUYHJHWDULDQ
RQO\WKH$UDELFFRUQHUWKHRXWVLGH«WKHLQVLGHLVKDUGO\DQ\WKLQJ«EXWEXW,FDQJLYH
because there LVDVWRUHWKH\JLYHJRRGIRRGIRUYHJHWDULDQMXVWRQH«LQVLGHLQVLGHWKH
FDIHWHULDEXWWKDWIRRG«\HDK« 
Researcher: 5HJDUGLQJDFFRPPRGDWLRQGR\RXVKDUHDURRPZLWK6UL/DQNDQ¶V" 
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Sukumar: $KKK«ZHOORQFDPSXVZHJRWWRVWD\LQRXUILUVW\HDU«WKDWLVDIter that they 
DVNHGXVWRPRYHRXW« 
Researcher: Why is that? 
Sukumar: Well, they say that there is not enough room for everyone, you should give first 
SULRULW\WRIUHVKHU¶V«VR,PRYHGRXWLQP\QG\HDUDW776«VRDFWXDOO\WKHLQWDNHLV
JHWWLQJ«WKHQXPEHUof students coming in Nottingham is increasing, earlier they used to let 
XV«,ZDVD-DQXDU\LQWDNH7KHUHDUHLQWDNHV-DQXDU\DQG6HSWHPEHU«WKH\XVHGWROHWXV
VWD\IRU\HDUVZHKDGWRPRYHRXWLQRXUQG\HDULWVHOI«EHFDXVH\RXVHHMXVWDIWHUWKH
suPPHUEUHDN«ZHDUHQRWDEOHWRILQGKRXVHVLQ776WKH\DUHDOORFFXSLHGVREHFDXVHRI
WKDWWKH-DQLQWDNHVZHUHDOORZHGWRVWD\IRU\HDUV«VRLQRXUFDVHWKH\VDLGVRUU\ZH
cannot allow you even though it is hard to find accommodation outside, we had tR«ZHKDG
WRDVN\RX¶OOWRPRYHRXW«VRWKDWZDVYHU\WRXJKIRUXV«LWZDVYHU\EDGVXGGHQO\VXGGHQ
GHFLVLRQ«DKKK«VR776LVJRRG\RXJHWXVHGWRLWDIWHU-ZHHNV« 
Researcher: <RXDUHVKDULQJWKHKRXVH« 
Sukumar: <HDK«\HDKZLWKRWKHU6UL/DQNDQ¶VLQRQHhouse there are 4 rooms and 
\HDK«URRPVVRUU\« 
Researcher: When you were here, were you given a choice to share it with your fellow 
countrymen? 
Sukumar: $KKK«QRQR«ZHZHUHDFWXDOO\,VWD\HGLQDVLQJOHURRPVRVREXW«P\
IULHQGV«WKH\DUHQRWDOORZHGWRPDNHVXFKDGHFLVLRQ«WKH\MXVWUDQGRPO\SXW
SHRSOH«\HDK« 
Researcher: What about the community outside? Did you have a chance to interact with the 
community outside the campus? 
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Sukumar: 2KQRQRWUHDOO\QR«DFWXDOO\QR«QRWDWDOO« 
Researcher: Say for exDPSOHJRDQGZRUNIRUVRPHYLOODJHVRUFKDULW\« 
Sukumar: :HOO«WKHUHZDVVRPHWKH6$RUJDQL]HGVRPHWKLQJEXWWKHQLWZDVQ¶W\RX
NQRZ«,GLGQ¶WNQRZLWZDVKDSSHQLQJ«,VDZRQHRIP\IULHQGZKRZHUH«WKHUHDUHORWVRI
6UL/DQNDQ¶VKHUH6RRQHRIWKHPKDGJRQH DQGGRQHWKLVFKDULW\ZRUNEXW,GLGQ¶WNQRZLW
ZDVKDSSHQLQJLWZDVQ¶WSURPRWHG«DKKK«WKLQJVOLNHWKDWDUHQRWUHDOO\KDSSHQLQJQRW
really happening here.. charity work, to go outside and work for the community, no, no, stuff 
OLNHWKDW«QR 
Researcher: WKHQ\RXKDYHJRQHWRWKHPDOOVHWFKRZKDVEHHQWKH0DOD\VLDQ¶V"
5HFHSWLYHRUKRVWLOH«" 
Sukumar: $KKK«0DOD\VLDQ¶V0DOD\VLDQ¶VLQJHQHUDO«P\LGHDRI0DOD\VDUHWKH\DUH
TXLWHKRVWLOHWRIRUHLJQHUV«\HDK«WKH\DUHQRWQLFHDQGHYHQWKH&KLQHVH0DOD\¶VWKey are 
QRWQLFH«ZKHQZHJRRXWVKRSSLQJDWVWDOOVDQGZKDWWKH\ZDQWLVWRJUDEWKHFDVKSURPRWH
things which are of not good quality, and they always, seems to be stingy, they are not nice 
SHRSOHUHDOO\«,KDYHQRWPHWQLFHSHRSOHOLNHWKH0DOD\V«RQO\RQcampus lecturers, they 
DUHUHDOO\QLFH,JXHVVLWLVEHFDXVHRIWKHLUHGXFDWLRQTXDOLILFDWLRQDQGPDWXULW\SDUW«QR
RXWVLGHQR,KDYHQ¶WPHWQLFHSHRSOH« 
Researcher: :LWK,QGLDQ0DOD\VLDQ¶V«GLG\RXIDFHDQ\SUREOHP«GR\RXVSHDN7DPLO" 
Sukumar: No, I don¶WVSHDN7DPLO«,KDYHQ¶WLQWHUDFWHGZLWKWKHPPXFK,GRLQWHUDFWZLWK
WKHORFDOVPRVWO\«EHFDXVHRIWKHSUREOHP«,KDGRQHRIP\IULHQGP\YHU\JRRGIULHQGKH
went out on 31st night and he was randomly beaten up by 11- 0DOD\¶V«KHVDLGWKH\ZHUH
Malays. +HZDVZDONLQJRQWKHVWUHHWDURXQGDP« 
Researcher: Where was this? 
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Sukumar: 'R\RXNQRZ3DYLOLRQ«MXVWFORVHE\6RWKHUHZDVWKLVZKROHFURZG&KLQHVH
0DOD\VIRUHLJQHUV«VRWKLVJX\ZDVZDONLQJDORQH«VRUDQGRPO\0DOD\¶VMXVWOLNHWKDW
just out of the blue, just like that, they came and beaten him up, kicked him, put him on the 
JURXQGNLFNHGKLPKLVKHDGJRWNQRFNHGGRZQRQFRQFUHWHDQGWKHQDKKK«WKHQKHZDV
EHDWHQXSDQGZKDWKHVDLGWRPHZDVDOOWKDWLVRN«ILQH«,ZLOOWDNH«,ZLOOWDNH
WKDW«0DOD\¶VPD\EHOLNHWKDW«ILQHZKDWKXUWKLPPRVWZDVWKDWKHZDVRQWKHJURXQGKH
FRXOGQ¶WJHWXS«OLNHKHKDGWRWDOEODFNRXWZKHQKHZDQWHGWRJHWXS«DQGWKH&KLQHVHDQG
WKHRWKHUSHRSOHORRNHGDWKLPDVLIKHZDVVRPHGUXQNDUGRUEHJJDURU,GRQ¶W
know«ORRNHGDWKLP«LQWRWDOGLVJXVWDQGQRQHRIWKHPKDGKHOSHGKLPRQO\D2PDQLDQGD
Sudanese had come to him for his help. 
Researcher: I am so sorry to hear that, thank you for sharing your personal experience. 
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 Interview 11: Thui Linh Giang ± Student (Vietnam) 
Researcher: 7HOOPHVRPHWKLQJDERXW\RXUVHOI«ZKLFKFRXQWU\\RXFRPHIURPKRZPDQ\
\HDUV\RXKDYHEHHQLQ0DOD\VLD«LQJHQHUDOVRPHWKLQJDERXW\RXUVHOI 
Giang: <HDK«P\QDPHLV*LDQJDQG,DPIURP9LHWQDPWKLVLVWKHILUVWWLPH,FRPHWR
Malaysia. 
Researcher: For studies? 
Giang: Yes 
Researcher: You have been here for 2 years now? 
Giang: No, no just this September. 
Researcher: Oh! this September? 
Giang: Yes, direct entry. 
Researcher: Ok, to 2nd year is it? 
Giang: Yes. 
Researcher: How is that? You studied previously in your own country? 
Giang: Yeah! I studied in Vietnam for 2 years and then I transfer to UNMC. 
Researcher: Ok, is there a joint collaboration? 
Giang: Yes, yes, there are collaboration between my university in my hometown and 
UNMC. 
Researcher: What is the name of your university? 
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Giang: ,QWHUQDWLRQDO8QLYHUVLW\«9LHWQDP1DWLRQDO8QLYHUVLW\LQ+R&KL0LQK&LW\« 
Researcher: Ok, so they have an exchange programme? 
Giang: Yes 
Researcher: Let me start with a general question, what is your idea about integration? 
Giang: Integration? 
Researcher: Yes, what do you think integration is? What does the word signify to you, if you 
hear the word integration? 
Giang: Ah! Because I am studying engineering, for me the word integrate only means 
«DKKK6RPHWKLQJVFLHQWLILF«WKHDUHDXQGHUWKHFXUYH«KDKDKD« 
Researcher: Ok, do you have any idea when people from different countries meet, so what is 
your opinion about that? 
Giang: <HV«SDXVH 
Researcher: Ok, let me make it more simpler, see now Globalization is taking place, people 
are meeting from different places, as we say world is becoming smaller, we can go to any 
country, connect with anybody on the internet, so what is your concept about that? Meeting 
people from different races and culture? 
Giang: YHDK«DFWXDOO\,GRQ¶WFRPPXQLFDWHZHOO,GRQ¶WNQRZ«XPPP ...so in UNMC, I 
just hang out with my friends, of same nationality with me. 
Researcher: Vietnamese? 
Giang: Yes. 
Researcher: What is preventing you from meeting others? 
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Giang: First of all Vietnamese usually talk Vietnamese and Malaysians usually talk 
Mandarin or Malaysia, so it is hard to communicate with them. 
Researcher: Did you consciously choose Malaysia, or was it a part of the programme that 
you came here? 
Giang: Excuse me? 
Researcher: Did you FKRRVH0DOD\VLDWRFRPHDQGVWXG\RUWKHXQLYHUVLW\ZKLFKWROG\RX« 
Giang: $K<HDK«,FKRVH0DOD\VLD« 
Researcher: And why is that? 
Giang: $K%HFDXVH810&WKH8QLYHUVLW\RI1RWWLQJKDPLVJRRGXQLYHUVLW\«DK
«\HDK«DQGWKHQ0DOD\VLDIHHLVPXFKFKHDSHUWKat the UK, US or Australia, so I started to 
FRPHKHUHWRVWXG\« 
Researcher: And what has been your experience in Malaysia per say, I think you must have 
JRQHRXWWRWKH0DOOV« 
Giang: Yeah. 
Researcher: How have people been, receptive or have they been hostile.. how have people 
reacted to you? 
Giang: <HDK,WKLQN0DOD\VLDQLVIULHQGO\\HDKXPPP«WKH\KHOSPHDORWZKHQ,FDPH
RXWWR./RU3XWUDMD\D«DQG,DVNIRUGLUHFWLRQDQGWKH\WROGPHYHU\FOHDUO\« 
Researcher: Ok, do they distinguish you as a Vietnamese or they take you as a Chinese? 
Giang: <HDK«WKH\DOZD\VFRQVLGHUPHDVD&KLQHVH
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Researcher: 6RORRNZLVH\RXGRQ¶WKDYHPXFKRIDSUREOHP\RXFDQEOHQGZLWKWKHSHRSOH
KHUH« 
Giang: <HDK\HDK«ODXJK 
Researcher: You tell them you are Vietnamese? 
Giang: <HDK«WKH\DUHYHU\VXUSULVHG« 
Researcher: What about your class? How have the students been? Are they friendly towards 
\RXRU«" 
Giang: 0\FODVV«FRQWDLQV«YHU\YHU\«PDQ\«0DOD\VLDQVWXGHQWVDQGVRPHDUH
,QGLDQ«VRPHLQP\FODVV«\HDK«WKH0DOD\VLDQWKH\ sit on either side and the Vietnamese 
and much country on the other side. 
Researcher: So they all have their own groups? 
Giang: Yeah! Yeah! 
Researcher: 'R\RXILQGWKDWKDUG«OLNH«WKDWHYHU\ERG\VWLFNVWRWKHPVHOYHVRUGR\RX
ZDQWSHRSOHWRLQWHUDFW«\RXJHWWRNQRZWKHP« 
Giang: <HDK«,WKLQNZHVKRXOGNQRZHDFKRWKHU« 
Researcher: What about the assignment groups? 
Giang: <HDKWKHDVVLJQPHQWJURXSV«WKH«WKH«OHFWXUHUWKH\FKRRVHUDQGRPO\6RLQRQH
FODVV,KDYHDSDUWQHUZKRLVD0DOD\VLDQDQG\HDK«LWLVRN 
Researcher: Is it easy to work with the students of other groups? 
Giang: <HDK«P\JURXSSDUWQHULVYHU\ZHOO,FDQFRPPXQLFDWHZLWKKLPZRUNZLWKKLP 
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Researcher: What about food and accommodation? Food here, is it to your liking? 
Giang: <HDK«0DOD\VLDQIood is delicious, I think so.. 
Researcher: Ok. 
Giang: As same as Vietnamese. 
Researcher: Almost same? 
Giang: $OLWWOHVSLF\EXWIRUPHLWLVRN«ODXJK« 
Researcher: You have no complaints about food? 
Giang: 2K1RQR« 
Researcher: About accommodation? Do you stay on campus? 
Giang: <HV\HV« 
Researcher: Do you get to choose your room partner? Your room partner is Vietnamese? 
Giang: Yes, Vietnamese. 
Researcher: So, it is good for you. 
Giang: Yeah (laugh). 
Researcher: Suppose you have to stay with some other nationality, do you think it will be 
difficult? 
Giang: ,WKLQNLWLVRN« 
Researcher: No problem? 
Giang: 2N«\HDK« 
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Researcher: You have a Vietnamese society here? 
Giang: Yes. 
Researcher: How many students, roughly, any idea? 
Giang: Around 50 to 60. 
Researcher: Do you attend their cultural functions? Naturally you must be a member of the 
group? 
Giang: Yes. 
Researcher: Ok. People from other races come to learn about your culture? Have you seen 
DQ\LQWHUHVWLQSHRSOHWU\LQJWRDVN\RXDERXW9LHWQDPRUDQ\WKLQJ«OLNH«ZDQWLQJWRNQRZ
more about your culture and country? 
Giang: 1RWPDQ\SHRSOHDVNPHDERXW9LHWQDP«\HDK« 
Researcher: 2NZKDWDUH\RXUIXWXUHSODQV«\RXZDQWWRJREDFNWR9LHWQDPRUZRUNLQ
some foreign country? 
Giang: I would like to work in some foreign country. 
Researcher: 6R,WKLQNNQRZLQJRWKHUSHRSOHZRXOGEHDQDGGLWLRQDOEHQHILWLVQ¶WLW",I\RX
FDQLQWHUDFWZLWKSHRSOH«GLIIHUHQWQDWLRQDOLW\" 
Giang: <HV\HV« 
Researcher: Are you aware that this university has some rules or principles on integration? 
Have you been told? Has anyone ever communicated that, ok , we have policies on 
internationalization or integration? Are you aware of it? 
Giang: 1R,QHYHUKHDUGWKLV« 
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Researcher: Ok, when you came did you have an induction? 
Giang: Yes. 
Researcher: Did you have a cultural induction? On Malaysian culture? 
Giang: 2K<HDK«\HDK« 
Researcher: Did someone tell you something about what you are supposed to do? 
Giang: Yes. 
Researcher: Did you learn anything about Malaysian culture? Or is it very similar to 
Vietnam? 
Giang: $K,WKLQNLQ0DOD\VLDEHFDXVHWKHUHDUHPDQ\UDFHV«0DOD\VLDQ0DOD\VLDQ
&KLQHVH«0DOD\0DOD\D«\HDK«\HDK«WKLVLVQRWLQ9LHWQDP,Q9LHWQDPZHJRWDOOWKH
same, only Vietnamese. 
Researcher: Only Vietnamese? 
Giang: Yeah. 
Researcher: In Vietnam, Vietnamese are Buddhist, Christians? I have no idea. 
Giang: Pardon! 
Researcher: Your religion? What is your religion? 
Giang: Ah! I have no religion. 
Researcher: <RXGRQ¶WIROORZDQ\UHOLJLRQ" 
Giang: Ah! No, no. 
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Researcher: Ok, is there a dominant religion in Vietnam? 
Giang: <HDK%XGGKLVWDQG&KULVWLDQV«\HDK 
Researcher: 6LQFHLWLVDFRPPXQLVWFRXQWU\,GRQ¶WUHOLJLRQSOD\VDELJSDUWLVQ¶WLW" 
Giang: <HDK«\HDKODXJK 
Researcher: Here did you come across any problem due to religion? I just spoke to someone 
who did. 
Giang: 2K1RQR«QRWKLQJ 
Researcher: So far how has been your experience in general? 
Giang: Yes. 
Researcher: You have come just 2 months back? 
Giang: Yes 2 months. 
Researcher: +RZKDYH\RXIHOW«LQOLNLQJWKLVSODFH«DQ\SRVLWLYHH[SHUience or negative 
experience, anything? 
Giang: About general? 
Researcher: About the university or the community outside, or teaching, anything that you 
ZRXOGOLNHWRVKDUH« 
Giang: 2KORQJSDXVH«XPPP«DERXWWKHXQLYHUVLW\,WKLQNLWLVPXFKEHWWHUWKDQ my 
university in hometown. The big campus. In Vietnam my university is very small. Just a 
EXLOGLQJOLNHWKLVDQGWKDW¶VDOO,FDQSOD\VSRUWVWKHUHDQGZKHUHLQ9LHWQDP,GLGQRWKDYHLQ
WKHXQLYHUVLW\\HDK«DQGP\URRPLVYHU\FRQYHQLHQWWKHUHGLQLQJroom, kitchen, the room 
,FDQFRRN« 
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Researcher: Oh! you have a kitchen? 
Giang: <HDK\HDKDQGWKHOHFWXUHUYHU\KHOSIXOKHOSPHFODVVRURXWVLGH«\HDK,WKLQNLWLV
good. 
Researcher: Do you have any problem understanding your lecturer, they are also from 
different races or cultures? 
Giang: Oh! No. 
Researcher: The language or something, you have any problem in understanding? 
Giang: Oh! No, the lecturer is good at English. 
Researcher: So they all talk in English and explain in English? 
Giang: Yes, yes. 
Researcher: It has been two months, but have you interacted with the community outside, 
like the orphanage or have you had the chance of meeting people outside the campus? 
Giang: No, no. 
Researcher: What are the activities basically of the Vietnamese society? What all do you do 
here? 
Giang: 2K,Q9LHWQDPHVHWKHUHDUHPDQ\DFWLYLW\«VRPHSOD\V«WKHVWXGHQWVWKH\DUH«LQ
VXPPHUWKH\KDYHDFWLYLW\FDOOHG*UHHQ6XPPHU«\HDK«WKH\SODQWWKHWUHHVKHOSSRRU
SHRSOHVRPHWKLQJOLNHWKDW« 
Researcher: Have you ever tried to join other society or at least try to know what they are 
doing? I think now Sri LDQNDQDQG,QGLDQVRFLHW\LVKDYLQJORWVRIFXOWXUDO«ZHKDYHWKLV
IHVWLYDO'HHSDYDOL«KDYH\RXWULHGWRVHHZKDW¶VKDSSHQLQJWKHUH" 
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Giang: No, no. 
Researcher: Would you like to? Do they invite? 
Giang: $FWXDOO\WKHSRVWWKHSRVWHU«\HDK« 
Researcher: I saw some poster on Indian food. 
Giang: Yeah. 
Researcher: %XW\RXDUHQRWDGYHQWXURXV\RXGRQ¶WZDQWWRWU\" 
Giang: Oh! No, no. 
Researcher: Thank you for sharing your feedback. 
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Interview 12: Dr. James Cook ± Faculty 
Dr. Cook: We are basically talking about the food issue and whether or not there is 
differential charging on races; one can argue that the differential charging might be because 
of loyalty, regular people, rather than a racial element. And yet many students, particularly 
Malaysian students would be inclined automatically, because of the cultural pressure to see 
WKDWDVDUDFLDOLVVXH,WKLQNWKDW¶VDYHU\LQWHUHVWLQJZD\WKDWWKLVGLVFRXUVHKDVEHHQ
racialized, we can look at that historically, I think there is a real problem, the framers of the 
constitution in Malaysia in order to balance, competing nationalist interests in the hope that 
they will ultimately integrate to solve their differences, have in fact established a model for 
sustained differences. I think the world over, in complex multi-ethnic environment people 
struggles to design a social settlement that integrates rather than separates them. About 
Malaysia I think the political system here has made people more self-conscious about race 
and religion, as being more and more conservative and trying to sustain a Malay conservative 
OLIH6RWKDW¶VP\ILUVWFRPPHQWDERXWLQWHJUDWLRQ 
Researcher: So far how has been your experience? How long have you been here? 
Dr. Cook: I have been in Malaysia for two years; it is worth stressing that, my career has 
been quite international. I have spent 3, years in Japan, first job in 95-98 and 2 years in 
UCLA 98-2000, then in Wales 2 years, East England 2 years and 4-5 years in Nott8ngham 
before coming out here and within that time I have also worked in British Council for a long 
period as a visiting lecturer all across Eastern Europe and also in South East Asia. Perhaps 
my work has been more inevitable more international than many people working in English 
/LWHUDWXUHRUFXOWXUDOVWXGLHV8PPP«0DOD\VLDIRUPHLVTXLWHXQLTXHDQGGLVWLQFWLYH
HQYLURQPHQWDQGWKHQWKHWKLQJWKDW«LQ0DOD\VLDLQLQWHUQDWLRQDOL]DWLRQZKDW,PLJKWVD\LV
the failure of people to think historically that people view their organization as multi-national, 
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multi-complex, multi-HWKLFDORUJDQL]DWLRQEXWWKH\GRQ¶WVHHWKDW,Q%ULWLVKHGXFDWLRQDO
institutes were trying to manage a relationship with Indian indigenous community and facing 
the same problem of cultural differences, what is the strategic goal of transnational 
HGXFDWLRQ«XPPP«DQGWKHUHDUHIDVFLQDWLQJGHEDWHV-DSDQERXJKWLQDQ\QXPEHU
specifically German intellectuals and university leaders and they in 20th century as an effort 
to advance technologically, so certainly in 19th and 20th century higher education 
development is all primarily driven by the desire to make from under developed to 
developing to advanced nation stages, to improve commercial and standard of living issues. 
8PPP«ZKereas I think a lot of the details of how we run internationalization, we have not 
paid enough attention to where things went wrong before or doing exactly the same thing in 
different cultural context so to wind back I am very interested in historicizing uPPP«WKDWLQ
D%ULWLVKH[DPSOHZHWKLQNDERXWHPSLUHHPSLULFDOHGXFDWLRQLWLVRQO\LQWKDW¶VWKDW
the British established the colonial education and for us we can see that the empire is going to 
end (laugh) in another 20 years, they are going down, but it is interesting that catching up 
with administration and organization of transnational education was never really essential to 
the empire. It was very fragmented so many different forms of transnational education in 
imperial history. I think there is a person called Tanzen (?) who is working on transnational 
HGXFDWLRQIURPDKLVWRULFDOSHUVSHFWLYHZKLFKLVDYHU\LQWHUHVWLQJZRUN«VRP\H[SHULHQFHLV
personal but it is also an attempt to think, of these issues historically.  
Researcher: How has been your experience in this university particularly? 
Dr. Cook: The reputation of University of Nottingham within Malaysia among some of the 
social scientist, whom I know, is that of a racist organization. It is a racist organization, in 12 
years of their existence it has management board that contains no Malaysians and it belongs 
to white middle class UK educated people and it seems to me a desperate concern that it is 
QRWEHHQDSULRULW\RIPDQDJHPHQWWR«XPPP«HVWDEOLVKD0DOD\VLDQDFDGHPLFVDVOHDGHUV
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in the LQVWLWXWLRQ«WKH6HFRQGLPRGHOPHDQVWKDWHYHU\WLPH\RXEULQJVRPHRQHHOVH\HDURU
two before they realize that how many cultural fauxpas they are making (laugh) and however 
to the attention however brilliant academics particularly those whose experience is in the 
field outside cultural communication, or inter-cultural education, take a while to realize that 
WKH\DUHPDNLQJ«XPPP«VRPHVRFLDOHUURUVVKRXOGZHVD\«RUHWKLFDOHUURUVVRWKDW¶V
about different structures in university that concerns me, that tKHUHKDVQ¶WEHHQDQHIIRUWWR
GULYHDQDJHQGDIRUUHFRJQL]LQJWKDWZHDUHLQSDUWQHUVKLSZLWK0DOD\VLDDQGWKDW¶VJRLQJWR
cause.. we have to draw lines, there will have to be points where we need to have a dialogue 
DQGZHKDYHQ¶WHVWDEOLVKHGHIILFLHQWGLDlogue with our partners here. It is also bit to easy for 
VRPHPHPEHUVWREODPHWKHPDWWHUWR8.DQGSOD\WKH8.DJDLQVWWKHORFDOSDUWQHUVWKDW¶V
unhelpful in terms of future of the institution. I think that will change rapidly with the new 
CEO and provoVWFRPLQJLQZKRKDVPXFKPRUHLQWHUHVWLQWKHVHSDUWLFXODUTXHVWLRQV«DQG
in the defence of the current provost there are other issues that need to be fazed about 
including accreditation, consistency, about harmonization with UK, that may have been the 
priority in his own agenda. Having talked about systemic or organizational problems, I think 
racism is a strong term, but it is a term that is much easier in Malaysia to use, because it is the 
current term in social discourse. In the UK to using the term racism, is conceivably to cause 
WKHKLJKHVWRIIHQVHDQGSRWHQWLDOGDPDJHWRWKHSHUVRQ¶VUHSXWDWLRQDQGIRUWKDWUHDVRQWLV
almost impossible to talk about racism in UK, in the sense in which it is meant here in 
Malaysia, which is to deal with the different bonds between different groups, although on a 
day to day basis, to integrate in the political and organizational fields there are tensions and a 
problem that occurs in my department immediately becomes racialized, to give an example, 
an administration issue, it might be for instance you have another person who points out that I 
heard he is a Malay and the problem emerge and probably a colleague would ask me, it is 
because you have a Malay managing a Chinese. And I am thinking it is about personality, but 
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theUHLVDQLPPHGLDWHVHQVHRILWVUHODWLRQEHWZHHQWKHUDFHVWKDW¶VWKHQLVWKHOHQVWKURXJK
ZKLFKWKLQJVDUHYLHZHG,GRQ¶WNQRZKRZWRGHDOZLWKWKDW,WKLQNWKH8.LVSDUWLFXODUO\
EDGDERXWGHDOLQJZLWKWKDWEHFDXVHLWWDNHVWKH8.SHRSOHFDQ¶W«GHDOZLth that, because to 
WDONDERXWWKHVHWKLQJVLVWREHDNLQGRIWDERR«DKKK«EHFDXVHDOONLQGVRIWKLQJVLQ%ULWLVK
KLVWRU\WKDW¶VDSUREOHPLQLQWHJUDWLRQLQRUJDQL]DWLRQLI\RXFDQ¶WWDONDERXWVRPHRIWKH
issues. In terms of the students I think again, it is difficult for me to talk about the broader 
student experience, what happens outside the class room environment, I know something 
about how the SA functions, but I am not well versed in that, in terms of what happens in my 
class room, I am very lucky in that, I can run some modules, the foreground talking about 
what I called positionality, the kind of complexity of our subjects working in cultural 
projects. So I have been running a module for number of years, and here it is absolutely 
fascinating when you give people the chance to pause and reflect their subject position in 
terms of their cultural background, educational background, educational expectations, reasons 
why they are in the university, the language that they are using, all of these things, place them 
in social science terms as the other to the UK educational discourse. For instance if I am 
somebody from Myanmar, my education, my mode of thinking, my perspective are not 
inherently western, occidental, enlightened social science, they belong to a Myanmari culture, 
VRDKKK«LWPD\EHWKDWWKHTXHVWLRQVDQGWKHSRVLWLRQWKDWDUHSUHVXPHGE\WKH8.HGXFDWLRQ
DUHDOLHQDQGPD\HYHQEHLQVRPHVHQVH«DOLHQDWHGDQGPD\DFWXDOO\VXSUHVVRUUHSUHVVWKH
VXEMHFW¶VSRVLWLRQIRUWKH0\DQPDULVWXGHQWVRUWKH Chinese students, so it is not simply the 
methodological or theoretical problem in all the theories, northern or southern theory or 
ZHVWHUQRUHDVWHUQWKHRU\DQGLW¶VVLPSO\QRWKLVWRU\LWLVWKHQWKHYHU\SHGDJRJLFG\QDPLF 
You are referred to a guru, am I allowed to question, am I allowed to be creative, should I be 
repeating so, in pedagogic term plagiarism, what is deference and praise in one culture is 
plagiarism and an offense in another, are we being explicit enough to pay attention to these 
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issues, now because we are delivering UK education, some ways we want that educational 
SURFHVVWRDSSHDUWUDQVSDUHQWEXWZHGRQ¶WKDYHDGRPLQDQWLQVWLWXWLRQDOFXOWXUHWKDWLVWKH
UK here, we have very few people, who have never been to UK campus, many people here 
struggles to understand, see the assumptions and people internalize that as their own fault, 
where an error or something that actually makes them resentful of the European or the Anglo 
FXOWXUH7KHUHLVDZKROHSUREOHPLQRXUFODVVHVZHFDQ¶WEHH[SOicit about just asking those 
TXHVWLRQVRIWKH8.HGXFDWLRQ$QGVD\LQJWKDWWKHUHDUHGLIILFXOWLHVWKDWRWKHUSHRSOHGRQ¶W
IDFH\RXFHUWDLQO\GRQ¶WIDFHLI\RXDUHD%ULWLVKERUQ8.SHUVRQJRLQJWR1RWWLQJKDP
University. So there are questions around the assumption of the transparency and goodness of 
what we are doing, we need to think about, they need to be thought about historically as well 
as they need to be thought about pedagogically, they need to be thought about 
WKHRUHWLFDOO\«XPPP«DOOWKDWKDYLQJEeen said I have some of my most inspiring and 
fulfilling teaching experiences precisely because the variety of position of people in my 
classes, where you can have groups of 25 people and none of them come from similar 
background in a seminar, and the dynamism and whether you can demonstrate the issues of 
cross-FXOWXUDOFRPPXQLFDWLRQDQGFXOWXUDOGLIIHUHQFHVWKDW¶VOLNHDQHQYLURQPHQW\RXJHW
QRZKHUHHOVHLQWKHZRUOGVRWKDW¶VDQH[WUDRUGLQDU\SRVLWLYHDQGWKDWVWDUWVWROHDGLQWRWKLV
idea of education for globe, global citizenship which is the experience of coming to 
understand the other, and may be in the next phase the Nottingham will work will be more 
explicit because I think in a day to day way you are faced with the other all the time, what we 
need to do is license and legitimize talking about this the process of being other and othering, 
ZKDWWKHZHVWPHDQVZKDW0DOD\VLDPHDQVVRIRUWK«IRUDOORIRXUVWXGHQWVVRWKDWLVDELW
of jumble, I think the problem, I think we need to be a bit more explicit, but I think it is 
hugely exciting and for many students, the ones that I met, when I go and meet alumni in 
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Pakistan, India or Sri Lanka or wherever they are deeply attached to what happened to them 
here and very proud of their experience and recognize WKHXQLTXHTXDOLW\RI« 
Researcher: +DYH\RXWKRXJKWRILQFXOFDWLQJWKLVFRQFHSWLQWRWKHFXUULFXOXPOLNHPRUH« 
Dr. Cook: Yes, my cultural politics class is certainly more explicit, about positionality; I can 
VKDUHVRPHRIWKHH[HUFLVHVWKDWZHGRWKHUH«XPPP«,ZRXOGOLNHWRVHHPRUHIXOO\
realized in others than in curriculum. It is interesting I am in conversation with MIT who are 
setting up an institution in Singapore, as with many American institutes, even if you are 
studying engineering or science, you will take humanities or social science courses, you are 
required to do that, now that model in this campus, can have tremendous possibilities to 
reflect on people, what is the international, we have a project that is internationalizing the 
curriculum but nobody is there to push, well people will take that on, well nobody will see 
that as an end point, which is a shame, to design some kind of self-reflective element, and 
may be the Nottingham advantage to choose a supplementary extracurricular award to give to 
people, will be a way first to do that, but it seems to me a kind of wasted opportunity to have 
all this internationalization going on and not to talk about it, to be self-conscious about it, so 
when you go to for an interview, so when someone ask you³\RXZHQWWR1RWWLQJKDP´
\HDKµ,GLGP\HQJLQHHULQJ¶\RXZRXOGQ¶WVD\,ZDVZLWKQDWLRQV,OHDUQWKRZWR
collaborate and cross boundaries with and respect to people from other cultures, 
UHOLJLRQ«DJDLQZHDUHLQWRDWUDQVLWLRQPD\EHVRPHZKHUHZH can do, I would love to see 
more in our curriculum, it is in our social science curriculum, maybe in our business 
FXUULFXOXPPD\EHGRLQJEXVLQHVVLQ$VLDVRPHWKLQJ« 
Researcher: <HVPD\EHRUFDVHVWXGLHV«VD\µERWWRPRIWKHS\UDPLG¶HWF« 
Dr. Cook: 6RXQGVDELWIRUPXODH«WKHGLVFLSOLQHLVQRWSUREOHPDWL]HGWKDWWKHGLVFLSOLQHLV
EXVLQHVVZKHUHYHU\RXFRPHIURP«WRPHLQVRFLDOVFLHQFHVZHDUHDEOHWRGRWKLVEHFDXVH
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we think we are theoretically more self-FRQVFLRXV«XPPP«WKHGLVFLSOLQHGRHVQRWexist in 
some sense in some culture so, how does other culture reflect upon their cultural 
FRPPXQLFDWLRQH[SHULHQFHVWKH\GRQ¶WGRLWWKURXJKVRFLDOVFLHQFHWKHQKRZGRWKH\GRLW
ZKHUHGRWKH\«ZKDWDUHWKHWHUPVZKDWDUHWKHFRQFHSWVWKURXJKZKLFKWKHy recognize 
themselves? A classic example for things like that is for American tribe, the word mind and 
the word land are the same word, what does they say, how do they conceptualize your 
relation to the environment and then how do you move forward in a kind of critical 
HQJDJHPHQWZLWKPRGHUQLW\ZLWKWKRVHFRQFHSWV«6DP\0DJUD"ODXQFKHGWKLVEORJDERXW
borders and recently blogged about Fiji and it has the same question, we are working with 
people who have deeply rooted, and in some way people in Fiji are quite unique, 
autonomous, indigenous culture. What does social science gain from the dialogue or does 
social science comes and sees what it expects to see, that seems to me the attention we should 
be addressing. Just to give an example very briefly about recruitment in higher education, 
now in the UK you have some models as to how to recruit students, seems to me in India and 
Pakistan the way you recruit students is not through the conventional big fairs or 
advertisements, it is through alumni networks, because that taps into your families, that taps 
you into families that already know each other and that counts for much more in those 
environments, and there is a face involvement following your family you know, well into 
same educational institutions and why not developing a culturally specific recruitment 
VWUDWHJ\ZKLFKVHHPVWRPHLVLQVDQHOLWHUDOO\LQVDQH«2QHH[DPSOHRIFXOWXUDOO\VSHFLILF
business model respecting the culturally specificity of the target market, would be necessary 
and if business courVHVDUHQ¶WEULQJLQJWKDWXS«WKHZHDUHPLVVLQJDQRSSRUWXQLW\LWLVJUHDW
that they give 1 or 2 examples but has that changed the way discipline structured itself, it is 
probably pulled through the same western model. 
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Researcher: Do you think this kind of integration, if you incentivize it amongst the students, 
DQH[WUDPDUNLI\RXDUHLQDJURXSRIGLYHUVHUDFHGLYHUVHUDFLDOJURXSGRHVWKDWKHOS«LWLV
DELWRIFRHUFLRQ« 
Dr. Cook: I tend to be in my class  .... I will put groups randomly, and then they realize that 
they are 6 people from different nationalities, so it is not devious actually, strategic would be 
WKHWHUPZRXOG,LQFHQWLYL]HLWLQWHUPVRIPDUNV«XPPP«,WKLQNLWLQFHQWLYL]HVLWVHOILI
you are saying, this is the study of cultural differences, you get together with more people 
than your kampongs, then you are going to see the differences, so in other areas of the 
LQVWLWXWLRQ,WKLQNLWFRXOGEHFRHUFLYHO\LQFHQWLYL]HG\HVXPPP«EXWLWKDYHWREHPRUH
than putting people together, there has to be need to be space within assessment to reflect 
XSRQWKHH[SHULHQFH«WKHRWKHUGDQJHUWRJREDFNWR\RXUTXHVWLRQRQH[SHULHQFHWKHUHLVD
danger on international campuses that we re-enforce cultural differences instead of coming to 
a greater understanding. 
Researcher: Thank you so much for your feedback. 
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Interview 13: Clara Ijeoma Efobi ± Student (Uganda) 
Researcher: Tell me a little about yourself, which year are you studying, from which country 
do you come? How long have you been here? 
Clara: Ok. My name is Clara Ijeoma Efobi. I am from Uganda, a small country located in 
East Africa. I am in my 2nd year doing my Civil Engineering. This is my 2nd year; I have 
now spent a year in Malaysia. 
Researcher: So basically I shall start asking you some common questions, what is your 
conception about integration, what do you think the word stands for? 
Clara: Integration/ I think it is combining things. Come together in order to associate or, I 
GRQ¶WNQRZLQWHJUDWH«WREULQJWRJHWKHU\HDKWREULQJWRJHWKHU basically. 
Researcher: Are you aware of any such policies which are advocated by Nottingham, 
codified policies? 
Clara: 1R,FDQ¶WVD\,KDYHKHDUGRIDQ\7KHPRVW,FDQSUREDEO\VHHLVSUREDEO\QDWLRQ
societies. Sri Lankan society, Indian society, that sort of things but a society, combining all 
QDWLRQVWRJHWKHU«QR,KDYHQ¶WKHDUGRIWKDW 
Researcher: Ahhh.. Why did you choose Malaysia as a region of study? 
Clara: I chose Malaysia, I actually chose the university, Nottingham University, In my 
country getting a visa to the United Kingdom is difficult, since Nottingham University has a 
campus in Malaysia, I chose to come to Malaysia. It is the same degree at the end of the day 
and Malaysia is, cheaper way of life, standards of living are low then UK and the weather is 
not as harsh as UK, because I have health problems and probably for the love of adventure I 
have come to Malaysia. 
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Researcher: +RZKDVEHHQ\RXUH[SHULHQFHDPRQJVW\RXUIULHQGV\RXUFODVV«\RXKDYH
diverse races of students? How has been your experience so far? Did you find them 
acceptable or did you see some hostility? 
Clara: So far my class, it has been really very good, considering I am the only black girl in 
the class, it has been really good. My friends are acceptable. I have friends, I thLQN«,WDONWR
PRVWRIWKHWKH\DUHNLQGWRZDUGVPHEXWDVNLQJVRPHWKLQJ«WKH\DUHUHDOO\UHDOO\JRRG,
love it in my class. 
Researcher: What about your faculty? 
Clara: 0\IDFXOW\LVDOVR«JRRG«VRPHWLPHV,WDONWRVRPDQ\SHRSOHLWLVRND\\\
TeacherVDUHDSSURDFKDEOHDVZHOOEDVLFDOO\WKDW¶VLW,KDYHQRSUREOHPZLWKP\IDFXOW\DQG
P\FODVVPDWHV«JHQHUDOO\«\HDK 
Researcher: You have faculty who also comes from diverse races, so do you have any 
problem understanding them, their language or their intonations, the way they speak.. 
Clara: <HDK«,KDYHDSUREOHPXQGHUVWDQGLQJWKH0DOD\(QJOLVK/HWXVSXWLWWKDWZD\7KH
SURQXQFLDWLRQLVVRPHWLPHVWRRGLIILFXOWVR\RXFDQUHDOO\JHWLWWKHQ\RXKDYHWREHµ,EHJ
\RXUSDUGRQ¶EXW\RXFDQ¶WJRGRZQRQWKHSHUVRQVD\µKH\\RXWKLQN\RXNQRZDORW¶6R,
have to watch the way you ask them also. Sometimes it is just the matter of your thinking and 
ZDQWWRJHWKHU«JDUEOHGPXUPXU«FR](QJOLVKLVDOVRQRWWKHUHILUVWODQJXDJH7KH\VWDUW
to speak in their local language which I think is not good. If you want to bring people 
together you have to have a common language as the university has people from different 
nations, from different cultures. I think if English is considered to be a language that binds 
everyone together English is to be promoted and spoken everywhere, it will really really be 
JRRGEXWWKDW¶VDSHUVRQDOVD\LQJ<RXILQG0DOD\VLDQVVSHDNLQJ%KDVDRUWKH&KLQHVH
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VSHDNLQJ0DQGDULQLQFODVV<RXVHH«WKHQ\RXOLNH«RND\ZKDWDUHWKH\VD\LQJZKDt do 
they mean, are they talking about me? Yeah! 
Researcher: Is it generally during their teaching or when they are interacting with the 
students? 
Clara: ,QWHUDFWLQJZLWKWKHVWXGHQWVSDXVH«ZRQGHULQJ«WHDFKLQJQRWUHDOO\ZKHQWKH\
are interacting among WKHPVHOYHVSUREDEO\WKH\GRQ¶WXQGHUVWDQG(QJOLVKWKHQRQHZRXOG
WXUQDQGH[SODLQLWWRWKHIULHQGLQDQRWKHUODQJXDJH«\HDK 
Researcher: So that becomes a difficulty? 
Clara: That becomes a little bit of problem, or probably group assignments, at times, if you 
are assigned to a group with them, they just start speaking in another language, then you just 
VD\µH[FXVHPH,¶PKHUVWRSLW«¶ODXJK« 
Researcher: But do you often see that the assignment groups consist of diverse racial groups 
or they generally tHQGWRVWLFNWRWKHLURZQ« 
Clara: 6RPHWLPHVWKH&KLQHVHGHFLGHWRVWLFNWRWKHLURZQEHFDXVHWKH\KDYHµKH\ZHDUH
WRJHWKHUZHZDQWWREHWRJHWKHU¶EXWPRVWWLPHVZHLQVLVWWRWKHOHFWXUHUVWKH\MXVWVKXIIOH
us. It is not that my class has diversity of many people, the majority of people in my class are 
Chinese, so of course it is bound to be Chinese and Malaysians and they are bound to be one 
group which has many people, but, yeah!, it is not so bad, at least we try to tell the lecturers, 
µKH\GRQ¶WOet us assign ourselves to the group, at least you be the one to assign us to groups, 
WKDWZD\ZHDUHPL[HGSHRSOHLQRQHSODFH¶ZKLFKLVPXFKPRUHIDLUDQGFRPIRUWDEOHDQG,
find it more comfortable if I am mixed with random people, because with that you get to meet 
new people, work with new people because it is a whole new thing altogether. 
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Researcher: 'RWKHIDFXOW\FRQVFLRXVO\WU\WRSXW\RX¶OOLQWRWKHVHWKLQJVRUWKH\KDYHQRVD\
in it? 
Clara: 7KH\KDYHDVD\LQLWLWLVPDLQO\WKHOHFWXUHU¶VVD\6Rme lecturers like I have one 
OHFWXUHUZKRVDLGµ\RXJX\VFKRRVH\RXUVHOILQDJURXSRIDQGH-mail the names to me and I 
ZLOOWHOO\RXDERXWWKHDVVLJQPHQW¶,ILQGWKDW¶VVRXQIDLUEHFDXVH\RXKDYHWRFRQVLGHUWKDW
one person in the class who people doQ¶WWDONWRRIFRXUVHWKH\DUHWKHUHEXWRQHZKRFDQQRW
approach people that sort of thing, then you have to consider the strong part of the class and 
WKHUHDUHWKHZHDNRQHVWKHUHDUHVWXGHQWVLQWKHPLGGOHVRUHDOO\LIWKH\MXPEOHXV«WKDW¶V
«VRPHOHFWXUHUVSXWLQWRFRQVLGHUDWLRQEXWVRIDU,KDYHRQHSHUVRQZKRGRLW«\HDK 
Researcher: 5HJDUGLQJWKH0DOD\VLDQFXOWXUHDVVXFKZKHQ\RXMRLQHG«GLG\RXKDYHVRPH
NLQGRILQGXFWLRQSURJUDPPH«WKLVLVKRZ0DOD\VLDLVWKLVLVKRZWKHIRRGLVGLG\RXKDYH
any kind of cultural induction as such? 
Clara: ,WKLQNLWZDVWKHUHEXW,WKLQN,VRPHKRZPLVVHGLW-XGJLQJIURPWKHZD\,KDYH«,
think I am not comfortable with the food at all, I think it is so monotonous, it sis one sided to 
Malaysian cooking basically, so if it is supposed to be an international university then you 
expect a diversity of stuff, but most of the food in the cafeteria is inclined to Malaysian. I 
ORRNLQWRWKLVFDIHWHULD,ORRNDURXQGDQGVD\µRND\,FDQ¶WHDWWKDW,FDQ¶WHDWWKDWEDFk 
KRPHWKDWLVQRWHDWHQRUVRPHWKLQJOLNHWKDW¶7KHQWKHFXOWXUH,ZDVLQDURRPZLWKD
Malaysian before, but I was not comfortable there, I am a Christian and she was a Muslim. 
7KH\FRXOGQ¶WUHVSHFWWKHIDFWWKDW,ZDVD&KULVWLDQWKH\PDNHWKHURRPVHHPOLNH«¶KH\ZH
DUH0DOD\VLDQV\RXDUHVXSSRVHGWRDFWOLNHXV¶WKDWVRUWRIWKLQJVZKLFK,ZDVQ¶W
comfortable with (voice expressing anger). So I had to go to the university and request for a 
change of room, I changed the room and go to a room where I was more comfortable. But the 
FXOWXUH«,WKLQNWKH0DOD\VLDQSHRSOH«WKH0DOD\RUWKH&KLQHVHWKH\DUHGLIILFXOWSHRSOH
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WRZRUNZLWKWRDQH[WHQW7KH\NHHSWRWKHPVHOYHVWKH\VWLFNWR%KDVDPRVWRIWKHPGRQ¶W
have proper English, it is really very hard to find those who speak proper English, they speak 
BHASA, BHASA, BHASA PRVWRIWKHWLPHZKLFK,WKLQNDLQ¶WJRRGLI\RXZDQWWRPRYH
WRZDUGVRUWRLQWHUDFWZLWKWKHLQWHUQDWLRQDOWKLQJ«DQG« 
Researcher: Yes, if you have noticed everything is written LQ%KDVD«ODXJK 
Clara: Thank you!!! (Sarcasm) 7KDW¶VDQRWKHUWKLQJWKDW¶VUHDOO\UHDOO\«,WKLQNWKDWWKH
university should think international, encourage them to speak English, because Bhasa only 
apply for Malaysia, if they go international, opportunities to work outside Malaysia, the 
problem would be on them. My sister is in the UK campus, but like the English of the 
Malaysians, my sister says that the Malaysians find it so hard to settle in because they really 
have their English, is really really on the down note (laugh). So the initiative should be to 
promote English speaking among them, they should change their attitude as well, speak more 
English, because there is no way you are going to forget the home language, unless if you 
choose to (laugh). 
Researcher: What about your experience about the cultural societies, do you think that the 
cultural societies tend to segregate people instead of trying to bring them together? Have you 
been ever invited by say a Sri Lankan society or a Pakistani society? Please come and please 
H[SHULHQFHRXUFXOWXUH«WKLQJVOLNHWKDW" 
Clara: $VDZKROHWKHJDWKHULQJµKH\FRPHDQGH[SHULHQFHWKH6UL/DQNDQVRFLHW\LVVRFLHW\
LVFDOOLQJ\RXIRUWKLV«\HDKWKH\DUHWKHUH%XW,UHDOO\GRXEW,UHDOO\IHHOWKDWWKHZKROH
togetherness thingy, because it is just once they put up such things, to get money for their 
WUHDVXU\EXWUHDOO\LQWHUDFWLQJZLWKWKHPOHW¶VVD\LVUHDOO\PLQLPDO (voice expressing 
disappointment). It is just a onetime thing. 
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Researcher: Do you think society based on a general thing, like a theatre society, or a music 
society would have been better? 
Clara: <HDKWKDW¶VWKHWKDW¶VWKHZD\EHWWHUEHFDXVHWKHUH\RXILQGGLIIHUHQWSHRSOH
because you find a person from this side, a person from there are just together for a common 
LQWHUHVW:HDOOOLNHPXVLFVRWKH\DUHDOOKHUHWRJHWKHU«WKDWZRXOGKDYHEHHQEHWWHU 
Researcher: <HVLQVWHDGRIGLYLGLQJLWQDWLRQV«LWKHOSV« 
Clara: Yes, the nation thing probably, there are, there and act like you feel at home, away 
fURPKRPH\RXILQGSHRSOHIURP\RXUVDPHDUHDWKDW\RXFDQLQWHUDFWZLWKVRWKDW¶V
EDVLFDOO\LW« 
Researcher: You have a Ugandan society here? 
Clara: :HKDYHYHU\IHZ8JDQGDQ¶VKHUHEXW« 
Researcher: Nigerians? Botswana? 
Clara: 1LJHULDQV«WKH\DUHIHZEXt Botswana, now they are none. 
Researcher: ,WXVHGWREH%RWVZDQD«D6XGDQHVHDOVR 
Clara: Yeah! Sudanese are many, but the Botswana, I think the government are not sending 
VWXGHQWVKHUHDQ\PRUHDVWKLVLVDQH[SHQVLYHXQLYHUVLW\VR«6XGDQHVHDUHWKHUH
8JDQGDQ¶VZHDUHIHZLQWKHXQLYHUVLW\EXWRQFHLQDZKLOHZHFRPHWRJHWKHUDQG
WDON«\HDKµ+L+L¶«ZHDUHOHVVWKDQ 
Researcher: Oh! Ok, any other African nations? 
Clara: Kenyan and there is Tanzania.. 
Researcher: They have a large population? 
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Clara: .HQ\DQVDQG7DQ]DQLDQ¶V\HVWKHUHDUHWKHEODFNRQHVDQGWKHQ,QGLDQ.HQ\DQVZKR
are also there as well, dozens of them. 
Researcher: (YHQ8JDQGDQKDVDORWRI,QGLDQSRSXODWLRQ,WKLQN« 
Clara: <HDKEXWKHUHLQ1RWWLQJKDP«" 
Researcher: No, No. 
Clara: Yeah! back home there are quite a number, but here there is no Indian Ugandan here. 
Yes and quite a number of Mauritian.  
Researcher: Thank you so much. It was nice talking to you. 
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Interview 14: Gayatri Subramaniam ± Staff 
Researcher: What is your idea on integration? 
Gayatri: Integration in my idea would be connection between people, maybe I am 
interpreting in the right way, but for me, it is like, the integration means connection between 
groups of community. 
Researcher: Regarding the policies that this university has, are you aware of any policy or 
have anything being corresponded to you, any kind of induction? 
Gayatri: It depends on what policies? What are they? 
Researcher: Policies on internationalization and integration of students. 
Gayatri: At the most I know some e-mail has been sent out by Graham about 
internationalization, research and all that. 
Researcher: Who is Graham? 
Gayatri: *UDKDP.HQGHOOLVWKHUHVHDUFKSURYRVWSURYRVW«UHVHDUFKDQGDOOWKDW%XW,DP
not too sure, to be honest I GRQ¶WJRWKURXJKKLVH-mails much, because I have my office e-
PDLOVWRJRWKURXJKDQGVWXIIOLNHWKDWVR,GRQ¶WUHDOO\KDYHWKHWLPHWRJRWKURXJKKLVH-
PDLOVWKRXJKLWLVLPSRUWDQW«VRLWLVP\IDXOWODXJK 
Researcher: +RZGR\RXVHHVWXGHQW¶VLQWHJUDWion? Because in your capacity of work you 
have interacted with students from diverse racial groups? How do you see them integrating or 
not integrating? 
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Gayatri: 2N«EDVHGRQP\OHYHORIMREDQGKRZ,LQWHUDFWZLWKWKHP«DKKK«EDVHGRQ
clubs and societies, thH\JHWWRJHWKHUDVLQ«OLNHLIWKH\KDYHHYHQWVOLNHWKHLQWHUQDWLRQDO
students week or international cultural week, than there would be participation from different 
cultural societies, international cultural societies, international cultural societies, but in 
another sense they are also not participative because they flock together, so they are only 
DPRQJWKHLURZQJURXSRIZKDW\RXFDOOWKLV«QDWLRQDOLW\HWKQLFLW\DQGDOOWKDW(YHQ
0DOD\VLDQVWKH\DUHGLYLGHGLQWRUDFHV«DKKK«0DOD\VLDQVLQWKDWVHQVH«,Qdians they hang 
out together and then Chinese they hang out together, Malays they hang out 
WRJHWKHU«VR«\HDK 
Researcher: What do you think the university can do to make them more integrated, any 
activity or policy or anything like that, which they should dR« 
Gayatri: $KKK«OHWPHVHHWKDW¶VDWRXJKTXHVWLRQJLJJOHDKKK«SUREDEO\WKHXQLYHUVLW\
can come up with activities that involve staff students together, because now students have 
their own activities and they rarely involve staff in it. Unless, say for example, students 
association staff is only me and Gerard, so that means, they will usually invite us to be the 
9,3¶VRIWKHLUHYHQWV%XWYHU\UDUHO\WKH\LQYLWHWKHWRSPDQDJHPHQWWR«HYHQLIWKH\LQYLWH
WKHWRSPDQDJHPHQW,GRQ¶WNQRZZKDWLVWKHSDUWicipation because it is usually activities are 
DIWHURIILFHKRXUVVRFKDQFHVRIVWDIIJHWWLQJLQYROYHGDUHQRWKHUH«\HDK 
Researcher: So you think is staff is involved other groups can come and participate? Would 
LWEH«LI,PD\SXWLWDIHDURIDXWKRULW\EHLQJWKHUH«VR,VKRXOGDOVRVKRZP\VHOI" 
Gayatri: <HDK«LWLVWUXH\RXNQRZVRPHWLPHVKRZVWXGHQWVDUH«WKH\GRQ¶WDFWXDOO\DELGH
E\FHUWDLQUXOHV«DQGVWDIIOLNHWKDW«VR«LIPDQDJHPHQWLVWKHUHDQGWKH\GRQ¶WDELGHE\WKH
rules,  then they are in trouble, so sometimes they prefer not to invite management as well. 
<HDK«EHFDXVH,DPFORVHWRWKHPVRQVRPHWLPHVEDVHGRQSHUVRQDOEDVLV,NQRZWKHPDV
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friends as well, though I make sure that they follow the policies and all that, sometimes when 
they invite me WRWKHHYHQWVWKH\GRQ¶WIROORZFHUWDLQSROLFLHVVR,FDQQRWJRDQGWHOOWKHP
EHFDXVH,DPDFWXDOO\OLNHDJXHVWVR,FDQEHHQIRUFLQJWKLQJVZKLOH«\HDK 
Researcher: +RZGR\RXWKLQN«WKDW«LQWHJUDWLRQKHOSVDQXQLYHUVLW\GRHVLWKHOSGRHVLW
have an impact on the name, reputation or ranking or anything like that? 
Gayatri: It does because when a group of people get together, things are usually done, so 
when there is integration, for me, I am looking at integration with staff and students, so if 
there is involvement between staff and students, then I think if they can work together they 
can achieve many goals, many objectives, many missions, visions of the university. 
Researcher: Ok, so do you think that the direction should come from the staff or the students 
VKRXOGDSSURDFKZKLFKSDUW\VKRXOG« 
Gayatri: 6KRXOGDSSURDFK«UDWKHU«DKKKLIWKHVWXGHQWVDUHKDYLQJHYHQWVWKHQWKH
students have to make the invitation, invite the staff like that, but may be because there are no 
policies that are set that allow WKHVWXGHQWVWRLQYLWHVWDIIIRUHYHU\HYHQWOLNHWKDWVRWKDW¶V
why there are no integration between the students events and the staff events. But where 
policies are concerned, in terms of guidelines and rules, the student association management, 
which is the staff me and Gerard we have a set of rules, if we have, if they have events in 
class room, if they have their events in great hall and things like that then we have our own 
set of policies to use the facilities. 
Researcher: Do you think as far as food, accommodation, or staff, I mean faculty form 
different races that have an impact on integration, do you think anything can be done on that 
IURQW«OLNH« 
Gayatri: ,WKLQNHYHQVWDIIVRPHWLPHVWKH\GRIORFNWRJHWKHURQWKHEDVLVRIUDFHV«\HDK 
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Researcher: So students natural follow them.. 
Gayatri: ,ZRXOGQ¶WVD\WKDWWKH\IROORZWKHPEXW,JXHVVLWLVWKHPLQGVHWRIHYHU\
individual and human being, to be wanting to be, to be in the comfort zone of mixing with the 
right people of the same race and understand the same culture, the way of life, the language is 
the most important thing they find it comfortable talking in the same language, the same mind 
VHW\RXNQRZ«WKHVDPHWKRXJKWVIURPZKHUHWKH\FRPHWKH\KDYHVRPHWKLQJLQFRPPRQ 
Researcher: Do you think the students background, how they have been brought up, that has 
an impact on the integration of the students? 
(Interruption) 
Researcher: 'R\RXWKLQNWKDWWKHVWXGHQW¶VIDPLO\EDFNJURXQGRUIULHQG¶VFLUFOHKDVDQ
impact on their integration, or their socio-economic background, anything like that have an 
impact on them? 
Gayatri: Yeah! definitely I feel that there is an impact in integration, if they have, say for 
H[DPSOHWKH\DUHULFKWKH\ZDQWWRKDQJRXWZLWKDOOWKHULFKSHRSOHIRUH[DPSOHRULI\RX¶YH
WKRVH«\RXNQRZ«DKKK«µ:DQQDEHH¶V¶RUWKRVHJLUOVZKRDUHIROORZLQJIDVKLRQRUVWXII
like that, so that they want to hang out with girls who also go through the same things like 
fashion and stuff like that. 
Researcher: 6RWKDWKDVDQLQIOXHQFH«IULHQGV" 
Gayatri: Friends, their background may be, like what I said just now that they come 
IURP«WKHLUPLQGVHWDOVR« 
Researcher: Thank you so much. 
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Interview 15: Samuel Raj ± Staff 
Researcher: What would be your concept about integration? 
Mr. Raj: To me integration ZRXOGPHDQWKHDELOLW\IRUDQ\RQH«DPDWWHURIUDFHFXOWXUH
FRXQWU\FUHHG«XPPP«WREHDEOHWRJHWDORQJDKKK«EXWDWWKHVDPHWLPHWREHDEOHWR
UHVSHFWHDFKRWKHU¶VEHOLHIV\HV«DKKK«LWFRXOGEHDWYDULRXVOHYHOV«ZKHUHDVVRFLDORU
sports activitLHVRUGLDORJXHZKDWHYHUZKDWHYHU«DKKK«WKH\DUHPHHWLQJIRU«\HDK 
Researcher: Are you aware of policies that this university has towards internationalization or 
integration of students, any kind of policies you are aware of? 
Mr. Raj: As far as I know, ZHDWVWXGHQW¶VDVVRFLDWLRQGRQRWKDYHDQ\SROLF\IRULQWHJUDWLRQ
between local and international students or among international students themselves. 
Researcher: Hmmm 
Mr. Raj: $KKK«EXWPD\EHLQWHUQDWLRQDORIILFHGRHV,DPQRWYHU\VXUHRIWKDW+RZHYHr 
RQDQXQRIILFLDO«KPPPZKDWVKRXOG,VD\«XQRIILFLDODVSHFWZHGRRXUEHVWWRFOXEVDQG
VRFLHWLHVDFWLYLWLHVDKKK«DQGRXURZQHYHQWVWRORRNLQWRWKLVLVVXHV«LWKDVEHHQORRRRQJ
GHEDWHG$KKK«EHFDXVHWKHUHVHHPVWREHDJDSEHWZHHQWKHORFDOVWXGHQWV and international 
students and within international students themselves from various places they come from. 
Researcher: $QGKRZGR\RXWKLQN«LQ\RXURZQH[SHULHQFH\RXKDYHLQWHUDFWHGZLWKORWRI
VWXGHQWVIURPGLIIHUHQWUDFHV«ZKDWKDVEHHQ\RXUH[SHULHQFHLQWHUDFWLQJZLWKWKHP«LVWKHUH
DQ\SRLQWZKLFK\RXZRXOGOLNHWRKLJKOLJKW«RULVWKHUHDQ\WKLQJWKDWKDVEHHQDOHDUQLQJ
experience from them? 
Mr. Raj: In terms of my job? 
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Researcher: Yes, your job experience. 
Mr. Raj: 8PPP«\HDK,KDYHLQWHUDFWHGZLWK DORWRIWKHPODXJK«DKKK«RQDQRIILFLDO
basis and on a non-RIILFLDOEDVLV«XPPP,ILQGWKHP«XPPP«QRWDQLVVXHQRWD
problem, you know, try to understand them, however sometimes because of the accent they 
have sometimes, it is difficult to catch what they are saying, but other than in terms of 
«XPPP«\RXNQRZ«XQGHUVWDQGLQJZKDWWKHLUQHHGVDUHDQGKRZZHFDQKHOSWKHP
WKHUHLVQRLVVXHLQWKDW«\HDK 
Researcher: Just the language or rather their accent becomes a problem at times. 
Mr. Raj: Yes, at times. 
Researcher: 2NDQGZKDWGR\RXWKLQN«GR\RXWKLQNWKHVWXGHQW¶VIDPLO\RUIULHQG¶VFLUFOH
or what they come with from their own country has an influence on their getting integrated? 
Mr. Raj: 2K\HV«,GR«DWWKLVHQG«PD\EHIRUWKHVW\HDURUILUVWmonths experience 
here, because they come with a mind-VHWWKDWHYHU\WKLQJLVSUHSDUHGDFFRUGLQJWR«ZKHUH
they come from. Food for example, it is a classic example, especially for those who are 
vegetarians and they have a problem with our cafeteria because they do not supply enough 
vegetarian, especially they are not used to the Malaysian concept of vegetarian (laugh) or the 
&KLQHVHYHJHWDULDQ«EXWLQWHUPVWKRVHZKRHVSHFLDOO\FRPHIURP6RXWK$VLD6ULODQND
,QGLD3DNLVWDQ«DKKK«WKHLUYHUVLRQRIYHJHWDULDQLVYHU\PXFKGLIIHUHQW«XPPP«WKH\
FDQ¶WILQGLWKHUHDWOHDVWLQWKHFDIHWHULDVRLWLVDNLQGRIVKRFNIRUWKHPLQWKHEHJLQQLQJDQG
there would  be lots of complaints, why we are not informed of this, and things like that. 
Because I am not very familiar so how much, what kind of information the international 
RIILFHSURYLGHV«,PHDQWKH\GRLQIRUPWKHP«\HDK«ZHGRKDYHDYDULHW\RIIRRGDQGWKDW
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some of them caters to international cuisine but specifically they are kind of disappointed 
when they come first.  
Researcher: Regarding accommodation, do you think there has been any 
SUREOHP«OLNH«ZK\KDYH\RXNHSWPHZLWKD&KLQHVHER\RUZK\DP,VKDULQJDURRPZLWK
D3DNLVWDQL«VRPHWKLQJ«\RXFRPHDFURVVVRPHWKLQJOLNHWKDW" 
Mr. Raj: 8PP«\HDK,KDYH«EXW,WKLQNPRst of them understand that this is part of 
university life, you know most of them, again at the beginning, it might not be comfortable, 
but in the long run they manage. And them they are quite happy with the 
DUUDQJHPHQW«EHFDXVH«DKKK«DVZHH[SODLQDORQJWKH ZD\«ZKDWWKLV«WKLVLVDQ«
International campus and you have to do your part as well. 
Researcher: DFFHSWWKDW« 
Mr. Raj: <HDK«FRUUHFW 
Researcher: Do you think that the university should take some conscious effort in 
integrating them, either through some policies, rules or regulations or say may be incentive in 
WKHPDUNVOLNH«\RX¶OODUHZHOOLQWHJUDWHGJURXS«VRPHDFWLYLWLHV«WKDWWKHUHVKRXOGEH
FRQVFLRXVHIIRUWVJLYHQE\WKHXQLYHUVLW\RULQGXFWLRQWLPH«VRPHWKLQJOLNHWKDW" 
Mr. Raj: In terms of induction, policy wise or something as official when international 
students come in, there is always something done, but in terms of policy to push forward 
VRPHIRUPRILQWHJUDWLRQLWKDVQ¶WEHHQGRQH\HWSDXVHG«VWUHVVRQZRUG«QR«VRLWLV
more often unwritten encouragement from the management saying that do all the necessary to 
make sure that the international students are well integrated with the locals. But there is a 
huge, huge undertaking (laugh) you know, for this campus per say. I have been here since the 
campus opened here but still find very difficult to integrate as a community I mean these are 
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among friends, they seem to get along quite well but as a community when it comes to, say 
for example Sri Lankan cultural society, you know Indian cultural society or whatever maybe 
\RXPD\ILQGPDMRULW\RIWKHFURZGFRPHIURPWKHLURZQFRPPXQLW\VRDKKK«ZHDUH
working on it, it is not saying that we are not and it is better of course from year to year, but I 
GRDJUHHWKDWXQLYHUVLW\VKRXOG«PD\EH«DV\RXVDLGVRPHLQFHQWLYHWRSXVK\RX« 
Researcher: Do you think that this concept of cultural society itself could be an impediment 
like, If I have a Sri Lankan cultural society, Indian, Pakistani or Vietnamese then, means, I 
am already grouping myself, I am not goinJWR«UDWKHUDQDFWLYLW\EDVHG«OLNHHQYLURQPHQW
week or a theatre society, you know, so that would have helped? Or do you think, no, having 
a cultural society is good, what would be your opinion? 
Mr. Raj: $KKK«WKHSROLF\WKDWZHKDYHKHUHDUH«XQGHUWKHVWudents association anybody 
LVDOORZHGWRRSHQDVRFLHW\DVORQJDVWKH\IROORZWKHSROLFLHVZULWWHQXQGHUWKHVWXGHQW¶V
DVVRFLDWLRQDQGXQGHUWKHXQLYHUVLW\$KKK«VRZH«XVXDOO\DSSURYHPRVWRIWKHFXOWXUDO
VRFLHWLHV$KKK«EXWWKHRQHRIWKHWKLQJVWKDWZH tell them is your membership should be 
open to everybody. It is not something that is exclusive to the country, that is, where you 
FRPHIURPWKDWLVRQHWKLQJWKDWZHWU\WRHQFRXUDJHDQGIURPZKDWZHVHH«DKKKWKHUHDUH
quite a number of participants who are not from the country, or from that particular culture 
who join in, because they themselves always want to learn more of the culture, they are 
LQWHUHVWHGWRNQRZPRUHDERXW« 
Researcher: 2QWKHLURZQWKH\WDNHDQLQLWLDWLYH« 
Mr. Raj: On their own iniWLDWLYH«WKDW¶VRQHGLUHFWLRQ,GRQ¶WVHHWKHUHDUHORWVRI
0DOD\VLDQVODXJKMRLQLQJ\RXNQRZZKDWWKLV«DKKKK«WKHFXOWXUDOVRFLHWLHVWKDWDUH
based on countries. But I do see a lot of international students joining Malaysian perspective, 
those who are Malaysia based, because they want to know more about Malaysia. There is one 
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good reason, because they want to feel more at home, while they are here. In terms of the 
0DOD\VLDQFRQFHSWVKRZZHOLYHRXUOLYHVKHUH« 
Researcher: Not so much from the MalaysiDQV« 
Mr. Raj: $KKK«WKDW,GRQ¶WVHHODXJK 
Researcher: $QG«KRZGR\RXWKLQNDZHOO-integrated university helps? When the students 
come, they say ok, we have come for the degree, why should I get integrated? I come, I do 
my studies, I take my degree, I gREDFNKRPH«KRZGR\RXWKLQNWKLVFRQFHSWRILQWHJUDWLRQ
helps the students per say or the university? 
Mr. Raj: I think it helps tremendously because today we live in a globalized society and no 
matter where you are, having a kind of like, what do we say, a model, university as a model 
of integration and living together within various communities would definitely help when 
they move out and look for jobs even in their own country where they might work in multi 
WKLV01&¶VFRPSDQLHVEHFDXVHWRGD\¶VFRPSDQLHV\RXGRQ¶WILQGVWDIIRQO\IURPWKDW
FRXQWU\EXWLQDQ,QWHUQDWLRQDOZRUOG6R,WKLQN\HDK«LWKHOSVDORW« 
Researcher: Is there any integration with the outside community, just outside the campus in 
Semenyih? Is there any scope for the students to get integrated or do you feel that the 
community outside is little hostile towards the students? What would be your opinion about 
the community interaction? 
Mr. Raj: At the beginning few years here, yeah, there was quite a lot of hostility. May be not 
so much oQDSK\VLFDOVHQVHRUZKDWHYHUEXWSHUKDSVWKHIHDUWKH\GRQ¶WORRNOLNHXV«\RX
NQRZ«DQG6HPHQ\LKLVDVPDOOWRZQDQGWKH\DUHQRWXVHGWRKDYLQJVRPDQ\LQWHUQDWLRQDO
VWXGHQWVZDONLQJDURXQGHVSHFLDOO\WKHILUVWIHZ\HDUV«EXWQRZ,WKLQNWKH\DUHTXLWe used 
to it, quite used to having international students. And they are quite happy because it is like 
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H[WUDEXVLQHVVIRUWKHPDQGZKDW¶VWKLV«VRLWEULQJVVRPHRIWKHVKRSVDUHTXLWHRSHQDQG
quite happy to see them on a regular basis (laugh) from what I have observed lah! 
Researcher: But there has been no conscious interaction form the part of the university with 
the community like community activities or any kind of bind building? 
Mr. Raj: 8PPP«RNPRVWRIWKHDFWLYLWLHVDUHRUJDQL]HGE\WKHFOXEVDQG societies; it falls 
under the students association. So there has been some conscious effort to integrate the 
FRPPXQLW\DQGWKHXQLYHUVLW\«DKKK«IRUH[DPSOHRQHZRXOGEHWKHFKDULW\FDUQLYDOWKDWLV
KHOGDQQXDOO\ZKHUHZHRSHQLWXSWRWKHFRPPXQLW\$KKK«the other thing like, there are 
some community that works with the Orang Asli just around the Broga area.. and 
LQWHUQDWLRQDOVWXGHQWVGRSDUWLFLSDWHLQWKHVHDUHDV«DKKK«IRUH[DPSOHWKRXJK$,6(&
through SIFE things like that, yeah, there is some form of interaction. And of course charity 
work for Desa Ajmerah, the home for the orphanage, there is lot of effort put into it. the 
students, for the opportunity to teach the, give free tuition and things like that. So in that 
aspect I think there is some level but still a long way to go. 
Researcher: For the students activity is there any webpage, say SIFE, any document that I 
can access?  
Mr. Raj: What kind of information? 
Researcher: What kind of activities takes place, basically on the level of integration, inter-
cultural events or say community activities? 
Mr. Raj: ,QWKHFRPPXQLW\DKKKODXJK,FDQ¶WSURPLVH\RXDQ\WKLQJ,ZLOOWU\WRDFFHVV
some information, if I can find I shall e-PDLOLWWR\RX«RUH-PDLOLVWKLV« 
Researcher: Yes, that one is my e-mail Id. Thank you so much for your time. 
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4. Codes developed with Nvivo software: 
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